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ABSTRACT ^ ^ V 
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an^d (5) parents and tlementary. school students and teaqhers s6e 
cultural - understanding a^ a major objective; Vsecondars^level students 
dq not*' Five recommendations ^are made on the basis of this sti 

•Statistical ^data is provided; and 'parent^ student arid teacher 
guestionnaites are appended- . (Author/CFH) 
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aTHE: ALBERTA MODERN' 

: ... int roduct;fon 




Identificiition of' the Probl-em^ i 



ron. We have 
of indivl dulV 

ty is. they ' ; \ 

bly for the , 
are fealizing , 
tors may be ^ 



... Despite recant Improvemdiits In modern ■language teaching in Alberta 
there is st II 1 evidence 'or/dl^iat isfact Ion Mn thel commun I ty 

vfith the results that we aH* achi^ing; The bel ief st i 1 1 appeaU to be ' 
■very strong .among ^arents,^frha£ p^^^^ &a making 'tl4ir children^ 

jnore b;>lingual than they are ^ and-^^^ 

•aisenchantment of .large segments of thB student botdyV Regretably, we ^stil l 
do not know on a-fly object ive'bas Is to what extents ex isting time all o'^jTrents 
^ and current teabbing" pract ices will enable us. to real ize thtf gbal of 

functional bi lingual ism. Pqrtunately we have begun: tp spel 1 o^jt in detail 
;^the specific competences abpropriate to eath level of instruc 
also acquired expertise IiV aswss I ng. the. attitudes and aptrtu 
s^ttjdents,. as vyel 1 as the ;Oriews' of other members of'*the commuh 
rejate tp modern language learning. We are In a p^ition, p 
first time in our, hlstorV, to determlrie the degree t'o whith': 
our objectives, together with the extent to which exlernfr fi 
Ti dlrig or Impeding our /progress . ' 't 

' - ' - - ■ ' : y ^ V-' ■' ^ , 

^ . _ Since these .external, factors do influence our ,prbgramsl,Vi.t is> ^ 
.important to know as/precisely as possible the extent to wh Ich the commun ity 
IS supportive of out;- French programs. In this situation comrriun Ity must be' 
given the widest pQss I bl e ylnterpre'tation^eo-Incrlude^ students f hot 
participating and ,thpse not ^part ic Ipat Ing I n the program, parents, and 
.teachers.. Ideally./it should,al-so include principals, superintendents, 
trustees, ind members "pf th* publ ic at large, but thlsMs befond the scope of 
the present study. An assesspient; of the, points pf view of all 'these people 
must necessarily take place concurrently, with any evaluation of 1 Ingulstic 
competence and performance'of the student himself . ' 

■ ; ' . ' - ■ . - ^% ^ ■■■■ ' .■ ■ ■ . ■ . ■ I ■ - ■r.-, ' : ■-'■^ 

^. . Even, in tJie assessment of .student mastery of the ,Ung«j.age -there are 
pitfalls pf which we were unaware until very, recently. V|n the past we have 
relTed ,y;ery heav I ly on^ standardized tests to assess'our programs. 'Such 
norm-referenced^ tests are' indeed useful for rank-ordering students^or for 
comparing tw^ populat i.ons ,« but their use. as a tool to evaltjate the extent 
to which program, object Ives are being realized- is beglri,ning to be quest ioned. 
' Ih^this connect Ion, the' research conducted -by ; a team headed by Gerald ^ 
Newmark.may . be relevant.. ^ ' . ' , ' ' • 

■ ' - y ' ■ I -/ \- ^ ' ' ' - \- ■ J ■ ■ - ■ 

' ' Their findings,, based ^on an In-depth',' crlterion-referenped testing 

':.,program of Spanish FLES. clas'ses In Cal Iforn la , are analyzed by" Rebecca 
" Valeite., a recognized 'authority in .the field of modern language testing. 
After a thorough analys Is of . Nev^ark's'work, Dr. Valette concludes -that , ,v 

J'The s'trlking and rather .frightening conci us itjn was^ that students' wire - 

■attaining only a small percentage of the stated objeceives of the three 
courses'of study." . ' . " 

r ■ ■ ■ \-. '■. ■ ^ 
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WltM mspeci to '^ny proposed pr^^ of eyaTuat ion inYlberta* . / - ; 
^^lYOwever, it-Hs h^r nextVconpents^^hat h a study.. 

^'Sh#V suggests thaf,;''WIth resptct^tp language test! n^^^^^ 

s ingular* importance: : , , : ■ . ^ / 

■ ^ ^ : ,■ ' ^ • ■ • ■ : 

^ ■ ; (1) i't demonstrates the feas ! b 1 1 1 of cr iterion-referancfed te^tUig 
*' 4. > / wjjthin 'the .GonteKt of a larga-scalterreseqrch project, Vand > 
■ ^ . .^"^ • . ^ . , •- . ' f^^' / ■ ^ / 

1,(2) it leads qne to quest ion whether the itrad 1 1 lonal method of l - 
evaluatlttg only a srwit S|mp1e of the J ingUist le course ' V: 5 
. objectives might no^brlfur^ def ici^ricies' ifj learning* 

conditions and teaching mat V' ' 



.it 



* dn the yasis of' Or* ValetteU corrro it appeared t®^ bW- both 

des.irablJ' and feas rble io conduct an irl^depth' assejimeAt of the moderr 
language te^ching-s It ual I o In this caie In French ^ in •various/ C0mmun|] ties 
inifAlberta/ Such a study will provide us wi'th hard^data^agalnst wh 
measur© future trends. Jhe timing of this study was 'especially impprtaih 
owing to the fatt that It was to be carried outMri the last year before \tf 
newly/revised object I ves of the Department of Education's French progri 
jCOv*ld begin to make t^elr Influence felt. Its rAsults^ ther^forej allow ijs 
^fb ;0St#b1 ish a da^m pbint agair\st ^Ich to compare progress in the next Vfew 
years. ' ' . ' ■ ; ^ ^ - k 

Should a program of evaluation such as ^e one mentlbned above revepl 
shortcdmljigs or prpblemWreaSp this fact will have Impl icat ion for future' 
curriculum developments teaching methodSt and by extension* ou r "approach tc 



teacher Education 

a Hal 



and instruments devisied will be of such 
simllaf studies in other languages, v 



iture that they- may v be adapted tc 



Specific Objectives of the Study . 

The specif Ic objectives, of the study are^tp 



4 



erminei 



■'I 



U The attitudes and expectat ions of the broad communrty with respeW /: 
to'the?rench program, v ^ 

sZ. The attitude and mot I vat Ion of students enrol 1 ed In the program. 



Rebecca 



MrTyalette. ''Testing,'' In Emma M. BIrkmaler, ed. Ttie Britanniea 
Review of Foreign Language Education, vol ., 1 . Chicago- Encyclopedia ■* ■ 
Br rtannica. '1968, pp. 3^3-7^+. ' ' ' : . 
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, of dropoy ts; from 'and^ i pant 



ncttfoff'stud'ents enroj led in 
program it the eri-d^^^^^ sTk, Ninev prid 'Eleven.H : . V 

. ;.5. The attrt^, tnot lvatloni'^;!^^^ 



involved* in ^ 



,-.::.■> ..^T procedure - -. . - ■: , ; 

- I Ttte origfinal -prop^Sal had suggested that a single schdor jurlsd let Ion ^ 
1: be^selectey and an exhaustj ve uaVion of Gradrf S ix, Nina , and TweWa 

Iden^participatlngn^^^^ the French programnn ihat-jUns^ be made. In : 

aydljion, teachers not directly in.theprbgram^ principals, senior 

s^p6i' distr ict i^tnis^^^^ school trustees, Vand' otfher memberi of ^ t " T 

\ community were to; be interviewed to determine the t^tal modern langu ' 
sltuatipn m that area. It w^s later decided as a result of discuss ion betwtiin. 
iJepartment of Education and the principal invest igatpr to alter the focus ^^ 
j^4to include a variety of achoolvsystems in different parts ;^of the Provlrica 
rather than a single area. Since the original funding was to' remain the same, 
samples Were to. be studied, rather, than whole populat Ions p and quest lonna ires 
varnd intervfeewi relating to the program were to be administered only' to teachers . 
involved m the program; - : - . : - ^ 



.Km 
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1 n add f t i ortTv^w i pg-to: f he a^proachrnof- 1 he end of ^ t 
the (^nseqOea^ demands on,* the t i Grade Twe^tfeE, it.waa decided to 

; subst^'ltute for the#^tud©nt^ 20 and French 21. 

An attempt was madd to include as wide a geograpKi c d istr^but Ion of. 
. school jurisdictions, as poss Iblf , but s ince one criterion for part i cipat I6n > 
^ was that there hab to be an on-going progrtim^t thiieUmentai-y 
this elii^jnated a great many .areas fro^/ cons^irat Ion. LBthbridge, Calgary, 
a'nd Edmonton Publ ic School s expressed theTr regre.ts at not being able to 
participate; but -heaUy demands had already been made on "the i r. sdhooj s >f o<^ ' 
research and other^purppses durtag the school year. The opposite view was ■ 
expressed by one Sup^r i ritenden-t who regretably^ had no ej ementary satiool 
V program, but who asked, UCome and sw us* artyway j*No one ever does- any 
reswear ch here J' * ^ , , _^ ■ ' 

Fprtunitely the other jurrsdl,fttlons who hi been approached were able 
to. participate. ^These incl uded: dmbnton Catho Schools, the County pf St. 
./Paul, the County of Lacombe, and iBsd; Deer 'Public Schools. . At this point, I 
should like tQ.eKpress my ^thanks to ■ the Superintendents, Directors of 
instruction; Supervisors , Prineigals, and 'Teachers of these, areas who gave . 
us every ass istance In carry irig:out the eval uat ion. 

'Schools were asked to provide a representat ive sample of fifty ^ 
students across the school Jurisdlct ion |t each of the Grade Six, Nine, .and 
; . Eleven level s , non-Frincpp+ione, such students to have taken French for at . 
ieast..one addll Tonal lyear in ^the case of the Grade Sixes, two additional 
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■; ; V- ^ ^ - ^ . - ; v ■ ■■■ ■ V": ^ 

V^arsMn tRe .case^ of the #ade''N|neS p and;.at least four add i t lonal yet^^ in 
,^he case of the ^ade EJie\/eris. The^ requtrements' proved to be somewHtt 
difficult to provide in some areas. The dceasional studen\t Wiis not; \y\ 
cbnbfdere'd^by the juHsdlctron to be FranGophonei'but prdvedj tovfa^^ not ajl- ; 
Jur Udlct ions could p'rqy ids fifty Grade Elevens, 
. mafny students, had begun Frahch only in Grade Ten. ' . ' ^ 

• -Each icKbol Jurlsdict ion was also asked to provide a sample of twenty- 
five dropouts frpm''''th'e program ,In each of Grade, Nine ^^a^^ Eleven, s)jch r 
students to ^have taken French for at least one, year irt the school Iri whicl^ 
they were therr" located; Schools provided as many as they could r but this 
request, a l^p ■proved to be dlff ipul t to rrteet , ^ ^ , 

V As Is i^sual ly the case In this type of research representat ive^ sam^ 
ciass€s$ were aceepted tpto in Red Deer and in Edmonton at each of the 
grade ) eye Is involved. . v , . ' ^ ' 



CohdMCt of the Evaluation 



Evaluation took place In the va*rious schools beg i nn Tng June Is '975| 
s evaluation took place in two parts.. While the principal, invest igatQr 



.cu^ssed the ent I re project with the class i;iv61ved andiadminlstered the 



vat^ious questionna^ires, remaining In the classroom to deal With probl« 
of xlnterpretatlon, a team of assistants set up the i^r equipment In nearby 
classrooms and carried out. the aural compreh^ns ion and oral production phases 
of the testing. . / ' - ^ ^ 



. It was decided that each class except for the non^French Grade. Sixes 
at Ashmont and at Elk Point, would have administered to^ a variety, of 
questionnaires which had already been pi loted ^nd revlFed In January 1975 
in|the Edmonton Publ |c and Edmonton ^CathoT ic ScMboL^ystemi . ^TheseN ncl uded: 

I) 



A questionnaire seeking certain personal informatibn relevant to 
the French program as welj as some ^att i tude-seeking quest Ions 
deaVing with the total French program and with its relation to ;. 
external factors. This was completed by aH students enrol led in* 
French programs at this. time,' - ■ ' ■ . ^ 



2) 



<^ne br.^th of two questionnaires^ depending on the t Ime ava I labia , 
the f i rsh Tel at ing to attitudes 'to existing French programs (the 
Pink Q^uestionnaire) , the other as'king for reactions to suggested 
actlvitjes in ^ French program . ({he Gol d ^uest ionna i re) . 

3) All students who completed the 'abovenment iohdd questionnaires were 
also asked to react to three different classroom organizational 
strategleSj and to express a preference for one of them* ' . *. 



Every second student was given a questionnaire for his parents to | 
complete. In addition, the AshmOnt and Elk Point Grade Sixes vho do not 
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take;French untij Juriior or senior /high/school^^ r 
ipe^itl: quest lonnal re des igned to as sesl thei r; ai^^t^^^ th 



to 



itudy of 
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ap^w IS I u I Willis 1 1 J ussiygea lo assess tne I rac €uae€ to tne iCUdy of 

French before being exposed; Junior and senior , 

h igh schooU, the ^admin Is t rat joW; h^d been- asked to prov^i de a sample /of V x 

studenti at. the^Grad^ NIni and EIeven^ levels who-hat elected hdt; to continue '/-I 
with;the French program,. These were given a specif t quest lonni ire which' 
attemptfed to est^l ish their^ reasons for droppirtg out of thp prograrn and to 
determi'ne theJr att itude toward, the study of French nnCgeheraV j 

^ ' ' ^■^v^-".:; \ ../ ^\ - -^v-/-^'^ ■ "■: \ - ^ ^ . 

While these were being completed, the testing teahi attempted to 
test as many ;stujdents as pqss^ible Mn each =cl ass on the bas Is of tHe fol lowing 
types of evaluation: ' \ , /. ^ 



1) Aural cpmprehens ion' 

* ■ '■ '' ' ^ ■ 

a), without vIsuaT cues V 

; b) with ''7i?ual' cues ' . ^ V 

2) Question answer Ing^Bi 1 I ty. 

3) Task domplet'i-on (specified) - . 

k) OescrlBtive WbiJ ity (w'ith.visuBl' cues.)' " 

■ " ^' ■ \ - f \ 

-5)^ Quest.ipn^ aski ng.abi' l ity .(interview ing) ; ^ 




( 



These were aTl r^gard^d as skrll s which. transf tt real-llf^^. 

communicat ion s ituations, Apart^from the visual- cues, the sW^^ 
used for^dl 1 grade Jeyels In an atten^t to find out .the extern;^ which^ ' 
proficiency incn^ases as the student^rogresses through the-|frrogrami^ " - 



While all 
a questionnaire 
being used, and 




s was taking place, their teachers were asked to Complete 
atrng to thej r ^prepara£ ion , attitudes to; the proaiams: 
ggestJons for In-service actlvltje^* 



/The 
express my fery 
.Miss Betty ilhalmersi Mrs.; 
^Picowlch, arW Miss Marcja Z 
than to quote the principal 
students -for awh 1 le and^ f ina 
^ihd a group; pf people who 

;^ ^ . Finally, | should 11 
. hours, arranging mater ja Is so, 



work on the prpblems of assess 



ng proved to be an ^^^^st Ing-bus iness , and I -shoul d 1 i ke to 
s incere thanks to tH^^^ds who mafie up the testing team: 
leen Mageau, ^s Phyl l is Medhurstr Mifes^ Judy 
ter. A. can think of no finer tribute , to thera. 

one school who watched them working with his' 
ly- turned to m© and said, ''How did you ks/mr^ 
rk as well with children as those girls do?"' 

to thank my daughter^ Anne, who spent j^any 
the rest of the team could get right to 



Int. and tiranscrjpt ion. 
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: > , Study.Ohe -. THE ATTITUDES TOWARD*TH PROGRAM .OF STUDEfjfs' 

s- I" .' ■ ; ENROLLED IR'NON-^FRENCH- PROjGRAM: GRADE SIX CLASSES ' 

. , ' Dei^ript ion 

X - '■ . '• . " . 7-^7 5^ 

^ /i. 1 : 7 '^tiyty-three 'studehts' of both seKesjiTlrol.led In jGi-ad 

,J\ ; in Ashmbnt and Elk Point to wh IcfuEcftnc^as not taught were asked to « 

, . -S^ compl ete a quest lonna i re <(Appendtx Onef I n ordeP to Jet^ pm f he the i r 

l-- /■ . attitudes toward: , ;■, ■ ^ "7.,: ^ ■ 

' ■ ' 7 7'''-, ■ ' ■ ; f ' ' ■ . • • ■ " ■ ' ■ ■ ' ^ ' ' ' ■: ■ 

. 1 ) ;The Vearning of French' In general. : * .% . • 

■- " ■ ' ' - \ ' ■ 1 ; .,■ \ ■ ■ • . '• ,; ■ . 7 .-^ : : ■/ ''' 

k) Their will mghess to take^^ p^ .^^^^^ , 7.^.. 

y ■ ■*7'' - ' 7 . - ■ , ; ■ \ '„ \ ■ .7-, ^ 

V-f " 3) Thfjr pr ior I t ies as to the Subject cohtent of the French program. ' - ■ 



7. 



While it Is obviously impbssible to.attr ibute att Itudes wi.fh. any > 
■ ,degree of ^ certainty to CQntact With others, it was also fel t , des irable to 

determine' whether or not older s ibl ings,, themse'lves invol vfdr In French 
. programs, had inflyenced In any way the thin'kijjg of their ybunger brbtheri ^ 
and sisters, about such programs* .FlntfUy It was hoped 'ta.deteT-mlne 'the 
'extent of contact with Francophones 'that these chjldren had had. • " 

^ ■ -'' - V ■ 7 . ■ - • '7 -7 , ,;C7-::: . : \, 

Thi.Oata ' : ' * / - . ' '. 777'^U- ■ . 



Table 1.1 Compositipn of the Sample 

- School^ - V r ;^-ma 1 e-- — f ema 1 — total 



* .'- 7 , Aihmont '7 ' , U 3Q , , ' ■ 

■ \ +; ,%lk'pdfot 14 • . 9 '23 . * / ' 

><. Tible 1.2 Lfngufstic Situation in the Horn , t ' ' \\ ' >' ; - ^ ' 

^ / : . - : V English only > Languagei other ^than Engl Ish"^ ^ V' - ^ V 

Ashmont ,9 ', . . .i ^ 21 . ..^ - ; .7 " 7 ^ ' " 

Elk . Point > V :■ ^ " '177 -li^V Indicates only that ohe or I 

. 7 - ; .. 7 - v. n^-;:' ■ ■ more parent catv speak a ' 

'"^ )c ■ ag v^V^-' ' language Other than Ingl iisH,: 

%„■ ^ ■:/'.[''"■. not that 'such' a 'language -is' 

* \ 77. r f ! ' ' «■ as,edMji the home, ' ;.' ^7 

Table 1.3 Languages Spoke|r by p^r:ents , ' '•/ . . , 

UHrarnian FrerictT^^Gernwn^' Cree Pol isht Storweglan ■'Gael ic Swedish 

7s ^Ashmont, 9 k' V '2 . .6 ^1. ; - ' . - 'i. ^ a , ^ 0, r 

. ■ - Elk Point : 10 5^,. . ,1 • 1 " L^2,. * 0 >.v 7 , 

' 7 , , ■. . ; . ■ ^ Kj . ../7 7.'- ' ' 

• ^Romanian. 1 i^s-hmont) . "tugos,|avJan ; I: C^y'shmont) ' , ^ ' . * 



itfr or 



' >ible'l.^ Children with OrdeM!^bl irigs Studying French in Jun 
^^v. ' SenJor Hlgfe ^School T" ' . - 

;Aihmont 46.6 ; (Figures are given Jn per cent) . . 

V Elk^Point 73i9 ' ■ : ^ I ^ ^ ^ 

The Elk Point figure may be explained by the fact that.Ashmont 
^ ' ' , itudents do not beg ^ French untfl Grade Ten ,vwh 1 1^' those at 
- Elk Paint may^ begin 7n Grade Nine/ . , 

-liable K5- Perception by thfi Grade Sfx Studen^^ of the Attfitudas of mir 
^ " ' Older Sibl Ings Toward the ttudy of , French,: ^ 

" ./leased ' Not .PI eased • Don't Know 

Ashmont ^2.85 7.15 ' ' SO.O . 

'. Elk Point ' 29.41 . ' 17.65 ; 52,9k ^ 



Table 1. '6 Attitude of Grade Six 'Students. Toward Taking French, in. the Future 
, . . . , Very^, Interested Interested Ddn'i^Want To /No Opinion 

\ Ashmoni- \ . kO.O 33.0 " , tO,Q \ j-\ 7.0 

. Elk Point 48.0 f ' 26.0 . - • / '26,0 



Table 1.7 Perception of Own Progress In School in GeneraJ 

- ,' . . \ j/en/^ood' _ Good ■ Average; Podr 

* ^ Ashmont^ ^10.0 ■ 56.6 33.3 

Elk Point 4.35 • 56.5 34.78 4.37 • 

i 

f * . J 

Tabl'e 1,8^ Opinion os to Whe.thcn- or. Not French Shckild' be a Compulsory 

Subject ' , 

Compulsory Nqn-Compulsory Don't Know 

Ashmont 13.3 - 63.3 23.3 

Elk Point 34.8 65.2 - 



V ■ . 

Tnt%\p. 1.9 Aequo intiincc with Spciki-rs of Franch^^ f'.^ 

Less Thai\ 5 / M<iru" Tlian 5 /' None 

Ashtnont 30?(T~-^ , 36.0 33.3 

Elk PoKit 56.5 43.4 , - 



JableJ.lO Priorities. In Studying Frfench 



^ Students were, asked to list in order ttf -.importance t|hejr reasons 

for suggesting that the study of French waf. Important.^ Ficst oholces were 
' we fghted^ by .four, second choices by^threei third choices byNwo^ and fourth 

choices by one. Wh.|1g\hree of the four categor ies used are sel f-eKplanatory; 
^he term' ^People* In tills study is to be taken to mean the itwdy of the ^ ^ \ 
people who speak the I anguageV 1 * an attempt to obtain cultural 

'understandihgd- Figures are grven in par ceqt. ^ ' 





First Choice 


- Second Choice 


- Th i rtf Choice 


Fourth Choice 


Ashmont 
Elk Poi/lt 


Speaking 
* 

speaking 
32,88 


Peop 1 e 
3?. 84 

'People 
, 32.42 


Reading) 
Writing)^ 

Reading 
19.18 


16.86 ' ' 
, 16.86 ., • 
, ' '• 
Writing 

' = •5? ,:t ' 


Combined 


Speak ing , 
33. 7** 


Peop 1 e • 
32.09 . . 


Reading - 
17.9 


Wt'iting 
16.J5 



Table 1.11 Effect of Parent, Language on Desire to Study French 

. I nterested 



Very 

I nterested 



Don't 
Warit To 



Don't 
Know 



Total 



Languages 
Other Than 
Engl Ish . 

Engl ish 

Total 



20 
3, 



23^ 



7 

9 



16 



1 



6 
2 



37 

15 . 



52 



Table 1J2 



Pr lor I ty 
Solect Ion 



RGlatlonship Between EKprossed Curriculum Priorities 
and .Desire to Learn French. ^ ^ 



Very 

tnteres ted 



1 nterested 



Doh ' t 
Want To 



Dofi' t 
Know 



Total 



'Paop 1 1) 

SpiMk I ng 



I ] 



5 



26 



% 



■ I : 



Study Two OPINIONS EXPRESSED BY PARENTS OF CHILDREN CURRENTLY^ ENROLLED 
'V • • IN THE FRENCH PROGRAM Wlri^ftiSPECT TO THE,.PROGRAM AS . IT NOW 
EXISTS. • ' ^ ' • ' 



gescr|pt ion . ' * - ' _ ■ " . 

- , S * 

Parents are seldom involved In dectslGns affect I ng the curriculum, 
,For thlX reason It was felt to be desfra^le to determine their position ' 
with respect to the exist ing programs Irt^'French, During the' admlnistrat ion 
of* the student quest ionna I res\ every second studsnt was giverr an envelope 
.containing ojie parent^ tjuest idnna'I re, flnd^ stamped addressed envelope, in 
which to return the compl eted 'quest lonnaire to the University, The student 
was asked to address the outer envelope to his parents * and these were then^ - 
mailed to the hom^. The parent questionnaire Is contained In Appendix Two* 

As vvil] be seen from Table 2^1, the percentage of returns is very low^ 
56.09% overall, which does not approach the 75% minimum suggested by some 
authorities such as WiersmaVf. |t may be that parents are relufetant to comment 
on the school, or that they felt^that the information requested was too 
personal in nature. ^In vl,ew of the comments made" by some of'the older 
students at the time that the questionnaires were distributed, I am Inclined'' 
to favor the for^r theory. 



Will Inin Winr*,Mui. Hrsu,] vch HnLhfHis II<ij_K:al ion, Ph f Uuir I ph In : 
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The Data , 



Edmonton 



Returned 
Ma iled out 

Per -cent 



59.4 



Red Deer 



25 

58.1 



Rural 

88 ; 

52.2 



. ; Total 

• . 115 

: 205 
56.09 



Table 2.2 Parent Completing QuesHonnalre 



Mother 

82 



Father 
2k 



Table 2,3 Languagdi Background of Res 



Both Engl if h 

Father Other Langyage, 
Mother Eng I ish 

Rather Engl ish 
Mother Other Language 

if' . - " 

Both Other Languago 



EdiTjonton 

11.36 

18.18 . 

52.28 



Both 
5 



ing Parents 
Red Deer 
W.O 

; 8.0 , 

20.^ 
24'. 0 



t Indicated 




13.04, 
■10.88 



J- 



Total 
40.88 

11.3 

15.65 
32. y 



Table^2.4 , Language(s)' Spoken In the Home 

Edmonton 

Engl Ish only . ' 70.45 

Other ( or. Engl Ish * 

plus ano^ther janguagc) 29*55 



Red Deer 
9E.0 

8,0 



Rural 
91 .3 

8.7 



Total 
83,48 

16.52 



IC) 



I 



. 2 

Ta'bU Parertts T'heir Own High School • French 

) . . Edmontqn ., Red, Deer •' , Rural * Total 

Sat isf ied ,, - 56.82 .64.0 40. 0 • 5^. 

- Dissatis¥ied . 38.84 ' 36.0 *" ! 41.3 '/ , 33. 

■ NO . reply ■ ' ' 4..54 - sj 



; . 2 



T.able 2.6 Particlpsnts In, the Decis ion as to Whethe'r.or Not the Student 
.^Should Take French ^r— _ ' . „ ' 'f 





Edmonton ■- . 


Red De 


■er Rural 


Total 


Studen^ only 


38.64 . ^ 


^2.0' 


" . ■ 63^.04 




Parent only 
# 


^ 20.45 


16.0 


*6.53 


13.91 


School only 


6,82 : " 


8.0' 




7.83 . 


Stqdant and 








■ -1 


pa^rept 


22.73 


8.0 


10.88 


14.78 


Student, parent J 










and schooi' 


2.27 


8.0 


4.34 , 


4.34 


Parent and 










school 


4..S5 




2.J7 


2.6 


Student and 










school ' ' 




8.0'' 


\ 2.17 


2.6 : ' 


No opinion 


4.55 




2.17 


2.6 













Table 2.7 Parent Opiniqti as to Grade Level at Which French Should Begiti 

Edmonton _ Red Deer' " ' Rural • /Total 

Kindergarten ■ 36.36 °36lO ' ' 26. 08 ■ 

Grade 1 or 2 34.09 , '20,0 • 21.74 ' '26.08 

Grade 3 or 4 20.45 '■ 32.0 ,, 21 .74 23.48 

Grado 5 or 6 -4.55 / B.u ^6.52 6.09 ' 

arodos 7 = 9 ' 4.0 10.87 6.96' 

''0-'^ : ■ ^ \ ■ B.7b\ ■ 3.48 

No opinfOM - ^ ' ,,^35 . 

^. in 



• '^V:*^ ' ' *■ ; . V ' *■ I ""2:4 



Table.2;8 S •Rercantage- of Parehts, R|^stfng Courses in Languages Other 
IfThan Frendi/ ^ : ' ,f ^^.-^.^ 

E^nton. Red Deer Rural Ttftal ^ 

^ Table 2^.9 Languages Reqyested.b^ Parents m Order of Mention 

Soma parertts luggested more than one^ lingiiagfe, , , :_ 
Languages ment foned only once, are not fncludiid.., ,V ? ' 

German Spanish Ukratnlan Rusilan Chineil 
\ 35.55. >- Z1J1 Vrfefe ^ ^ 7*77 5-55 ' 

\ ' - Latin Ital Ian " . ' j ' . 

5.55 ' /"5,55 ^ ^ 



Table 2^.10 . Pareht Perception of 'the Number of H©uri Raquired to Lparn 
A Second* Language to the ftjnctlqnal Level . 



! * 



Ed(ran{OYv, J • ■ Red bwr Rural TotaJ 



.Less than. JOO J 

hours • kiSS^ 8."0. ; ?.17, • M*3^ 

■ , ' %' ' . \ . ■ <' "S. . ■ ^ 

sob - 1000 • ZZm '• ik.6 , . .15.21 20.0* 

1000+ ^ 29.5i+ 32.0 • ,J7. 39 25.21 

No 'idea 43.18 ' , 36,0 . , 65.21 " 50,43 



ic 



Edmonton , .R^d Dear Rural Total 

n^^S^ n^27 ' n^52 ^^137 

Ask and answer / ^ ' j ^ 

simplo questions 6^89 .11,11 19.23 12.i*1 

participate [n , ^ ' . 

discussion^ eos^Hy W.56 5K85 ^^-.ZJ^ * ^6-72 

Live q Fretich 

community ^ 3^.^ ^ 22.22 28.05 29.92 

Read and wrltcy^ ^ 

only* f 6.89 7,4^ ^ ^ 1.92 5.12 

None so 5,18 , . 7.^f1 ' 5.77 '^5.^3 

• , 18 ^ ■ ., 



8."0. ; 


?.17 

* 


24^,0 , , 


. 15.21 


32.0 


" ',j7^9 




■ *^ 


36.0 


, 65.21 


in French 


Des { red % 


!R6d Deer 


Rural 


n=27 


n^52 


.11.11 


19.23 


5U85 


^^..23« 


22.22 


20.05 



r 



Table/2. 1^ Parent Jnterfest ;|n Hav^'fng Child Visit a Fr«nbti C 



Yes 
No 

No opinion 



Edmonto'n 
86.3§ : 

9.;09 \' 



Red D 
88.0 

''v8.0 



eer 



Rural 



2,5 

ommun I ty 
TotWl 



73.91 77.4 
19.56 12..17'. 
'6,52- ; ' 10.43 . • ' 



tab! 



e 2,13- \ .Parent Rational Sv for Their Child's- SUtdy of French 



\ 



I,, Helps to meet motm 
people, ) 



^dmontB 



^2/ CtH tural\understanding 16.79-^^ 



3* Canada a^^bllingual 
country 



18J9 



4, .Needed for University - 11.19 
5i Finrsh high schooi 7,6$iA 



6, I ncreased Job 
opportuhl t les 1, 

7# Obtain Francophone 
friends ' 

8, Ga In * the. respect of 
others' ' ^ ^ 

f. ■ ' 
'9. Other .reasons or did 
^-v not ansB^er' 



4,89 
8; 39 



6.99. 



^4^*10, A pterson t^ not ^'0clucated 

un!e%s b'n I n^yal I 1,39 



r 



19 



Red. Deer 


Rural 


^ Total' 




16.42 


. 18.0 


ft Y 


14.28 


14.85 








20.89 


7.85 


14.57 


13.43 


; 16.0 


, 13.14 


5.98> 


. 16.42 


10,85 ' 


7.46 


7.85 


■ ■ r 
8.0'. 


#.46 


' 7.85 

•J, _ 


8.0 


S5.98 


'' 4.28 C° 


5.71 *" 


ro.'44 


•3.57 


4.57 


2.98 


p. 71 , 


"•1.42 


3 
























* ? 
s * 
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T^le 2.1^' t Parent' Pricrlty !n Curriculum Cdptent 

Edmonton , Red Deer I Rural 



First choit^ 
Second choice 

Third choice 



Speaking 



Speaking 
^6,53 



Speaking 
45-17 - 



Total 

Speaking 
45.13 



Cultural Reading 
iJnderst^ndrng 



n 



Reading 
27.27 

264 



Cultural ; Cultural 
lUndarstandlng Understand 
>AM ' ' 27*S9 

leading Reading 



Cul tural 

Unders^nding \ ^ jf 

25.69 Y 2|.25 ^26. gp 



2&I 



667 



J 



Is 



20 



s 



study. 



bPJMlCNS EXPRESSED BY STUDENTS AT THE GkADE NINE AND GRADe" 
EUEVEN LEVELS WHO; HAVE STOPPEp .TAKING FRENCH AT SOME FOUNT - 
\H THE PAST ' ' ' ^ 



^ Qescr ipt ion of the gtudy . 



• s 



Most-studies i^n the area pf, modern language jea^n, I ng have" expl ore'd. I 
the att^itudet of , thosei who ar.e stiirin the program. Recently, however, " 
the trend has bfeen to 'tal<e Into'occount as well thpse who have dropped out 
of the projram for some reason or inother, Th* questionnaire .employed to 
assess th^ r att i tudes is fdurid in Appendix Three and Ts bft#ed on one' 
used in the Stflte of Virginia, but ^|th malor* modif ications both as to format. 
9nd content. . , \ '* < , ' 



The Data 4 



'I 



Table 3*1 Dis^huCloh by School ani^rade 

^ ^ ^ * Grade 9 

Edmpnjton . 



Austin 0*Brieo, 

, * St. Joseph 

Sir John Thompson 4 
--^ * . - _ 

Elk PoinA 

/F,Gi Miller 

Lacombe - ^ 
_^f^ iLaeombe C compos 1 te 

^ EckvM le 

Eckv\] le '^High SchooV^ 

Red Deer 

Lindsay Thurber . 



1^ 



11 



Grade 11 

^ 8 

2. 



10 



Total 



' 27 



40 



2.1 



ERIC 



Table. 3.2 Dlstribut|pn 


bv Grade 


and Sex 








Nine 


Grade Eleven 


Total 


Mala 


iS 






37' 


Feinaje 


y 




21" 


30 




^ 27 






67 


Tabli^ 3*3 ^Rat io 


of Men 


to Women 


Teachers I nvol yed 




Men 




Woman 


About 



4 . ; of Each 

26 _ 27 ' 14f 



Table 3*,4 Nup^er of years in' French to Dropout Point 

^ ' ; 5+ 3-U 2. 1 ' ' 



18,; 41 k , 4^ 



Table 3,5 Student's Percept' ion of Own Marks in French Courses 

Grade Nine Grade Elevfin Total 



Excel lent 


' 2 


1 


-h 


Very Good 


4 


6 


,'10 


Good , 


10 


15 


25 


Fa i r 


6 


12 


*18 


Poor 


5 


5 ' 








• 





Table'^,6 Student Opinion of French Courses 

Grade N4he Grade Eleven ' Total 

Liked very much 3 ^ 7 

, Liked a bit M , 20 32 

No opinion h 9 13 

Did^not like % 7 15 



22 



Table 3«7 Parent Language ' 



^ . = Grade Nine Grade Eleven Total. 

Engl isK ' . V ^ ^ lo . 20 30 

t}ther Than Engl^^ " I7 20 [ 37 



* Table 3*9 #.^/^nguage(sj Used fn the Home - 

■ \ ^ / ' Grade Nine Grade Eleven TotaT 

Engl ish '\ ' ' 19 ji^ 



Other fhan tng.l lih 8 6 14 



53. 




Table 3*9 Number of FrancQphone Friends 

^ -.^^ % vGrade Nine Grade Eleven ^ Total 

Five or more * H 12 ig 

One to four * 5 12 17 



N'i ' 15 . ' 16 



31 



Table 3*10 Reasons Given for Dropping French 

Table 3*10 is presented in two separate tables, 3.10a and 3.10b. 
In view of the amount of information contained in this part of the 
qurttionnairo it was felt to be desirable to present the data first of 
all by frequency of mention, then In the same order as given in the 
questionnaire. While the first table represents the total for the entire 
group, grade comparisons may be made by referring to Table 3.10b. 

Table 3* 10a Roasons Given for Dropping French in Order of Frequency of 
Ment I on . 



I torn 
Number 



31. French classes were very boring, ■ \ 39 6.951 

22. I found that most of the time j couldn't undorstonfl 

what the teacher was saying, 37 6.595 

3.* I lost- Interest in studying the language, 36 6.^*17 



Number . . V ' f % . •= 

^ ■ . * , ■ . — 



33. 


1 found that 1 had a tiard tinife answering the teacher's* 
quest ions ^ ^ 


36 


• 6.417 




17. 


The repet i t ion was borhng , * ~ _ , * 


32 


5.7 




. 2. 

rfi. 


1 wasnVt learnmg enough to Justify the time that 
1 was spending on it. ^ ^ ^ * 

1 didn't like the teacher 


29 

28 


, 5.169 ■ 
4.991 


* 


' ' 8. 


I Just didn^t feel that any more French was ' \ 
worthwh tie* » - * , 


26 


3.208 




* "ill 


The work in- French fdcame rpore dfff tcuTt and 1 
couldn t keep.up with the^rest of the class. 

j wanted to take anather subject Instead of French. 


24 


4.278 




10, 


23 


4.099 


4 4 


' 13. 


The teaching wasn't very good> . . 


20 


3.565' 


f 


9, 


1 didn't study enough to keep up wi^th the class"* 


20-' 


3.565 




5. 


My marks ware so low In Fr'ench that 1 didn't think 
that J would make ft througK tne ne>ct course. 


'l8 


3.208* 

•■'1 


1 


15. 


We tried to cover too much material too fast. 


' 17 


3.03/ 




. 21. 


There was too much.grammar « ' ^ 


15 


2.673s 




1. 


1 do not need a language for. a dm iss ion to University* 


' 15 






2k. 


The language was too hard fof me. 


15 


"2.673 




20'. 


r dldQ't have enough t-ime to study the language as 
much as 1 needed to, ^ 


14 


2.495 




26. 


1 didn't really want to study a language but T had 
tOt so 1 dropped i^"a$ soon as I could* 


13 


• 2.317 




14. 


We didn't speak the lanquaqe Wer^ much In class. 

■ 


13 


2.317 




35. 


1 wanted to take another, isubject which conflicted 
with French on the timetable* 


11 


1.96 




• 25. 


There wasn't enough emphasis on the French or 
French-Canadian people and how^ they lived. 


.11 


1.96 




^0 


1 fOiilHri't" ^hrII Ufsfv 11^ 


1 n 

1 w 


1 782 






1 wanted to learn How to speak ""the language and 1 , 
didn't think that the course was going to help me, * \ 


10' 


1.782 






1 fa ilpd ^e last course^ ^ 


8 


1.426 ■ 




28, * 


We weren't learning French as fast as, 1 thpught we 
coul d, , 


7 


1.247 




18. 


The time that French took was hurting my nwrks In my 
other' sCibjccts, 


6 


1.069 


1 



21 



!.5 



Item ■ > ■ . - ' " V ! ^ - =s 

Number. ' ^ ' - ^ " ^ ^ ' * - ' f % 



'27. I had.,to take anothsr iubTlect which confu4^ wl'tb. ; ■ > 

French on the timetable* ^ j . ■ | 0*891 

7. We weren't learnrng hw to. iad fhe Unguage. 4 .0.891 

23. H really wanted to take another Unguage instead,/ ^ 0,7j3.. 

19. ! only Intended to *take . French this long ianyway* 4\ 0,713 

,32. My parents didn't really wyt;me to take iFrench,- J. 0.4l7 

12.^ There was too much homework, / ^ 2 \&.356 

34. The school that L transferred to didn't have the ^ 

next course In French, . ^ ^ . 0 0.0 



Table J. 10b" Reasoni'Given at Each Grade Level ¥or Dropping French 

To facilitate compariions, the frequency for. each response for each 
jrade and for the total is given as a per ceni of the total responses 
within each grade, duest ionna I re items are listed in the same order as In 
the questionnaire.^ To save the reader from constant reference to the 
Appendix containing the original quesrionnaire, each item Is given 
immedla.tely above the response frequencies for it. 

; ' ^ Grade Nine Grade Eleven Total , 

1. I do not need a language for admission to University, ' 
^ 1.593 ' 3.m ^\ 2.673 

.2. I wasn't learning enough, to Just ify thfe time 1 was-spending on It* 

5.577 ] 4.838 . 5.169 ^ ^ 

3. I lost interest In studying the language. 

/ \ ' 5.577 ^7.096 6.417 - 

4. I wanted to learn how-to speak the language' and I didn't thl^ thafe 
the courses were going to help me very^ much. , . - - 

^ 1.195 2.258 ^ 1.782 

^ . ■ i 

5. ;My marks were so low in French! that I didn't think that I would make 

it through the neKt course. 

/: 3.984 ' ^ 2.58 3.208 



^ " Grade Nine • ' Grade Eleven ] Total \ 

6. I failed thp last course. ■ l \ 

- . K992 / 0.967 hJklB 

7. We weren't learning how to read the language* ^ 

. ■ V U195 0.645 ' ' ^ 0,891 

8. I Just didn't fee.l that *a'ny more Frsnch wat worfhwhileV . 

9. I didn't study enough -^p keep up with the class* , - 

^ \ ^ :3.SB5 \ J. 548 ^ : 1*565 ; : ^ 

ICr* L wanted to take another subject' instead , of French. . * 

. ;:: ^ MSZ^ . ; 3*87 " ;6.Q99 " 

II. The work in French became 'to re 'difficult and 1 cou 1 dn ' t keep ^up 
wi,th the rest of the class,, j ^ 

.\ . ' 4.382 ; " _ 'i+,t93^ i+.2t8 V- 



.3.6 



12, there was too much homewor 



0.398 ^ 0.32 0.356^ 



13 • The\:teachlng wasn't very gopd. 



'2*39 ' 4.516 ' , ^ 3.565 



14. We* didn't speak the language very much in class* 

V . ^ 1 -593 ■ ■ 2.9 2.317 

15- We tried to cover toa much material too fast. . 
s ' ' 3.187 , ^2^9^ 3.03 ' 

l6, I didn't like the teacher. ; . ^ , 

5.179 / 4>838 ^ 4,991 , - 

17. The repetition was boring, , . ' \ 
^ ' ■ 5,179 ^ - "6.129. - 5.7.^ 

18, The t iTna' that French took was hurting my rarks inmy ofch0r subjects, 
. ^ ' ; ' 1'.992' 0.32 1:.069 

V19i I only intended to take French, this Ibng anyway, ^ » 

^ ; 1.195 ' 0.32. . / 0,713 ' ' " 



3.7^ 

Grade Nine Grade Eleven: ToUl 



50. I didn't have enough t frrie to' ptudy the lan^uags fis much « I needed to. 



'2.788 • : ; 2.258 ^ , 2./f95 . , 

21. There was t@D much grammar. ? . ' ' •/ 

\. N;:- ^ \ . ■ ^''1.595 • ^ ' i.m V , "2*673 ' ' V ' 

22» I fpund that) most of the ^fn^ I cpuldrf>t»understand wh#t the teacher 
was .say Ing.^ (; \H - ■ "Vl ' , V/. ' 

.231. I really wanted to take anotHer^ language .Instead, / \ 

0.796 ^ ^ 0.645 ^ . 0.713 ^ 

24. The language was too hard for me. * ' . ^ 

1 ^^^^^ : j^^^^^ 2.58' 2.^73 

25* There wasn ^t enough en^has Is on the French: or French-Canadian people 
and how they lived. , * 

. i - 2.39 ; 1*612 ; , 1,96^ / 

26. I didn't really want to study a language, but I had to g/so^ I stopped 
.was soon as; + eoulid.). . ' ' 

27. I had to take another iubject which conf 1 Icaed vJith French dfi-the 

t imeta|le. \ : ■ ' ' ' ■ - 

' / a' ' 0.308 1.29 V 0,891 

28. We weren't learning French as" fait as r thought we could. 

^ ■; 1.593. 0,967 1.247 ' 

29. None of my friends were going to take French. . '' . 
. ' . 0.796 ; ^ 0,967' „ 0.891 /• 

30. I, couldn't spell very well.' * ' ■ 
, ,, ' ' • , 2.788 ' 0.967 ' 1.782 

31** W"ench classes were very boring. 

■ ' ' ^ 5.976 '7.741 . 6,.951 • 

32, My parents ,;d I dn' t* real ly want me to take French, 

. ,, 0.796 . .. -olsa; 0.534 , 



Gradfe Nine . Grade .Eleven Total ; 

33. I , .found that I .^d a hard time answering the teacher's quest ionr^ 

3^^ The ichoor that I went' to dldni t have the next course' In Frer^h. ' ' ■ 

' ,. 6,0 ' . ', O.OV' , "o.o , 

' , 3B. J wanted to take another subject which *onfl tcted with French on t^ie ^ 
timetable, 

; . . . ^ - ■. ^ . _ ■ . / - . ^ . • 

. ■■ ^ ^ . . ^' ■ ■, : . ■ ■ , ■■ 

Table 3.11 ' Attitudes Toward Specif ic -Aipects of the Study^ of Frehch.^ - - . 

^ were ilked to react to a serl^ of statements by selecting 

a^QsI^ton on, a five-point scale as shown below: ^ cmg 

1^'-;^'^ . ; , ^ No " Strbngfy 

Mgree Agree Opinion .Disagree Olsagree 

■ ■ \ .:. ' : ■ f ■ :3. ■ ; ; .,' . .V . ■ V:. 

IJ^intSorlMhf ff^'f ^^fd %nd each Mftlon wrighted^s show^ abo^e. 

interpreting. the results, reference should be made to the following scffler 



p':°"9ly , No , " • strongly . -'^^ 

f^Srme Agr#e Opinion Disagree' ' pIpagreA . 

^h. wiirbe noted that 'No Opinion' -is a. point on the scala, while' 

the other categories represent Intervals. . • 

. ' y Graye Nine , 'Grade Eleven Total ■ 

' - ■ n = 27 , : n = 38 „ = 65 . ' 

1. I hope td study French aga In soiret Ime, 

\' ' : 3.185 ,3.0. ' 3.080 

\. s.a. 6.813 ^, 7.J53' \ ' 9,318 ' : 

2. ! think that ail Canadians 'should st.udy Frenc 

, . Mean . 2*857 2,085. : ^ 2,53s • ' 

' : -. ^fi'SlI , 7.152 . 9.318 ' 



■■. • ' 'SVadeNlne , ' *Grade EJ-even t6t&l . ' ... - ' 

.3. French should bm a compulsory subjact In el emanfrary school . '\ . 

• Mean J/tO?' ;/ , . 3.027 \ ' 3.06i; 

. ' s.d^' 7^996' .,■> 9.397 ,12.507 , / . 

^.•French should be a •compulsory subject In Junior high school. ^ • 
Mean ■ ^ 2.896 . 2^.75 2.815 ' 

, ' ' s.d. 1 7.301 . . 7.534 ^ ■ 10.688 

\ .J' '^ _ ■ : . . - ■ J , ; * 

5. Fi-ench shduld.be a cOmpulso'ry subject In h igh .school . „' . 
, Kean 2-, 5 '2.166. :2.312 

i.d, 5.679 / • : "., 5.901 8.211 

J, I think that any Canadian who want,s to should be able'to, learn French, 

. ;:Mean kM\ ' ;it.75 ' J^.562 * 

• * ' s.cf. , 16.6 ' \ '21.968 " 27.603 

7. My parents feel^hat study I pg French {s ^ waste of time. 

> _ • Mean 1. 9 28 ' v ' 2.'^59 / , 2^2 3* ' , ■. . ■ , 

s.d. '5.312 . 6.568 8.175 



8, I liked French very* much when I. was, taking li. ^ 

Mean 2.75.. . 2..513 2.615 

' ; s.d. 6.608 / ■ 7.171 , 9.802 ' 

9. I feel that Oanadfans are being forced to learji French. 

Mean Z.BkB _ 3.27 3.O61 

.-^ s.d. 6.376 9^631 11. 85^+ 

10. Even If j couldn ' t. speak the language I'd like to learn more about 
French Canada and France. 

Mean' 3.178 " * 3.194 3.187 

s.d. 8.331 ' • 9.325 12.749 



^1 
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3.10 \ 



Gfade Mtne Grade EUvan ; Total ^ 



11.^ i wfib thra^t in dur Fran^b ^ouraa w^'had studied more about Quebeea 
' Mean 3*0 / , 2.833 ^ 2,906 

is.d 7.773 . 8,977 , t0.98l '- 

J 12, Most of th«; French teachers that 1 know are really good teachers,'^^ 
r • Hean 3.275 J-tOS 3.l8t 

s.d. 9.753 / ,9.308 13.127 



1|, l;d like to have a French-speaking person as a friend, ? 

Mean . 3.107 ' /, i».0 3.6^6 

s.d. 9.666, k.%k9 16.7 



14, Some of the fliustc from Quebec and from France is real ly , ^reat, 
,«ean 2,407 - ' 3.081 , 2,172 

9..d. 7.556 , 9,897 ' .10,981 

■ •' ■■■■ ■ ,- ■ " ! . '. ■ 

15, I 'd 1 Ike t-o be able to watch French- language televjsion programs. 

Mean 2/185 ' 2.'378 2.297 ^ ■ ■ 

s.d. ' 5.697, _ 6,73 ' .8.972 

16, When I started study tng— French I really wanted to be able to speak 
the language, . ' ■ . . ■ 

Mean 4,107 4,055 4.093 

. .s,d. ,13.54; 15.427 20^585 

1'7. When I "started French I real ly wanted to be able to read the liihguage. 
Mean 3.814 4,055 / 3.952 . 

s.d. 11.33 ■ ' 15. ^5 ., 18.824 : ' 

T8. As many Canadians as .•possible should be briingual. 

. Mean 3.25 3.388 3'.328 

' s.d. 8,55 VI. 682 ^ T4.t13 

30 ^ ' ■ Vf ." ■ 

' ' ' . ' ■ ■ ■, -hr^ ' 

■ ■ mS^ . , ■ 
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: ■-■ ■ ■ • ■ ■ ■■ ■■ • ■3.11 • .. 

' '-/i- "--''- Grade Nine ' Grade Eleven Total - , i A ' ' / 

,19, iiij^st 6f my friends think' that studying French Is a waste of time, 

\ 'v;; s.d. 7,&7 J. . / ■ 9i6l 1 ■ 12.55 . ^ ^ ' . 

: 20« I'd ene^urage my own children. to learn French, ■ 

, M?an 3.24 - 3.314 1- ^.281 , ' . 

. • • , , s^d,^ 8,728 ' ,10.046 ' '13.424 • ; 
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:>THi ATTltUDES TOWARD THE FRENCH^.PROGRAM Of, STUDENTS. 
INROLLED Ifl THE PROGRAM AT THE GRADE S IX LEVEL : 



' Deicrlptldn of the Study 

......... _ . .... J.- ^, - . _ , . . . ^. . . _ ^ , , . . , . , 

One'hundr^ thIrtv4-5lK studahts ehrblled^ Jn FreriGh progranis theV.: , 
Grade Six level^l^cro asked to react tpjfche program In French Is a Second 
. Language (hereafter refarVad to simply^ as 'French' ) , They were asked ' 
rtfact to thrae^ specif ic-aspects of thi program- by complet (ng a set of ^ 
quest ionna Ires. \^he nature^ of these quest ionria I res was. as f o1 lows: ' 
. ' ' \ : ' v;. , . ' • ^ • ^ ^- .. " ^ ^ ■. - . ... ■ 

^) Specif I itformat Ion regarding the student's own progresp in 
/ ' French 'wi^sked for together with his^reasons for taking the 
; sybJect,^rA statemerit of his 1 ikM, d^l i kes , and suggeitiid 

changes \ih the program/was also sol ici ted, . The usual perso^ 
L I nformat ipn' was requested, A copyjs contained in Appendix Severiii 

■ '^^ ' ■ ;o ' \ ■ ^ ;* . ■ ^ ^ ' 

b) ^e half of each class was asked to respond to a quest ionna i re 
% which'specific activities carried out In most of their French 
glasses were listed as wej 1 as certain teaching practices^ Students 
were askeS td^^respond to these statement^ using a five point scale - 

, ranging f noni Very Much Agree to Very Much Disagree . A copy of 
^ ^ t^is questionnaire is contained in Appendix Four. 

c) Slne remair^th^ half of each class was asked-to read descriptions 

of pQSs ible ^Prench ^class activities and to eKpress their opinion 
as to whetheW or not they thought they might or'mlght not like 
.. .. ^ these suggest|d act ivltiepi dgain, using a five point jcale, / 
Scm stud€nts|at each-grade lever completed both questionnaires,^ / 

d) All stuH^nis Were asked to read descriptions of three / r 
fictitious classrooms 11 lustratlng major differences in teaching ^ 
approachj and \,N?ere, asked to express a preference for one of the' 

' ^ three/ The d|icMptrons^are contained In Appendix^S^ /\/ * 

. ' ^-.^ ' ■ ■■ - ■ ^ ' - y 

Only the informap'On conveyed in part (a) is incliided in thrdata 
given here* Data for al^farades with respect to (b); (t) , and (d) has been 
' grouped .and. is givefi'at^ later stage In the study, | ^ 
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The Data 

T.a6t.e k.i 

Schoo) 

•Male 

Famaie 
Total' 



Cpmposrtidn of thii SampI^ 

* = ' % . • ,. -1 ' ■ ' ' . 

St . Mar t in ' S t . , Ma t hew Eckv il l,e 

" n ' . 10 



>i2 



J.S.. McCormIck G .W. ^Smi th : Sat'ihwood 



10 

LB 



27 



23 



"If 



6 
14 



20 



■. 10 



Table k,2 

Frehch f 
• Ukra'm 
German 
Pol Ish 
I Ca) Ian . 
Swiss 

Af racanS ie 
Hungar i an 
C ree ' 
Nprwegian 
Dutch 
Pharsi * 



Parental Language (School s are I ist'eti in the same order as for Ai-I ) 



6-, 
3 

1 
2 
1 
. 1 
t 
0 
0 
0 
0 
0 



Dafffsh , 0' 

Spanish 0 

jFinnish 0 

fi Swedish ^ 0 

fengl ish 8 



6 
1 1 

0 
1 

2- 
0 
0 
1 

r, 

0 
0 
0 



0- 
0 
0 
0 
5 



1 

0 

it 

0 
0 
0 
0 
0 
0 

1 

0. 
0 



0 
0 
0 

b 
18 



1 

0 
5 
1 ' 

0 
.0 
0 
0 
0 
0 

3 
I 



5 
0 
2_ 
0 

I 

.6 

0 
0 

b 

0 

.0 
0 

Q. 



. 0 
0 
0 

• 0, 
19 



1 
1 

0 
0 

1,1 



0 

0 

1 

0 

0 
0 
,0 
0 
0 

1 

0 
0 



0 

0 

1 
I 

6 



Tab] 


e 4/3 Language. Used 


in the Home 


(Schools ar« 
.. as for k.] 


i 1 Isted 
above) 


i n the same order 






French 




■ 3 ^ ' ■ 


0 


0 , 


0 


0 




Ukra in fan 


r 


10 


0 


0 


0 


0 




German 


z 


0 . 


1 


2 


■ .0 ■ . 


0 




Swiss 


1 


0 


0 


0^ 


0 ' 


0 




racans re 


1 


0 ' ' 


0 


0 


• 0 


0 




fro) ish 

i 


1 


0 . 


0 


1 


0 


0 




Ijtal Ian 




2 . 


b 


0' 


0 


. b 


Hungarian 


0 


' 1 ■ ■ 


0 


0 


0 


■ 0 


Ehgl ish 

i 

i 


»15 






23 


20 


10 




! 

i 

t 
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Table 4.4 i"/:^^er of French-speaking Acquaintances 

St. Mathew 



School St. Hart in 

■ ■■,0 ... 



5-»- 

fable >,5 



.a 
10 

J 



= 5 



EckvMle ■ J.S.McCopmiek Q.W.Smlth* Statin- 
rood ; 
6 , 



22. ■ 

3 

0 



16 

■9 
4 



1^, 
.6 

.J 



a. 



Pe^ceptTdn of Own progress In French ' (School s are I istt^d'^' in the 

' . same order as for 4*4) ' 

■ ^ s ' ■ ^ ^ - * ."^ ■ . ■ 

a. ^ I am getting very, good marks In French 

b. Mv niarks In' Freneh are just average, ■ • > 

c. My i^^ksl 4 'French are not very good, . 



26.93 
b. 65.38 



7.69 




5 



37.04 
59; 26 
3.7 



Totals 

a. 25.74 

b. 61.76 

c. 12.5 



62.5 
37.5 



^0»34_' 60-.0 30.0 
72.41 ' * 4Q.,0 ^ 70.0 



Table 4".6 Comparison of Marks in French and Marks In Other Subjects 
(Schools are listed in the same order as for 4,4) 
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My 
my 


marks in French 
other subJectSs 


are not as good 


as my marks in 






b. 


My 

my 


marks In French 
other subjects. 


are about the si 


ime as my marks In, 






c. 


My 

su 


marks in French 

ejects. 


are better than 


my marks In my other 

f 




a. 


46.16 




18.52 V 




41 .38 20.0 


ko.o 


b. • 


' 42.31 


• 


74.08 , 


25.0 


55.17 60.0 


50.0 


C' 


11 .53 




7-4 


' ' 4.17 


3.45 20.0 


10.0 




Totals 












.39.71 
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c. 


5U47 
8.82 








■ - 





I 



. Table 4i7^ :Student Perce^e^ of ibtmy to kaa^ Up With the Clas^ 

^ -a* I am having a hard t Ima'' kadprng up with the rest 
> ' of the clais. 



i 

School 



b. r am able to keep 



up w}th the rest of the clasB-, 



c.^l thlrrk that I could go faster than the reit of the clasSi 



St, Martin 



St. Mathew EckvMle J.S^McCormfc 



96.55 




G*W, Smith Sat tn-- 
Wood 



a. 




3.7 


12.5 


b. 


, Bk.6z 


92.59 


79.,17 


c. 


3.8ft 


3.7 


8.33 

r - 




• Totals 


0 




a. 


6.62, 






p. 


86.76 






c, 


6.62 







75.0 
25.0 



10.0 
90,0 



Table 4.8 Student Preference for Working at Own or at Class ?s Speed - 

(Schooli.are listad In the sama order as for 4*7), 

— L^4V:V_ — — — J. . — ! — -^i^^ " — — — ^ — ..^^ — __ 

a. J should l ike to jWork at.my own fpeed and not have to keep 
up with the rest of the aJ^a^^* - 





b* 1 should 1 ike to v^rk at my 
the rest of the class* 


own speed and go faster 


than 




c. The 


class Is going just the 


right speed to suit me. 




a* 


3.85 


11^.11 , 29.17 


3.^5 


ko.o 


b. 


It, 54' 


4.17 


- r 15.0 




c. 


84.61 


88*89 66,66 


96.55 - 7Q.0 


60.0 




Totals 








a» 


13.97 








b. 


^ 5.15 








c. 


80,88 
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,Table 4^ Student Sat'tefadtflon With . Pro'aPe <\n French 

■ ,B, I am sati%tf ied with my progpess Jn Fnehch, 
^ ; ; , Jj, ,1 Am ;hav;lhg .a ^ot of ;*rdu^ 



School St:. -Ma^n St. fehew Eckvil le J.^siMnCorW»k G^W.Smlth Sat^in- 



a. ;88.if6 m^^B 9^-12 -82,^6 ioa;o .70.0 

.b. , : yM,Sk, / A&SS.: L ' £,BB : ; ; 30.0. 



Tota 1 5 



a. ; '|S,:82. 

b, . 13.1^8 



Table WO^^ Student Dasiire ±o Contiriue With Franih In-Following Year 

■ , • a. I am hopfing to drop French next year- 

b, I am planning ;tOj take ippenCh rnext year, 

■, ^ r . .: . _ ■ ^ 

a, •,1.1,.5^ :37..Dit^ A7:M . - 30.0 

■ ■ ' ' . Totals r ) ■ : ■ - ' ; : 

■' :b,.. . . 75.56 ' . - . ■ : \ . \ : ■ ■ 

• ; ■■ '' ' 

Table 4.11 StudeDt -Att itude to French uss a WhoV^ ^ 

, a. On *he whaVa I 1 1ke Trench very much* ' . 

, b^ On the whole T Ijke TrencK* 
, * c* Dn the whole I don *t 1 ike French* ^ : 

d* On the whole^ I hate French* 
./ . a* I don 't haj^e any op rn ron one wpy or 



4.6" 



^Schobl' Wartlo- St, Hat Eckvl 1 le J.sV McCOrfnlck, GiW.Smjth ' Satin- 





.'# 

^' i 




f . . 






46.15. 


'Ml 


" 8'.33 • 


27.59 . 




34,62 


"46;i5 




fil:i'7 ' 


♦ . ■ ■ = • 


15.38 ' 


■3.7' - 


■ ■37;i. i V. ■ 






3,84 


11.12 


12.5 i 


3.45- :^ 






22,22 


25 0 


i 




Totals 








a. > 


25.0 


, • ■ ■' 






b. 


,39.7 ■ 










^ 10,3 










:5.88* , 










19.12 


















Table 4*12 


Student 


Pr for it !es 


m the French 


curriculum 



'4d:.o 
45.0 



15.0 



3a. 0 



70 



tin this quest ion^.the student ^was asked torlfst fri order of 
importance as^ ^Jie of she saw^It the foHowln^jjoals in the French. ^ 
currfculum, / ^ - f- V ^/ 

a; 1x3 be,: able -to write the language, (referred to as 'Writ ing' )/ 
b* To Jba atile to speak th6 language, (Speaking) 

s ,j c* To be'able to .learn about and understand^ the people who ' 
. speak the language* (People) \ . ^ 

d* To be able to understarvd the language, wh# it Is spoken,/ / 
; (Com^ehens ion), , . ^ \ , * ^ 

=^ e. To be able to read the language. (Reading) -4' 

Student choifces were tabulated, then first choices were 
weighted by five, second choices by four and so on* The percenSages ' 
resulting from theSfe caloulat ions are given on thf fol lowing page 
by school and by 'oWral l total , ^ 



--. \- . 
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St* Maftlh St^^Mathiw- Eekvfl la J-S.McCorrtfck^ G:,W,Smith Si 

wood 



Firit 
Choice 

Seepndj 
Choice 



Speaking; SpeaklTig Speaking SpeaMng 

30.75 32.15 , 28,66 .26,67 - 

Compr. fcompr. : CompJ*., People 

29.25 ' 22.83 I " 26.79 ' 25.71 " 



Speaking People *, 
27.37 • '26.23 



People 
22.8 , 



25 



ompn. 



Third 

Choice 

» •=- ■ .. - 

Fourth , 
Choice , 

■Fifths 
thoice. - 



People 

Reading 
13,73 V 

:'Wt*jting> 
'^8.06 ,> 

'Tota 1 s , 



People" People Compr. -J 
22,51 16^51. 23.81 vV;, 



Writing . ' Jftiding Wt^rting 



i2.22^ 

Reading 
..10.29 



Writing RMding 
1^*02 9*21 , 



Compr* Speaking 

: 21,75;:; ;;.;;^^ 

'Reading 
16; 49 



Writing 

n.58 



■^Vriting 
19.67 



Reading 
6.56 



First 



Fourth 



Speaking 
27.95 

Writing 
13.36 



Second tomprehens Ion Third People 

24.98: ' ; ■; 21.99 " 

Fifth * Reading ^ ' - ; V 

^ 11.-72; ■ / " 



'^Table if.13 



itaient^t Abf l tty tb Fynct ron in C';^Franch-5p^ Environment / " 

at the End of Grade Twelye ^ ' 



When you fln^sh Grade 12,' do, you tjiink that you will -be able 
to speak and underttand French wal l errough: to. l ive in a 
Frenah-speaking town qr city without tocuonuch trouble? 



a. Yes 



c* Don' t know* 



Table 4.14 Student U vEx^ liiking Frfrich ' . T ' 

• ' ■ ■■ Note Each reason is expressed as ^. per^ciBnt of the total . = 

, . .!/ ■ ' number 0f comments made in that pa>ttcular,Vgeograph icar 

• .region.' Onl^ the grand totals are rank-ordered. • 



1* 

3. 

S. 



Forced to - take French 
For, personal enjoyment 
I ncrMa^edr Job opportyni t les^ 
Travel in France .\ ^ 



Help in the future 
(ufigpecif led) 

j8.. Tra/vel In Quebec 

7./ Wfsh to speak with 
Francophones 

8. 



10. 

n. 

13. 

15. 
16. 



In/terested !h learning 
a /l anguage (unspec I f jed) 

Canada* fs a bl-lingual 
cpuntry 

Wish >to learn French 
^Pa rentaL wishes 



■fdmontbn 




- Red Deer 


Total 


22.06 . 




0.0 : 


25.69 


11.76 . ; 


ii.^i, > 


■ lk.k% 


16.2 




|2.Mt 


'■ 2^.59-': ,^ 


. . 7.82 




7.32 


6.89. 


7 . aa 


7.3| . ^ ■ 


* '''3.68» 


■ 10.34 


6.15 




a. 54 • 


3.45 


"6.15 


2.94 




* * 

10.34 > 


6.15 


5.aa" 


' - MM J 


3.45 . 


'i 5.02 



4.41 
0,0 



4.88 

el 05^ 

'2.44 



0.0^ 
'3.45 
0.0 



3.91 
3 .35 
2.79 



WTstV to be bil ingual 


7.35 ^ " 


• 0.0 

'r 


0.0 


2.79 


Good to^now a second . 
language ' ' ^ 


"s.aa 

^ 2.94 


, 0.0 


b,o_';-,^;^'^^- 


2.23 


University entrance or 
course requirements J\, 


1 .22 


, 0,0 ' 


1 .67 

i 


Desire to be able to spaak'^ 
with a Francophone relative 


2.94vr 


.,'it).0- 


>ia,.o"-: 


' ; '''' ' ^ 

I. II". 


Another relative taking 
Frenck 


"1.47 


0.0 • 


, 0,0 ^ 


'aV56; 


French is a cornrTionly^ 
used language. ' 


1, 47 , ^, 


0.0 


p.o' 


0.56 




68 


'82 


29- ' 

:■ L m 

- ^ .' \] 


179 

> 



-7* '■' 
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;>T>tle Activ In Open- ^ 

; : Ended Aueit I pn Format , . ' , ' v , .; ^ 

■ \ -/.'/'^^ ^ . ■ ]./ : . ; V ' ■ ;• ^ . ' 

: / ^Note - Sines these preferan-c^i appear to : very sGhool-spacif tc . 

, / - ^ ^ ; \^ the findings have beert^^ Howayer» the 

/ ' / ' various' activities ara listed ^ order^df ' 

. . ■ ,;\.mentIC3fh^^n an overal^ basis* Activiti^i mant^bnad^ dnly 

/' ■ : ^ 4 ;/oha :0ft two t imei have not been Jncl uyad. Ra^^oras.only / 

- - . ' " Vara '|.f van. ^^T^^ ^,1#as ' 



St.Mart^i St.MatheW Jckvrrie JiS.McCbrmick : G.W. ^^ith Satin-^ 



1 i Games,:? ^-iHr"; - t 

.■S.FI.lmstrips ' 0 ']. 

^.Vocabulary • ' 

■ Oe'veiopment 1 

■ ; 5.Arithmet1c . " 0 ' 

6, Teacher 's ; 

- - ■approach 6 • 

. 7. Reading • 0. j 

. B,^ngi f ' •■ . 3 

;9.Wr{'img 2 ' 

_10,mrfetvCfn^ 
. . '. lesson ' ■ 

Tl .Orawlrtg , • 



■Vi,', 



6 
3 
o- 

3 
6 



■ 'i " V . ■ 

2 

: y 



Ik 
1 

2 

.1 
0 

d 

0 




12*Aurai 

Comprehens ion 0 

13. Ciil ture ^ . 1 

14, Crossword ' 



2, 
1 

■4; 
0 



Puzzles 



0. 
0 

0 
p 



■1/ ' 

0 



).v- 



.. * ■- 



0 

■ 2 

0^ 



0" 
0 



Table 4. 16 '' ■ Act i vj t ie.9 .Part icularly/^ By Studdnts,-As Disl iked 

■ ■ as: rndicated in an Open-Ended'vQ.Uest ion Fjqr|nat, , "' 

Note - The note g ivpn' in Table M lS-appl ies equal ly herff^^ 
■; ' In interpret ing- the table .care must be taken to rfipid 

. it In conjunction with the taBl'e Just g i ven s 1 nc^ ' the 

' . ' ' ■■' o1:d;'atiage i^ st i.y true, that ''Otie man 's meat"' is anothef 
" man'.s- poison." ■ ■ , v.. ., _ . ^ ■ " 
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ERIC 



St. Hartin St. Hathiw Eckvllle, J.S.HcCorniick^ G.W. Smith • SitlniJod - 



s "(Son j flu r 



2. Ori 



not uss,d not used 

. 3 - ; , 'l . 



h Tilevlsidn ( Parlorii • 

ft. Not uflderstanding whit 
' .is baiiig said , 

5.. Readinfmiterials , 
used 

6. tests 

i 7. Copying froni the ' ' 
.blackboard 

8. Other students who ' 
; hold up the class 

' J. ^rith(iieti.e ' > 

10, Period too short 



8 




1 



1 . 

not i/sed 
0 

I 

t 

■ 0 



H 
61 
0" 

0^ 



n 



^0 

0 
0 

0 . 



, 1 

o 
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Table ^,17 ^Changeg That Students Would Like^to See Made In the Program' 
^ ; as Indicated in an, Open-Ended ClueStionnaire Item 

. / fiotB - S I nee ^comments seem to be general across a partnaular 

. . program or a particular geographic area, respons^ are 

' \ shown jn terms of per cent for a particular column. ; 

^ ' ^ Items are arranged j n' descend i ng order of frequency 
based on the total for eacfi Item. 





; 


Edmonton 


Rural 


Red Deer 


Total 


1, Don.'t change anything. 




2U.0 


39*3^ 


12.5 


29. 32- 


2. /Change fllmitrlps and 
tapes. 




" NA 


/ 

*24,59 


f 

25.0 


14,29 


3. El rminate t'elevision. 




16,67 


NA 

• 


NA 


6.77 


. 4, Less writing of nqtes* ^ 




0.0 




0.0 


*5.26 


5. More gamef. 




3.7 


6.56 


6.25 


5.26 


6, Group students according 
progress In frenchi 


to 


1.85 


^.92 


. 

12.5 


4.51 


7. More oral work. . 




5.55 


3.28 


0.0 


3.76 


8. Longer French period. 




7.U 


0.0 


6.25 


3.76 


1. More films* 




1.85 


4.92 


o'lo. . 


3.0 


10. More plays and skits* 




5.55 


'1.64 


0.0 


3.0 


1 1 . More reading. 




l".85 


1,64 


12.5. 


-3.0 


12, More writing. , / 




1.85 


,0.0 


12.5 


2.25 


13. Less ^readi ng. 




._5^.55 


■ O'.O 


0.0 


2.25 


14, Fewef tests. 




1.85 


1.64 


0.0- 


1.5 


15* More emphasis on the culture of, 
French-speaking people. 


1.85 


^ 0.0 


6.25. 


1.5 


16, More songs. 




0.0 


1.64 


6.25 


1.5 


17t Remove non- learners , . 




3.7 


0,0 


0.0 


1.5 


18. Give meaning of sentences 
Engl ish. 


in 


1.85 


0.0 


6.25 


1.5 


19. Change the content of the 


TV 


. 1.85 


NA 


NA 


0.75 


20, ToAch Canadian French, 




1.85 


0.0 


0.0 


0.75 


21, More nuiturg content. 




1 .85 


o.o 


0.0 


0.75 



cont I nuad 
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Table ^'.17 (continued) 



22. Spewed up progress 



through the lessons. 


: 1.85 


0.0 . 


Q.O 


0.75 


23. Teach a different language 


1.85 


d.o 


0.0 


0.75 


2^, Make French easier. 


1.85 


0.0 


0.0 


0.75 


25* Fewer pictures. 


1 .85 


Q.O ' 


' .d.o 


0.75 


26, More trans lat ion* 


1.85 


o.d 


0.0 

1 


0.75 


n * 


5^ 


6r ' 


16 


133 



I 

. ■ • ■ ^ - 

^ / ■ • . ■ 




study Five THE AJT I TUO^S TOWARD THE FRENCH /ROGRAM QF.STUDENTS ^- . 
ENROLLiD IN THE PROGRAM AT THE GRADE NINE LE\f|L 

Descr ipt ion of the StuSy - 

One hundred f ifty^f ive students enrQlled in French programs at the 
Grade Nine level ^were asked to react to the program In French as a Second 
Language ^hereafter referred to simply as ^French'). They were asked to 
complete a set of quest lonna I res whose nature was as follows^ 

a) Specific mformation regarding the student's own progress in 
^ French was asked for together with his raasons for taking the 
course. A statement of his 1 Ikes, dlsl ikes, and suggested 
changes In/the program was also solicited. The usual personal 
i nf orjnat ion was requested, A copy is contained in AppendlK Sev^* 

' b) Classes were asked to respond to a series .of statetnents which 

attempted to describe current teaching practices as well as 
student reactions, to them* Students were asked to respond to 
these statements using a five point scale ranging from Very 
Much Agree to Mery Much Disagree ^ A copy of this quest ionrta i re 
is contained In Appendix Four* 

c) The second form of the questionnaire contai^^d descr Ipt fons of 
poss ibie French class activities. Students were asked' to express 
their opinion as to whether or not they thoughr they might like 
these^ct i V i t ies , again^ using a five point scale. A copy Is 
contained In Appendix Five* 

d) All students were asked to read descriptions of three ^ let It ious 
classrooms illustrating major differences in teach i ng approach , 

'and' were asked to in^dlcate a preference for one of the three. 
The descriptions are contained In Appendix Six* 

Only the information contained In part (a) is included In the ^ata 
given here. Data for a,] 1 grades with respect to (b), (c), and (d) has b'een 
grouped and is given at a later stage in the study, 

' All questionnaires with the exception of those administered in St* 

Gabriel and CI Ive Junior High Schools were administered by the principal 
researcher. Owing to time conflicts those in the schools narhed were 
admi n Ist'ered by an assistant who had. observed the admlnlstrat Ion of the 
quQS t ionna 1 res In other classes. 



The Data . 
Table 5.1 ■ Composition of the Sample 



5.2 



Scliool 


St. Gabriel 


Sir John 

Thompson 


F.G. Miller 


Eckvllle 


CI ive 


* 

Lacombe 


Eastview 


Male 




7 




12 


7 


2 


14 


Female 


13 

""1- 


21 


io ' 


19 


7 


12 


15 




27 


.28 


12 


31 


i4 


14 


29 



Table 5.2 

French 

Ul<ralnian 

German 

Pol ish 

Ital lan 
, Cree 
Russ San 
Spanish 
Slovak 
-Dutch • 
Irish 
PInnish 
Gael ic 
Dan i sh 
Ch inese 
Engl Ish 



I 

2 
1 
0 
0 



Parentafl Language (Schools are listed In the same order as In 5.1) 

6 . ' 
' 5 

3 

1 , \ ;■' ; 
1 

0 ' 
0 
.0 

■ 

0 
0 
0 
0 
0 
0 
10 





0 


; • ^ 4 


■ 1 


1 


4 


• 6 


„ 0 


d 


0 


2 


0 




0 


2 


1 


1 




. 0 


0 


1 


0 




0 


0 


0 


I . 




0 


0 


2 


0 


■ - to 


0 ' 


0 


I 


0 . 


0 


0 - 


0 


? ^ " 


0 


1 


0 


0 


1 . 


1 


0 


0 \ 


X 1^ 


1 


0 


0 


0 


0 


0 


0 


6 


■ 1 


1 


0 


0 


1 


'0 ' ' 


1 


0 


0 


0 


0 


•0 




0 


0 


0 


0 


I: 


3 


- 19 




9 












« ' 






V 















0 
0 
0 
0 
0 
0 
0 

1 



1 

23 



J 



) 



5.3 



table 5.3 


Language Used in the 


Home 










School 


St.Gabr !( 


p1 ^ir .Inhn 'P 


ff Ml 1 ler 


CWISV i 


IIS Wi 1 1 










Thompson 










French 


2 


8 




0 
u 


n 


U 


n 
U 




T 
1 




n 


n 


n 


U 


^ German 


2 


£^ 


n 


1 

1 


n * 




U 


Pol ish 


1 




n 


n 


n 
u 


' ' n 
u 


U 


Ital Jan 


1 ' 


1 


0 


0 


n 


n 


n 


yu ten 


n 
U 




0 


0 


0 • 


1 
1 


n 
u 


dpdn 1 Sn 


n ir 

U " 


1 


0 


0 


0 ■ 


0 


. % 


Finnish 


0 


0 


U 


3 


0 


0 


. ,, 0 


Slovak 


p 


0 


0 


. 1 


0 


0 


0 , 


Ch i nese 


0 


0 


0 


0 


0 , 


0 


1 


Engl ish 


19 


17 


8 


25 


14 


13 


28 


Tabla 5.4 


Number 


of French-Speaking ^quafntances (Schools 


f 

&s In order above) 


0 


7 


6 


t 


21 


5 


1 


15 


1-5 


1 1 


10 


6 


j9 


7 


12 


13 


5+ 


9 


12 


5 


1 


2 


1 


1 


Table 5.5 


Student 


Perception of Own Progrei 


Si In 


French (Schools are 


I isted 












as 


in order 


above) - 



a. . I am getting very good marks In French, 

b. My marks in French are Just average, 

c. My marks in French are not very good. 



a. 25.0 

b. 56.25 
c". 18.75 

^ Total s 
a. 37.76 



71.43 

28..57 
0,0 



16.67 

75.0 
8.33 



b. 51.75 



30.0 
50,0 
20.0 

c. 10,49 



14.39 ' 21.43 48.27 
71.42 78.57 41.38 
14.29 0.0 10.35 
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Table 5.6. Comparison of Marks in French .With Marks in Other Subjects 

■ .* ^ ■ " s. , : . \ ■ ■ 

School St. Gabriel S ir. John F.G. Mi IJer Eckyil le CMve Lacombe E^stview 

Thompson ' 





a. My 

my 


marks in French are not as 
other subjects. 


good as 


niy ma'r ks i n 


1 






b. My 
In 


marks in French are about 
^ other subjects. 


the same 


as my marks 






s 

d 


c, My 
my 


marks in French are better 
other subjecti* 


than my 


marks in 






a« 


37. Oil 


l.\M 58^33 , 


^3,33 


50.0 


21.43 


t 

31.03 


b* 




67.86 M.e? 


50,0 


' 28.57 


78.57 


37. 94- 


c* 


11.11 


^ 25.0 0,0 


6,67 


21.^+3 


0.0 


31.03 



Totals 



33*12 



^9.35 




Table 5.7 Student Perceptjon of Ability to Keep Up With the Class 

— (Schools are listed in the same order as for Table 5,6), 

. ' a, j am having a hard time keeping up with the rest of the class, 
' b, I am able to keep up with the rest of the class, 

c. I think 'I could go faster than the rest of the class. 



a. 


14.81 


3.57 


18.18 ^ 


30.0 ■ 


14.29 


14.29 


13.79 


b. . 


66.67 • 


64.29 


72.73 


63.33 


78.57 


78.57 


68.97 


c. 


18.52 
Total s 


^32.14 


' 9.09 


6.67 

r 


7.14 


•7.14 


17.^4 




a. 15.69 


b. 


68.62 c. 


15.69 
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Table 5.8 Student Preference for Working at Own or at Class 's Speed 

School St. Gabriel Sir John F,G*MilIer EckviMe Cl ive tacombe Eastvlew 

Thompson * . 

a. I shoul d 1 ike to work at my own speed a'nd not? have to 
keep up with the rest of the class. . . 

¥ * 

f b. 1 should like to work at my own s^eed and go faster 

' ' ■ than the rest of the class. 

c's The class Is golhg at just the right speed to suit me* ^ * 



a« 


7.4 


3.57 


9.09. 


30.0 


7.14 


35.71 


10,34 


b. 


25.93 


25.0 


9.09 


0,0 


21 .43 


'21 .43 


^ 17.24 


c* 


66.67' 


7'1 .43 


, 81.82 


70.0 


71.43 


42.86 


72.42 




Totals • 
















a. 14.38 


" b. 


16.99 


■ c. 68.63 









Table 5.9 -Student Satisfaction With Progress In French (School s are listed 

In the same order as for Table 5.8) 

. ■ a. I am satisfied with my progress In French* ^ 

b^ j am having a lot of trouble In French. ' * 

a. 88.89 92.86 66.67 ' 56*67 6^.29 100.0 82*14 

b. 11. n , 7.14 33.33 43*33 35*71 0.0 .17*86 

' Totals f ' . ' ' 

' a. 79*08 b. 20.92 



table 5,10 Student Desire to Continue With French In the Following Year 

(Schools are listed in the samq order as for Table 5*8) 

a. I am hoping to drop French next year. 

b. I am planning to tako French next year. 



a. 



15.38 
84.62 
Total s 
a. 22.22 



0.0 

100. 0 



25.0 
75.0 

1 

b. 77.88 



23.33 

76.67 



78.57 
21.43 



21.43 
70,i'7 



20.69 

79,31 
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jTable 5.ir . Student Attitude to French as a Whole ' ' • 

School St, Gabriel Sir John F.G.Miller Eckville c] \vm Lacombe / Eaitvlew 

Thompson 

' \ . " ? ■ ■ ■ ■ .': ■ 

a. On the whole I like French very much. I 
■ b. On the whole I like Frencb. * . - 

c. On the whole I don't Uke«French. ' " 



a. 18.52 
- b. -29.63' 

e. 3^.33 ' 



1 whole 1 


1 hate French. 






= 


t have any opinlbn one 


way or 


the other. 




50.0 


8.33 ' 


0.0 


0.0 


14.29 


39.29 


4U67- 


48.39 




57.14 


3.57 


, 8.33 , 


19.35 


42.86 


21.43 


0.0 


0.0 


12. .9, 


7.14 ' 


0.0 




41.67 


19.35 


7.14 


7.14 



10.34 
55.17 



- , -^--^ -^.^^ 13^ 

J* . °'° °-° '2..9. 7.14'' 0.0 

t7.24 

b, 44.53', c. 1:5.48,, V.d. 5.16 e. 18.7 : ■ > 




Table 5.12 Student Priorities in the French Curriculum 

In this question the studell was asked to list in order of ' 
importance as he or she saw It the following goals in the French 
. . curr iculum. . ' * . 

, a. To^ be ^ble to write the language, (Writing) ' 

. b. To be able to speak the language, (Speaking) ^ . 

c,^ To be able to learn about and understand the people who 
speak the language, (f»eople) ; 

To^^be'^able tp understand the language when it is spoken, 
. (Comprehension) » , ' i 

^ e. To be able ^to 'read the langMage^ (Read ing) * 

Student choices were tabulated, then first choices weVe 
weighted by five, second choices by four, and so on. The percentages 
resulting from th^se ca lculc|?j^ns are given on the following page ^ * 
first by schooU then by the overall total for each category. ' 
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Tabla 5#12 (contmued) 



St, Gabriel Sir John F,G, Miller, Eckville Clive Lacombe 
Thofflpion ' • ' 



Bfitvie 



First 
Cho ice 

Second 
Choice 



Speaking 
33.9^ 



sr. 
26.97 



Speak! ng Compr* 
33-15 lOM , 



Compr, 
27.95 



Speaking 
26,72 



Gompr* 
3U36 

Sjpeaking 
30. 



Speak* C^mpr. 
33.33 3V.77- 



Compr* Speaking 
23,65 30*3 



Compr 
3U78 \ 

Speaici n 
?0,45 



Th I - 
Choice 

Fourth^ 
Choice 



Writing 

Read! ng 
14.85 



Read i ng 
1,6, 99 

Wr 1 1 Ing 
16.99 ^ 



People 
19.25 

Read ing. 
13.66 



Reading 

wr'lting 
12.85 



Reading People 
15.06 : 

Wr 1 1 Ing Reading 
15.05 13.02 



Read i ri^ 
M6,l01 ; 

Writ Ing 
11.28 



Fif th\ ^/people People Writing People People Writing People 

'choicer 9.09 4.92 9.94 10*?8 12.9 11.98 tO.48 



First 



Totals 
Speak I ng 

31 M,. 



Second 



Comprehens Ion 
29.34 " ^ 



Third 



Read j rig 
IS. 27 



Fourth Writing 
13.57 



Fifth 



Peop 1 e 
10.38 



Table 5.13 Student *s Perception of Hts Ability to Function in a French^ 
Speaking Enyi^^onment by tthe End ,Qf Grad6 Twelve . 

■ (Schools are listed in the same order a| for Table 5.12) 

... ^ _ ' ^ ■ ' ' . ' _ _ _ _ ' 

When you finish Grade Twelvep do you think that you will be 

able to speakl and understand French well enough to live in a 

' French-speaking town or city without too much trouble? 





a , Yes 


b. No 


c. 


Don ' t know 








a. ' 


J3.89 . . 


57. 


0.0 


30.0 


0.0 


35.71 


25.0 


b. 




3.57 


25.0 


16.67 


69.23 




!i+'.29 


c. 


i+i.67 


39.28 


75.0 


53^33 


30.77 


50.0 


60.71 




Totals 















a. 26, in 



b. 25.16 c. 49.68 



Tabja 5.14 Student *s Expreised ReaaoM for Taking' French 
' ' ' "-tf : " ' . ; ^ .■• " ^ ■ . ■ ' 

^ ■ N6tQ « Each reison li expreised af a per cent of the total ' 
^ ^ ; ^ number of cofwients made in that particular geogriphfcal 

region. Only the grand totals are rank-or deredV ^: 



Edmonton Rural Red Deer Total 

I. Increased.Job opportunities 10,75 18.52 I.8.0" flS.^V 

. .■ . . ■■' , ' ' ' 

a. Persona Penjoyment • MM 8.33 10. 0 9.^6 

-' 3. Wish to learn French 9.68 ■ g.2,6 k.O 8s,37 

"' 4. Wish to learn a second ' 

lariauage '(unspecit led)^^ _ ; l'e8r ^ S.itS 6. a ' 7^7'. 

5. University entrance or ■ ' ; , . . 

. 'courie requiremef^ts 6.45 '• SV55 ' ' 12°0' ■ - 7.17 

B. Travel (unspeciTied) . .;^3.23 , * 8.32 *^0 6.37 

7. " Important to know a second ' . . . . • 

..language , , W . 4.6a k,o'' ' slgg 

•8. Canada Is a bilingual country 5.38 '' 4.63 , - 10.0 5;.^8 



9. 


Wish, to speak^wlth Franco- 
phonei 




3.7 


' 12.0 


•5.58 


10. 


Help frt future (unspecff led) 


6.45 


5.55 


2.0 


H 

3.19 


11. 


Able to talk to prancophone 
relat ives 


10.75 


0.93 


0.0 


' ' ^.38,; 




High school program needs 


1.07 


8.33 '' 


0.0 


3.98 




Travel in France 


3.23 


■ 3.7 


' 2.0 . 


3.19 




Parental wishes ' | 
Travel In. Quebec 


0.0 


. 5.55 


' 4.0 


3.19 


15. 


2.15 


1. 85 


2.0 


1.99 


16. 


Sat f sf led^wTtb prpgress so 











contmuJng 1*07 

17, Wish to be blTlngual ' 1,07 

18, Forced to takd French 2#15 

19, No reason * 2.15 

. ■ . n « . 93 



2.78 


2.0 


1.99 


0.93 


4.0 


1.59 


0.93 


0.0 


U19 


0.0 


0,0, 


, 0.79 


108- 


50 . 


251 



./■■ ^ 



S5, Sibriel ' srr\john 7J. 
pson 



ep Eckvllle Clivi Ucom^e listvliw 



, l.*Oral work , ' , 




:]8' 




''1 

. 1 


.. ■ t ' ■ 
' 2, 'Wflttin work, 

■■' . i 










t, Film$trlps''viF ^, 






0 1 ■ 


% 1 


''*% ^te|c(i!ng Approac 






i r 


'0 


5. Reading 


0.. 




0.' 


1 


, 6, Projects 




5 


■ 0 ■■ 


■ 0 


Plays, skits 










-8, Progriss being 
.' made 


D ■ 




s 




9, Culturar Activities 0 . 






' "l 

Jf 






',;-'f 


0 " : 


,0 

1 


llrClissnitis 




0 


' 0 , . 




IZi J'ritefai ting c Ills' 1 






0 


13. Fiifnr-^;^:'^^ 






1 


f 


Knowing what; is • 
,,;tik|ng place 


0 




i 

■ 1 ' , 


i 


15i;i.iiienlng to tipis ^0 ' 


0 




•' . ' 0 



6 

It ^ 
0 



0 

0 
0 



r 

2 
0 

r 

0 



0 

a 



2' 



7 

I' 

■;0. 

jV ' 

0 
0 



Note - Siflce tbi pftefirences appear to be icliool-ipecific onll- riw scorei ire, given.' 
Items mentioned, only onci or twiCe are ontitted. Comparison should be made with 
■ Table.J.lS. . , : ■ :, , ,■ " 



.1 



5 n 

3 ft V 
I « 

3 

fli ■ 

ft 

■ 

r 

IB 



n 
a 

0 

3 



' i 



'SI 



er|c 



St.Wrlil SlrJohn F.G:.H!Hor ickvllli Cllvi Licombi 




1. f Umitripi (viF)' ^ 

IrWrlttin ictivft'ilS' • ■ 

• No CQfTiplaihEs ' > 

Convirsatlonl (ll P) 

Studints holding biek 
thg class ' . ' 

/ ?. Not enougli oral work 

1* Tests , " • 
; 9i Verb coiiju|at!ng ^ 

10, Not underitahdl,ng whit 
Is 'said" ; 

11, Aniwerlng Qril questions 
,'12. Cliii too large "* 

ll.'Hefnorizing iiritenegs . 
, ind dlaloguss , 

Ik Unable to speak Frencfi 

J5i Fr eneh:' i s; hard work 









: n 






I 






■ 0 










3 






\, NA . / 




. m 




A ■ 
















0 




■ . 0' ' 


0 . 


0 ' 


^ 0 


■ Q 


0 


■ & 








1 


r 




0 




:■ l'^ ^ 




1 


■ 0' 








r 


0 






0 ' 


0 


p 










0, 



16, ^ Teach irjg approich 

17. ' Grammar 



0 

0 
0 



;0 

0 

2 



2 

-0- 

r 

0 



■I > 



,0 
0 
0 

0' 



1 

0 
0 



Note - iinoa these mmmti appear to be school-spseif]c,,:only raw storei 
' given. Ttie itims are pank-orderid. by frequency of mention. Items 
I mentioned: only. once or twlqe are^not Included, Compirison shoirld 
, be midi with.'jible SJI to get the other side of thi^l^tyre. / ' 
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F, 



It, Gabrlil Sir J&hn F.G, Hlllir Eekvllli £1 Ivi Lieofflbi lastviiw ' S 



li De not chinis an^lEhingl ' 3 

li Mors oral ^orki " $ 

■ . 3i CHan^i tsaching ' ° 

. 'approaefi (unspiclfyj ' 2 

ir!fi)Inatrfl1fiiiErl|i ()/iF)/ NA 

SrSniillar cliiiis : . | 

: I, Less work on' fi'ifflstrtps NA 
?, More wofk on own - o 

8, 'Hori riadlni,' 0 

9, Jllmlnati workshiets ' ^ ' 3 

10, Ohingi:tiKtboek' , : - h 

11, Hoff written wQck ' o 

12, lllmlnate or cui down 

on 'Convirgitlfe" E&P i 

13, Mors imphasls on 

, cditipr^hinsion : / o 

l^ti.' Update the fllinstrlps. NA 

HSi^OroupTitudirttriccording^O^^ 
, to progresi, 

ll, Uii written work j 0 

17* More efnphasjs on Frinch ' 

culture and iociety i 



0- 
JIA 

1' 
'NA 

■ 2' 
0 
1. 
1 

3 

0 

NA 



3 

0 



0 
0 
0 
0 

NA 

0.' 

NA 

i 

0 



' 0 
■ 2 



2 



0' 
'0 



0 

I 



0 



2 
0 



3 



2 
1 



0^ 
1 

0 ^ 



Note -.Since ran/ Itsns ippear to be school-speclfic only raw scores sre giren.. 
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1 


ft 

^ C 
10 


NA 


■ NA' 


■ NA 


NA 


□ ^ 


1 


,0 ' 


1 ' _ 


2- 




NA 


NA' 


NA ' . 


NA 
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ft 0 
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-I 01 
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study six 'THE ATTITUDES TOWARD THE FRENCH PROGRAM OF STUDENTS ENROLLED . 
FRENCH 2b At THE GRADE ELEVEN LEVEL 

Pager !pt Ion of the Study ^ . ^ . = ' 

■ . #' ' • ' • . ■ ' - ■ 

'Eighty-seven itudents enrol led in French 20 at the Grfe^^ levelP 
. were asked to react to the program in French ais a Second Language (hereafter 
referred to' sfmply as iFrfrich'), They were asked to complete a set of 
questionnaires whose nature was aS follows: 

a) Specific inforTOtion regarding the student *s own progress in 
..... .. ^ ' French was asked' for together ;reasdns ''for taklrig the ^ ^: 

course, A statement of his likes, dislikes, and suggested 
changes In the program was. alt,6 sol icFted, The Cisual peTional 
information was' requested. A copy is contained in AppendiK ' ' 
■ Seven, . ^^-^ , . ,\ . ■ \ • ^ . ■/ ... . 

. - b) ;Cl asses were asked to respond to a series of statements whieh ^ 
: attempted to describe currents teaching practjces as well as 
student react ions to them. Students were asked to respond to 
these statements using a five point' scale ranging f rofn Very • 
Much Agree to Very Much Disagree , A copy of this questionnaire 
Is contained In Appendix Four, 

c) The third questionnaire contained descriptions of poss Ible 

/ French class activities. Students were asked to express their 

^ : opinion a s to wheth er or not they^ thou ght tha t the y might 1 iJ<e^ ; 

these activities^ again, using a five point scale, A copy pf 

this quest ionna ire is contained In Appendix Fiva, 
■ ' ' . ' ' /. . ■ ■ . ' 

d) All students were asked to read Rescript ions of three fictitious 
classrooms Illustrating major differences In teaching approach, 
and were asked tp Indicate a ^preference for one of the three. 

^ The descriptions are conta ined In Append ix Six. 

Only the Information contiiined in part (a) Is included in the data 
given here. Data for al l grades with respect to (b) , (c) and (d) has 
been grouped and Is given at a later Siage in the study. 




tha Data 
; .Table 6,, V 
School 



Mal^: 



Ctompoi^It ion of the Sample^^ , ■ , 

St^jbsaph A^hmpnt R.G^Mi 1 ler Eckvllle 



C Central LacQmbe 



Red : 
Dee r . 



6 



7 



FamaVe 


12 








, ■ J ■ 


\ 5 . 


'. '9 


Total 


18 


1 2 


6 " 


1 ri- 






^3 


^able 6*2 


Parental L 


anguagt 


3 (Schools are 


1 lited 


in the same 


order bb 


in 6, 1 


French 


k \ 




0 


. 0 


0 






Ukra in fan 


3 ; 


' k \ 


\ 0 


CL 


0 


1 




German 


0 - 


0 


. -■ 1 ' . ; 




j 

1 




u 


. 1 tal tan 


5 . 


0 


0 : 


0 




n 


" n 


Portuguese 
Dutch 


1 

' . 1 


0 

0. 


0 * 
0' ' 


0 
0 


n 

0 . 


' n 

, 1 , ■ 


n 

1 


Pol Ish 




1 


0 


0 


. 0 


: ^ 1 


n 


Romanian 


1 


\ 1 


; 0 ^ r 


0 


-s 0 _ 


0 


0 


Swedish 


0 


0 






0 


0 


^: ' I 


Norwegian 


0 • 


0 


0 


0 


0 


1 


, 2 


Icalandic 


0 




0 ■ . 




0 


1 




Welsh 


0 , 


0 


0 


i 

0 


' o; 


; 0 


1 


Finnish 


0 


0 


0 


0 


0 


0 


I 


Hindi * 


0 


0 


0 


0 


0 


0 . 


1 


Punjab 1 








0 


\ 0 ■ . 




1 


Engl ish 


k 


7 


k 


9 




\m 


13 ' 



60 
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....... -X- . .: .-■ : . . = ■. . " ■ ■ . . 

■ ; . ; % = ' . 






. ■ V 






, .- ,. . V ■ , 






'; . ' ■ . ' ■ 




■ Tab U 6, 3 ■ Lanspjage Used In 


>the Home. ' 




■ : 






, . • School St. Joseph Ashmont 


F.G.Miller 


Eckville 


MAC Central 




Red 
Deer 


■ - ■ i • . , ' ■ ". ' , 

"■■ /,. , ' French k ; , ' 0 




0 




0 




1 ' . Ukrainian 2 3 




■ 0 


0 


0- 


0 


Italian k ' ' " 0 


0.V 




n 


0 


0 


Outch 1 ■ 0 . 


0 


n 


u 




■ ^0 


Portaguese 1 v ' O 


- Q •■ : ' 






0 




■ Pol ish ' 1 - 1 


0 ' . [ 


n 

■ 


u , 


0 


' 0 


German ^ irQ \ q ^ 


. 0 


0 




0 ■ 


1 


Flrinish . 0 ' ■ - 0 


0^ ■ ^ ' 


0 




'■ 0 


1 


^ Punjabi 0 * ^ 0 


.0 ^ « 


0 


0 


*: 0 ; 




Engl fsh 6 g ' 
• 


6 . 


10 

1 




12 


19 



3 


2 


8 


= 2 


8 . 


8 


3 




2 


3 ■ 




13 


6 


3 


0 


0 




2 



table 6.it Nuffiber of French-Speaking Acquaintances CSchools are l isted as In 
' . , , Table 6.3) > 

' ,0 5 

5+ ^ 6 



Table 6. 5" Student Perception of Own Progress in French (Schools are listed 
, . ■ as in Table 6.3) 

I ' ' ■ ■ . ■ . - ■ ■ • - ■ • ■ ■ ' 

. • a.' I am gbtting very good marks In French. 

markf In French are just average. 





c. My marks in 


French are not 


very goodw 








a. 


61.12 16.67 


■ 16.67 


kO.'O 


40.0 


15.38 


16,09 


b. 


33.33 ' 83.33 


83.33 


50.0 


40.0 


61 .54" 


52. .17 


c. 


5.55 0.0 


0.0 


10.0 


20.0 ; 


23.08 


21.73 




Totals 














a. 32.18 


,b. 55.17 


c. 12.65 












61 
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TTabli 6.6 Comparison of Martep In French With Marks In Other Subjects 
•■ ■ • ■ • . ' ^ Red- 

School , St. Joseph .Ashniont ;F*G,Mf Her Eckvf 1 le MAC CentraJ Licombe Dear 



a. My marlis In Frendh are not as good as my marks in my other 

b. My marks In Frena^i are about the same as my, markii In 

my other subjects,, ' , - 





other. Si 


jbjects. 










a. 


■ 16,67 >. 


16.67 


33.33 , 


30.0 


40.0 


69.2/ 39.13 




61.11 


58.33 


33.33 


39.0 * 


0.0 


; 23/08 ,43.49 




22,22 


25.0 


33.33 ■ 


40.0 


60,0 


' ^ 7^69 17.39 




Totals 
a. 3k,kB 






c. 24,14 ^ 







Table 6.7 Student. Perception of AlDillty to Keep Up With the^Classi 
y (Schools are listed In the same ord^r as for Table 6L6) 

_ having^ 

class, i • 

4.bf I am able to keep up with the rest of the class* 

, c. I think I could go faster than the rest of the elass.. 



A' llttl ^ 8,33 0*0 20-0 20*0 ^ . 23*08 -17.39 

: 77I78 83.3^ 83*33 70,0 60,0 ^ • 69*23 73*91 

11,11 8;33:' 16*67 10,£) 20,p/ 7.69 8*7 

Totals ^ , . 

a, Ik. 9k b, 74*71 c* 10,35 V fe 



■ , , ■ ■ . * . . ■ , ■. . . ■. ■ ,. . . , . ■ ■ 

, ;,Table '6.8 Student f»reference for Working at Own or at Class's Speed „ . 

... ■ • ' ■■■ ' ' Red 

SclTopl St. Joseph Ashmont F.G.MIller Eckvflle MAC Central Ladombe fleer 



a, I should Mke to work at own speed and not have to ■ 
^ ■ keep up with the rest of the class. 

. b, I should 1 ike to work at my own speed and go faster , . ' 
.than the rest of , the class. 

, c^; The class Ji going at Just tbe right, speed . to suit me. 

a. 22.22 8.33 0.0 .0.0 60.0' 30.77 : 26.09 

b. n.fl 8.33 16.67 10,0 : 20.0 23.08 13^04 

c. 66.67 • 83'.3it. 83,33 . 90.0/ io.O - 1*6,15 &OiSj 

Totals ' ' • - 

■ . - , ,11 ■ " . 

- a. 20.69 b. 13.79 c 65.52 J 



'i 



Table 6,9 Student Satisfaction With Progress In Frenfh (Schools are listed 

in t_;he same order as for Tabje 6,8) , ■ 

^ J ^ a, I am satisfied with my progress In F rench J _ 



b, I am having a lot of trouble In French. 

a. 3k,kk 75.0'' 40. b 70,0 So.O 58.33 60.37 

b. " 5.06 25.0 60.0 ' 10.0 : 20.0 . ' 41.67 '39.13 

Totals ' ' ' . 



5 f : a. 69.41 . b. 30.59 



Table 6.10 Student Desire to Continue With French In tho.Fol lowing Year 

(Schools are listed in the same order "as in Table 6,8) 

a, I am hoping to drop French next year. 

b. I am plann ing' to take FrtncK, next year, ' " " • 

a. 5.88 33,33 100,0 .30.0 0.0 7..69 ,26.09 

b, . 94.12 66.67 0.0 70.0 100.0 92.31 73.91 

' Totals . 
. a, 22.62 "b. 77.38 * 



' Table 6,11 Student Attitude to^French as i Whole 

■. \ . ^' , : ^ _ ' \ : _ \ ■ Red . 

•• ' Sahodl St. Joseph Ashmont F.G^MM Up VlckV^Il le MAC Centril Leeombe Deer 







On 


the whole 


11 Ike French very much. 








b.- 


On 


the whole 


1 11 ke .French, 






• 


c. 


On 


the who 1 e 


1 don't like French'. 








• 


On the whole 
1 don ' t have 


1 hate French. . • 

any opinion one way or the other. 






a. 


16.68 




0.0 


16.67 20.0 40,0 


15:38 


17.39 


b. 


55.55 




58.34, - 


33.33 , 20.0 60.0 ' 


61 .55 


60.87 


c. 


" 5.55 




S.33 


0.0 40.0 0.0 


15.38 


,8.69 


d. 


• 0.0 




8.33 


0.0 0.0 0.0 


0,0 


4.36 


e. 


22.22 
Totals 




25.0 


50.0 . 20.0 . 0,0 


7.69 


8.69 




, a. l6. 


09 


b. |2.88 c. 11.49 d. 2.29 e. 17. 


25 





Table 6.12 Student Priori ties m the French Curriculum 

In this question^ the student was asked to list in order of 
^ Importance as he or she saw it^the fol lowing i goal s In the French ^ 
curr Iculumt 

Bm to be^able to write the Jan^uage, (Writing) 

b. To be able. to speak the language. (Speaking) 

c* To be able to learn about and understand the peopie who 
speak the language, (People) \ . 

^ To be^abie to understand the language when it Is spoken. 

(Comprehens Ion) 

e. To be able to read the language, (Reading) * . 

Student choices were tabu la ted, then first chplces were weighted 
by five, second ^choices by fpur^ and so on. The percentages resul ting 
from these, calculations are ^iyen on the fol lowing page, first by 
school i then by the overall total for each category, ^ 



r 



6.7 



T«Ie 6.12 (cont 1 nyed) 

St. Joseph Ashrtont 



^ ■ ■ 4 ■ ■ ■ Red. 

F.G.MMlep Eckville MAC Central Ucbrpbe Deer 

Speak. Speal<;" 
30.81 31,28 

Compr. "Compr, 
27.33 ia.58 

Re#di ■ Read, 
15.7 13;4 

Wri\. Writ. 
15.7) 13.4 

People People 
10,46 11.34 



J: . 



' First Speaking 
. Choice 28.26 

•Second Compr. 
Choice 27.83 

Thf ^^ " ReSdi^ng 
Chbice 18.69 

Fourth Writing 
CHoice '16;09 ' 

Fifth People " 
Choice 9.13 

TotaVi 

First Speaking 
30,23 

Fourth Writ ingi 
. 14 . 98 \. 



Speaking 
31.97 

Compr., 
27.22 

Readfhg 
17.69 

.Pepple 
11.56 

Writing," 
11.56 



Speaking 
32.88 

Writing 

24.66 • 

Compr. 
30.71 

Reading 
15.07 

People 
4.1 



Compr. 
30.71 

Sp^ak. 
26.77 

People 

19.69 

Reading 
11.81 

Writing 
1 1 .02 



Compr. 
32.35 

Speak. %f 
30.88 ■ 

Writing 
20.59 ^ 

Reading 
11.76 

People 
^4.42 



Second 



Fifth 



Comprehens ion 
28.7 . 

People 
10. 83^ U 



Th i rd Read 1 ng 
^ 15.25 



Table 6.13 Student's PerceRt ion of H is Ab i 1 i ty to Funct ion In a French- 
Speaking Environment by the End of Grade Twelve 

(Schools are totted in the same order as for Table 6.12) 

When you finish Grade Twelve, do you think that you will be 
able to speak and understand French wel 1 enough toHve In a 
French-speaking town or city without too much trouble? 



a, 
b. 

c. 



a. Yes 

11.11 
22.22 ' 
6^.67 

Totals 

a. l4.94 



b. No 



c. Don't know 



O'.O 
33^3 
66.67 



33.33 
33.33 
33.33 



30.0 
30.0 
40.0 



20. OT 

60.0 

20.0 



7.7 
46.15 
46.15 



17.39 
34.78 
47.83 



b. 34.49 • c. 50.57 



Table 5. 1A Student's EKpresied Reasons for Taking Fr«pch 



Note - Each reason Is .^Kpre^sed as a per cent of the total 

, number gf GOffimenttfri^ that partjoular gapgraphlGar v ^ 

' regloh. Only the grand totals >are rahk-ordered, ; 



' • ;W[sh to J^eanl ^Rrenoh J 

2. High School program neecjs 

3 . VUn I vers f ty ^antranoe/ or 

program requirements , 

4. Perional enjoymen^t 

5r Wish to speak with Franco** , 
phones 

6* Increased Job opportUnit ies 

7# Help in the future^ (unspec.) 

8* Canada Is a bilingual country 

9* Sat I sf led with .progress to 
date 



Wish to- learn a second - 
^ language (unspeelf led)^ 

11 p Travel in Quebec, 

12, Travel In France 

13, Travel (u^jspecif led) 

1^, Important to know a 
second language ^ 

15* Parental wishes 

16, Wish to be able to speak 
to Francophone relatives 



tdmoriton 


Rural 


Red Deer 


. Total ' 


7.1 4 , 


16.18 


, rt.53 


12.69 ' 


0.0 • 


21.18 


5.26 


'11,94 






15.79 


9.7 


7.1^ ' 


5.' 88 


15.79 


. '8.95 




11 76 


- 2 61 


8 i 
P.J 


3.57 


. 8.82 


10,53 


8.3 ■ : 


10.71 
3.57 


^41 _ 


5.26 
10.53 


>6,72 ' 
5.97 


0.0 


10,29 


- / 


5.22 ^ 


7.14 


4.41 . 


- 2.63' / ^ 




7 1 ii 


y s u 


1 n t ii 
! u ■ 5 J 




10.71, 


1.47- / 


2.6a ' " 


"3.73 ^ 


7.14 


2.94 ' 


2.63 


3.73 ' 


3.57 


4.41 


0.0 


2.99 . 


3.57' 


d.o - . 


2.63 : 


1.49 ' 


,0.0 


1.47 


2.63 . 


1.49 


28 


68 ■ 


38 ' 


13^ 
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, ■■ ' :■, . 'js .,r -■ " '■ ■ .i '. 'ii ;.' V-''. ■ 


".r ' . ■ ■' ' • 






. -,, -. 




I ■ 




■ = ." ^'i- ■ i-- ■ ■ ■ . 

-■ ,■■■■■'='>'.'■■;. ■ 'l 

1 ■. ■ . . ■ i ; 








■ ,. ^ 




1 




■ ■ ■ ■' 'i'Ui . ■ ■ i 

, ■ ,.; ■ ■ ■ St,- 

■.■"^ ■ "■ ■ =. " : ■ ■ ■ ' * . 


Joisph Ashmont 




ler IckvIIle 


'MAC Cgntral 


Lieom'be' 


Red 1 


-l^*" . >._ ■ . . = . '• • 

V' 'V: . . h Oral' work 

:.i ..;.;'„. , . . .-. 




,.1 




. J- ' ■ ■ 

. , 3 


0 . 

i 


- 1- ■ 


■ 0 


' ■ ^ . .2, f ranch films ■ 




0 


0" 




0 


■ 6 ' ■ 


. . . ] 3. Written activities 


M '■ 


■]....., 




,■ ■ l , - . 


t Q ■ 




■ 6 


; «■ "4, Good class 
















atfiipiphiriV ; 




2 

'{ 


■ -0 


0 


0 




■ 1 


, 3' Class ii intarest.' 








. ■ ■ . * . ■. ' 








"""" .'"ihg ■'"•'7 - 




0" ! 


■ 'o 




■■' '0. '■ 






■ . \ 6. Fllniitrips (V|F) 


NA ' 


0 


. 1' 




0 






, . ?. Rising act Ivi tier 


3 


Pi k 

0 * . ■ 


0 








3 


' 8. Unguagi Lib work 






:.0 




0 




' 2 


■; St Vocabulary lork 


0 




0 










,'10, Songs . 


0 


0 , ' 


O: 


J 






0 


11, Uai;ning French, 








^ ■ " 








^ (ini^eral) , 


0 


2 : , 


1 




0 ■ 




1 


; ; 12. Frpli culture 
















ang SOCIiiy 
IL Not hi no V 


0 ' ' 


1 ' 




1 ' 


1 


' 0 ! 


■i 
I 

^ 1 ■ 


0 ' 










. J ^ • !iy,t!l.! ! • 


2 . 


0 






0, ■ 


'o 


;t 1h. Smal hdiss " 

J . . ■ i , ■ 








^ ,0 


. 0 ' 


1 ; 


' 


i3t Nir avaiuition . 


i - 






.■fj 


; 0 ' : 


'0^ 


' 0 



1^ ■ Since these prafefencts -appiar to bi ichool-sptcif U only 
- raw scores ire given. Ltems' rant lonid- only once or) twici 
are omitted, Compir.iion , should ba midi with Table 6.16, ■ 
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Sti Joseph ^Ashmont F,0,HilJe 


r Eckvill? 

i 


MAC Certtral , 


ticombe 


Red Dee 1 


ii FiiniStrips and Tapes 
: (VIF) ' '" , ■ ' 




0' . 'I . 


. 1 


i 

''A 






2, Language Lab work 




fJA NA 


k 


m 


: 2 


■ 2 


3i Not understanding ■ 


' 0 


1 ■ 0- ' 


D 


0, 


7 




k. Written activities 


i 

1 


0 ? 






. 0 


i , ' 


'5, injuff ieientpriety 


L 




1 


* 


0 


■ 1 


6. Verb Conjugations 

f 

7, Exinis (especially 
comprehension) 


L ^ 

n 

y 


n n 


0 


0 
0 


2 
1 


2 V' 
k 


8, Nothing 


1 


(1 1 


0 


» 0 i 

■ 


i 

0 


I ' 


9. Repetition dfl II 

i ■ i 


n 

u 


1 n 
1 u 


] 


'1 


1 ' 


1 / 


10. Actiflg out djglogues 
jn front of class 


.- 0 


k 1 


i ' 

i 

0 


' 0 


0 


0 


III yijdUli^ LQ tsQwD up 


1 


I ^0 . 


U . 


i 


3 


U 


12, The dialogues 


2 


0 0 


0 


0 


M > 


0 


13 • Not enoljgh oral work 


1 


0 0 


.0 


' 0 


2 


0 


^ ' Since these cofiinients' 
Itqnis inenUoned only 
witH^Table 6J5 


appear to be school-specif ic 
once or twice are ornittedi 


: only raw scores are given* 
Coniparison should/W fnade 
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St.Joseph Aihrorit V.G.Hiller Eckville HAC Centril Lacombe mi Deer' 

4 ' , 



1^. Update teaching 



(fiiosEly fiIo)strips) J 0\ 



0 

0 



Note - Since niany item nppm to bo school specif ic";^f,Iy raw 
scores arc tjivun- 



er|c 



■1. Change teaching 

approach J I 2 . 

' 2. fjothinq • i( J 2 ' 

3. Hore^oral work (other , ' . 

' that^ repetition) z I q 

^. Mors help with * , , ^ ' II 

■ wmprihinsion \ 1 . 0 ' 0 a ' ' 0 ' c ' , ' £ h 

5, Eliminate filmstrlps ■ • ■ |^ 

and tape (VIF) 0 0 i ^ 



^ 3 " -0.2 i 

' 0' " s' si 



3 PT 



^* Mora written activities 2 0 ,) n n , , m a 

7, Learn more about Quebec 



Qi a 

^"ditMeople a: ^ o o q, o [ 2 , \ fj 

8. Hore reading 2^ o' 0 0 ■ 2 ,1 U 

J. Elifiiinate Language Lab it ^ 0, 0 0 ' ' n ' n 

. 10. Eliniinate so. much ' . q~ 

oral repetition^ J | q 0 o i a 

Hi More individual work 0 0 ' Q n n . . . ' 

12, El iminate acting out 
dialoques (1 1 

^ u ^ 0 0 „ 

13. Go more slowly . • 0 ) q n i « *^ I 



0 i/) 

0 n ^ n A . 



3 



0 Qs 

to • 



. Study Seven THE ATTITUDES TOWARD THE FRENCH PROGRAM OF STUDENTS- 
ENRpLLED IN FRENCH 21 AT THE GRADE ELEVEN L|VEL ' 

Descr Ipt ion of the Study 

. Thirty-five students enrol led in. French* 21 at the Grade Eleven level 

were asked to react to the program In French as a Second Language (hereafte 

^ referred to simply as 'French'). They were asked to complete a set of^ 
^questionnaires whose nature v^s as follows: 

a) Spec if ic- informat Ion regarding the student's own progress In 
French was asked for tqgether with his> reasons for taking the 
course* A statement of his likes, dislike%» and suggested 
changes in the program was requested, A copy of this 
questionnaire Is contained in Appendix Seven* 

b) Classes were asked to respond to a series of statements which 
attempted to describe current teaching practices as, well as 
student reactions to them. Students were asked to respond to 
these statements using a five point scale ranging from Very 
^^^^ Agree to Very Much Disagree , A copy of this questTonT^a ire 
is contained In Appendix Four. • 

c) The third questionnaire contained descriptions of puss ible 
^French class activities. Students were asked to CKpres^' the I r 

' /■ opinion as to whether or not they thought that they might like 
these activities, again, using a five point scale. A copy of 
this quest lonna fre Is contained In AppendiK Five. 

i 

d) A^l 1 students ware asked to road descriptions of three fictitious 
classrooms i jlustratlng major differences in teach ing approach , 
and were asked to indicate a preference for one of' the three. 
The descriptions arc contained in Appendix Six, 



Only the infnrmation contnined, In part (a) is Included in the' data 
gi\Aen here. Data fur all gracius with rcspi^ct to (b) , (c) , and (d) has 
been grouped and is given at a latt?r stage! in the study. 
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The Data ' 



Table 7.1 Compos i t ioti' of the Sample 

School Austin O'Brien Lindsay Thurber 

Male 8 , ' 7 ■ 

Female It * g 



7,2 



19 



16 



Table 7*2 
French 
Ukra 1 n ian 
Garman 
I tal ian 



3» . e 

Parental Language (SchooU are listed, in the same order as .in 7.1) 



1 
3 
k 
i 
2 



Czecho slovakian 
1 



Dan ish 
Dutch 
Malays Ian 
Punjabi 
^Ch Inese 
Hindi 
Engl ish 



1 
1 

0 
0 
0 
6 



2 
0 
1 
0 
0 

0 

1 

0 

0 



' 1 

10 
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Table 7.3 Language Used in the. Home 



School * 


Austin OVBrlen ^ 


L Indsay 


French t 


1 ' 


0 


ykra in ian 


2 


0 


G^rrnan 


2 


0 


1 ^3 1 1 ^ Pi 
1 LS 1 Inn 


3 


n 

w 


Polish 


.1 


■0 


•Dutch 




0 


Punjab 1 


- 0 


1 


Ch 1 nese 


0 


1 


Engl ish 


10- 


Ik 



Table 7.^+ ^Number of French-speaking Ac,qua intances (Schools are listed as 

in Table 7.3) 



0 

1-5 

5+ 



7 
8 

k 



6 
7 

3 



Table 7.5 Student Perception of Own Progress in French (Schools are listed 



a, 
b. 
c. 



a. I am getting very good marks in French, 

b. My tnorkc, in French are just average, . 

c. My marks in French are not vei^ good. 



as in Table 6,3) 



3K58 
63. 16 

5.26 

a. 25.71 



18.75 
it3.75 
37.5 



b. 5't.29 



c, 20.0 



75 



,Tabl% 7.6 Comparison of M^rks In French With Marks In Other Subjects 
School Austin O^Brien^ Lindsay Thurber 

a. My .marks In French are not as good as my marks m 
/ my other subjects* 



b. My marks fn French are about the same as my marks m 

in my other subjects, 

< ■ ■ 

c. My marks In. French are better than my marks in my 
other subjects. ..^ . " i ■ 

a* 21.05 62.5 ^ 

b. 52,63 37.5 . 

^26.32 0,0 

Totals 

a. 40.0 b. i+5.71 c, 14,29 



Table 7.7 Student Perception of Ability to Keep Up With Class 

(Schools are listed in the same order as for Table 7*6) 

a. I am having a hard time. I<eeping up with the rest of ^ 
the class, 

b. I am able ,to keep up with the rest of the class. 

c. I think I could go faster than the rest of the class* 

a. 10.53 25.0 

b. 78.9it . 68.75 " 

c. 10,53 6.25 

Totals 

a. 17.14 b. 7^.29 c. 48.57. 
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Table 7»8 Student Preference for Wbrking at Own or at Class's, Speed 
School , -Austin O'Brfen Lindsay Thurber 

a. I should like to work at my own speed and not have 
to keep up with the rest of the class. 

b. I should like to work at my own speed and go faster 
than the rest of the class* 

c. The class is going at just the right speed to suit me. 









a. 


36.84. 


43.75 


b. 


15.79 


6. €5 


c. 


47.37 


50,0 




Totals 






a. 40.0 


, b. 11.43 * 



c, 48,57 



Table 7*9 Student Sat Isf act ion-^W i th Progress in French 

(Schools are listed in the same order as for Table 7*8) 

a, I am satlsffed with my 'progress in French* 
b* I am having a lot of trouble with French, 

a* 78.94 ' 56,25 

b* 21*06 ^ i+3*75 

Totals / . 

a. 68*57 "^b. 31.43 



Table 7*10 Student Desire to Continue With French in the Following Year 

(Schools are^ listed in the same qrder as for Table 7#8) 



a, I am hoping to drop French next year, 

b, I am planning to take French next ydor, 

a, 78.94 50*0 
b/ 21*06 50.0 

Totals . ^ 

n. GsT?! b* 34.29 
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Table 7.11 

School 



a. 

b. 
c, 
. d, 
e. 



Student Attitude to Frenqh as a Whole 
Austin O'Brien Lindsay Thurber 

a. On the whole I like French very much. 

b. On. the whole I like French, ' 

c. On the whole I don't. I tke French. 

d. On the whole -I hate French. ■ 

e. I don't have Wy opinion one way or the other, 

21.05 12.5 
42.11 . 56.25 - 

26.32 25.0 



5.26 
5.26 

Totals 
a. 17.14 



0.0 
6.25 



"b. 48.57 



c. 25.71 -*d. 2.86 e. 5,72 



Table 7-12 Stud^t frlorltles In the French Curriculum 

In /his question the student was asked to list in order of 
.mportance as he or. she saw it the following goals in the French curriculum. 

a. To be able to write the language. (Writing) 

b. To be able to speak the lao^uage. (Speaking) 

c. To be able to learn about and understand the people 
who speak the language, (People) 

d. To be able to understand the language when 'It ' . 
is spoken. {Compfehens Ion) 

e. To bo able to read the language. (Roacllng) 

Student choices were tabulated, then first choices wore woinhtod 

ChVrc;i'T^' ''°*"' '"'^ P--ntoges resu 1 t I ng f r'om 

these coIcuU .ons are g, von on the following page, first by school, then 
by the overall total for each category. 
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7.7 





Austin O'Brien 


L Indsay Thurber 


Total 


First 

Choice ^ 


Comprehens ion 
3U5. 


Speaking = 
32.21 


Speakliig 
3U6 


Second 
Choice 


Speaking 
31.1 


Comprehens ion 
30.29 


Comprehens ion 
30.95 


third 
Cho 1 CQ 


Reading 
18,1 T 


Reading 

17*79 # I'V 


^ Reading 
17.97 


Fourth 
Choice 


Writ ing 
15*75 


Wrltrng 

13. W . 


Writing 
' 14.72 


Fifth. 
Choice 


Peop I e 
3.45 


People 
6,25 


Peop I tf 
4,76 



Table 7*13 Student's Perception of His Ability to Function in a 

French-speaking Environnnent By the End of Grade Twelve 
. '- (Schools are listed in the same order as for Table 7.12) 

When you finish Grade Twelve do you think yoy will be 
* able to speak and understand French well e^ugh to live 
^ ^ in a French-speaking town *or city without too much trouble. 

a* Yes 

; ' - b. No ' _ 

c, Don*t know ' 

a. 10.52 25.0 

b, - 2K06 ^ 25.0 
'r' . G, 68.42 . 50.0 

Totals V 

a. 17.14 b. 22. sl^ c. 60,0 
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J 7.8 

Table 6.14 "^udent's Expressed Reaspns for Taking French 

Notq - Each reason IS expressed as a per cent of the total 
J number of comments made fn that particular geograph 
region. Only the grand; totals are rank-ordered. 





Austin 0'Br/1en . 


Lindsay Thurber 


Total 


1 . 


Wish to Iparn a ^^ronH 

language (unspecified) 


/ 

18.52' . - 


9.68 V 


13.79 


2. 


University entrance or 
[program requirements 


r.k 


"19735 


13.79 


' 3. 


Wish to learn French 


14.81 


9.68 


12.07 


4. 


Canada is a bMingual country 


14.81 


■*9.68 


s.12.07 


5. 


Trave 1 (urispec i f ied) 


11.11 


'9.68 


10.34 


6. 


Personal enjoyment 


7.4 


9.'68 


8.-62 


7. 


Wish to speak with Franco- 
phones 


3.7 


12.9 


8.62 


R 
». 


Increased job opportunities 


7.4 , , 


3.22 


5.17 


9. 


Travel In Q^uebec 


0.0 


9.68 


5.17 


10. 


Satisfied with progress to 
date 


3.7 


3.22 


3.-45 


n. 


High School program needs 


iO.p 


3,. 22 


1.72 


12. 


Help in the future (unspecified) 


3-7 . 


0.0 


1.72 


13. 


Wish to be b 1 1 J ngual 


3.7 


0.0 


1.72 




To learn about French-speaking 
people 


/I ' % 

]■! 


0.0 

1 


1.72 



n = fi27.; 31 58 
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Table 7.15^ Activities Which Students Part icularly Like as Indicated on 



an Open-Ended Quest ionha I re Item 

^^ , Austin O-Brlen Lindsay Ihurber 

' 1 » The teacher 3 

2. Using the language lab - 7 \ ■ 1 

3. Glass atmosphere 3 . 1 
^t^mill class ^ . 0 ^ 4 
5* Lessons in written form (VIF) ' 0 . .. 3 
6.' Being able tO' use the language 0 3 
7* Reading^ . 2 - ^ 0 

8, Different from other classes * 2 0 

9, Oral work . 1 i 
10, Being able to understand 1 - ^ 1 • 



Note - Since these prefer&rices appear to be school specific 
only raw scores are given/ Items cited only once 
- , are not Included, 



Table 7. 16 Act ivj ties Which Students Particularly Dislike as ^^W&W^%n 
an Open-Ended Questionnaire Item ^ = 

Austin O'Brien Lindsay Thurber 

r 

K The way in which grammar 





is presented 


9 


7 2 


2, 


Exams (pral tests) 


. 0 


6 


3. 


The text (Chez les Francais) 


it 


NA 




Filmstrips (VIF) 


NA. 


, ' , 3 


5. 


'Conversations' (Chez les Francais) 


3 


NA 


6. 


Not onough oraT work 


2 


1 


7* 


Language lab work 


2 


0 


8. 


Not enough vy^jai moterial 


2 


■ 0 



Note - Since these comments appear to be larguiy school speelfle 
only tho raw scores are given, I terns cltGd^only once 
ii ru no t 1 nc I u de d . 
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7,10 



Table'7.17 C]h|n:ge| -yh ich Students Wpu(id Like to See Made in the Prog rfrii 
.A^;y,»^icated On an Open-Ended QuestiB Item 



1. More oral work 
2., Miore read \fi% ^ ' 

3- More group work I * 

, • ' ' V / 1^ , / 
Noth irrg I I / 

5* Morfi written work 

5* Only ba$ic grammar taught ' 

7*.^Teach Ing -af^pi^roach 

' - ■ ^ ' / .■ i 

8^ Not as much\ gramnar 
./ ' A 

A varNty ^ l-exts ihstead 

It 

10. Les'^i emphas 

It* Hore .^prk on'comprehens ion 

re- ertlpha i s on na d i an ^ 
French" society 

More rielevance to own lives 

14, Period .needs toTaSw^ffWTened 



Aust in .O'Br^ien 

k 

.1 

.2 ■» 

3" 
0 
2 
1 

1 . 





Lindsay Thurber 

' 2 
5 

3 . . . 

if 

2 . 

2 ' 
' IJ 

NA 

2 
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Study Eight 



GENERAL ATTITUDES TOWARD THE FRENCH PROGRAM ■ OF STUDENrS 
ENROLLED AT THE GRADE SIX » NINE. AND ELEVEN LEVELS AS 
IT IS NOW OFFERED , ^ 



In this part of tha study, wHIch for convenlancej shall call tha 
pink quest ionrta Ire , students were asked to respond to a series of statemantjB, 
wf^ch attempted <q describe aspects of their French program as It Is 
taught, together with thfelr react iT 
went'throu^N the process of learning 



IS to how they as students felt as they 
second language* ' f 

Jjo these statements using a f4ve point 
iry Much Disagree ^ A copy of ^ this 
Jour. Their responses were then 



Students were asked to Vespdnd\ 
scale ranging from Very huch Agree to/ 
questionnaire is cdntained in Append i 

weighted s© that both th^ Mean and s.ome Idea of^ tha distribution might be 
obtained. While only the mean is given in the discuss Ion wh ich, follows , the 
standard deviation is included in the tables contained In Appendix Eight. 
Answers of 'Very Jiuch Agree* were weighted by fivet * More or less Agree by 
four, VNo Opinion* or. *Don't Know* by three, *Don*t Agree* by two,. and ^ 
*Very Much Disagree* by one** v : / - . ^ 

• ' ' _ - . " _ _ - . ■■ ► - 

; ^ In reading the resul fcs , - the fdl lowmg scale should be u|ed: 



\ 



Agree ^No , Oisagree, 
i op in ion ■ ■ ' 



Very much 
agree 



Very much/ 
disagree 



\|t will be observed that ' No op inton ■ , if a point on the scalej 
rwh i le- t heather- statements -afe -In 7 7— — -— — — -— r - — 



8.2 



' idmonton Rural ^ , Red Deer 

I. The teacher goes' too fait for ma to keep up. 

Grade Six ' zh&f ^ ' 2.333 ' 2.176 
Grade Nine 2.269 3.143 .. 2,037 



French 20 3.214 - . . 2.968 

French Z\ \ 3.0 , . - 



2.545 



2. The sentences that we are learning are the kind of sentences that wM 1 be 
.useful In a conversation with a French person. 

Grade Six 3.63 . , 3.211 4.176 

Grade Nine 3.88 3.232 3.0 



French 20 3,0 ' • ^ 3.548 

French^21 2.555 



3.273 

3.0 



3. ■Learning how to pronounce French accurately Is very Import ah e. \ 

•Grade Six : 4.542^ ■ 4.0 * 4.765 

Grade Nine 4.63 • ' . ^ 4.15. . , i^^yi^^ 

French 20;, ^ 3.786 . 4,613 4.465 . - 

French 217- - 4.278 — — 7 • 



4. Our French course is Very good for helping us learn How to write French 

Grade Six 3.076 ' 3.243 3.429 • 

Grade Nine 3.88 , 3,446' ' 3.5 

French 20 3.714 3.3 / ^ 3.182. 

" 'French 21 , 2.889 " ' ' - 3,2 

5. We have a lot of different activities In our French class^ ' 

Grade Six 3.555 ' 3,474 • 4,353 - > 

Grade Nine . 2.679 ^ ' 2.446,^ ', 2.357 - " 

:.;^Frerich 20. 2.071 • ' " ' 2,833^: ^, 3..364 ■ > ■ ' 

^- French 21 ' ".2.111 ' ■ ■ _ "t2.1 : ■: ■ 

' !i ' . " , ' ■ . ■ ■' ■ ; 

-. ■ . ' » ■ ■ r , . . . ■ 
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Edmonton \ -Rural , • , Red Deer 



6, The materials out" teacher uses (such bookff, tapes , pictures) are 
very good. 




Grade S Ik 3. '+07 r , , 3.K^8 4.294 

. Grade Nine 3.522 ' 2.946/ ; 2.786 

, French 20 2.357 ' 2.5/ . 2,909 

" French 21 / , 3V778 - \ ; 2.9 

" . >■■ - ■ . ■ ■ 

■ ' \ ' ■ . < ^ 'K^ t ■ f 

J* Time saems to pass very qurjtkly th oyr.FrenQh elass. 

Grade Six '3.76$ ' " 3.j^8 3,706 

Grade Nine 3.105. " ■ 3;286 " ' 3.148 • 

.French '20 , 2.786" ' _ \ . 2.267 , 2.09 

■ Frehdh 21 ' 1,944 • • * - " 1,9 ' . 

.-■ , -■. ■ ' . ■ ' -i' . ^ 

8, I find dping oral drills (such as pattern dr i 1 1 i) very boring. 

Grade Six ^ J. 16 * 2.947 3.059 

Grade. l^Ine/ 2.88 ^ " : ^, 2.347 



French 20 2.786 2,267 ' 

. ^ ■ ■ ■ _ 

;^French ?1^. 2w722-r^ - — — - 2*4 



3.1\8 

^2,0^ , 



9. I'd like"^ro be. able .to practice speaking .French with/the others in 

my class more ofteni'. ■ ' - . f ■ ' ' 

- GradeSik' 2,92^;' , ■ 3,23J ■ .'._- 4.059, • 
Nme 
20 

French 2) 4:i67 ' ■ " . - / ' 4.1 



, . Grade Nme . ^ 3.36 ' ' ' -j^ 3.696 - 3.538 

^ French 20 .' 3.0 ' , . ^' Jv968 ' ' ' ' J.818 



f 



10. Md like to spend mort time using French in ^lass, to jalk about the 
. things that we are interested inrbut-which arten^t^m bur French 

■ Grade $ix v 3.04 r ' : 3.368 3.941 - ' \ 
,ffrade-Nme ' - 3.6 , ■ ' ' ^3,727 . - 3.643 . / 

■ French 20 . 3,Q71 ' ' ' -: 41257 - 4.09 - - 
, French 2'1 3.47 - ' 4.4* 



Edmonton 



Rural 



Red Dear 



8.4 , 



M, I'd like to have a text for this course. 



Grade Six 
* Grade Nine 
Frsinch 20 
French 21 



2.6 :^ 

3.27*2 
a. 7,1 4 
3.625 



2.833 
3.207 



2.765 
3:.8 
2.818 
3.1 



'2.' We .don't have enough yrre Jo class to speak Ing French. 



Grade Six 
Grade Nine 
French 20 
French 21 



3,038 
2.958, 
2.857 
3.6ri 



3.275 
3.)^t3 
2.903 



3.118 

3.192 ^ 
3.727 i 



13. .Most, of the time I don't know how to" answer the q*jest ions that the 
teacher asks <t\e. 



Grade, Six 
Grade- Nine 
French 20 



J.>03B 
'2.875 
2.929 



3.317 
3.321 
2.6^+5 



2.558 
2.679 
ZA5B 



French 21 



3.5 



2.8 



1^, French class periods should be shorter. 
Grade Six 2.208 . .2.421 



Grade Nine 
Rrerich 20 
French 21 



2.166 
1.714 
3.333 



'3. 161 

2. '58 



2.412 
2.777 
2.727 
v3*l 



15. I'd like to have a printed copy of the sentences that we are learning. 



Grade Six 
Grade Nine 
French 20 
French 21 



3.15 
3.348 

.3.857 
3.687. 



3.579 
3.857 

■4;.i92 

I . . 



3.882 

4.125 
3.818,, 
4.2 
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Edmonton Rural Red Deer 

16. I find the orar drills that we do In class help me a lot. 

Grade Six 3.^ r , 3.222 3.875 

Grade Nine 4.25 , 3M7 3.519 ; 

French 20 2.929 , ; 3.6^5 * ^3,909 

French 21 ; 3.562' - ^ 3.5 

17. It is a good idea to have tapey with di^erent voices speaking French, 

Grade Six 3.5 • '3.789 hMt . 

Grade Nine 3.375 3.456 3.679' 

French 20 2,7BB 4.5 4.181 

French 21 4.055 - ■ 4.0^ . 

18. We aren't really learning to speak the language, ., ' 

Grade Six 2.555 ' 2.395 2.412 

Grade Nine 1.818 • 2.768 2.893 

^Frendh 20 • 2.714 2.571 3,0 

French 21 ' 3.722 '- 3.3 ■ ' ' 

19; Our French course is very good for helping people learn how .to ' * 

understand someone who Is speaking French. I • 

Grade "six 3.769 . 3,553 " 4.A' . 

Grade Nine . 3.696 2,885 2!:821 

French 20 ". 2.857 3.133 2.909 

French 21 3.333 - 3.4 

20. We do more talking In French than the teacher does. 



Grade S fx 



2.5 2.368 2.176. . ' t 

' - - ■ * ' > - " . ' 

Grade Nine 2.542 -2.571 ' 1.963 ; / 

French 20 2.429 ,;2.267 ' • 2.09 

French 21 ' 2.167 . - ' 1.6 ' ^ 



, I" Edf^onton Ruraf Red Deer 

21. \ like ft whon T have to answer a question In French* 

Grade six 2.846 . ' , 3.131 ,. 3.25 

Grade- Nine 3.23 ' 2.72^* ' 3.429 

French 20 ,3.357 2,871 ' 3.0 . ; 

French 2> • 3.111 . i 2.2 

22, I enjoy repeating after the tape. 



Grade Six 2.5 . , 2.921 ,3.055 

Grade Nine ' 2,6" , 2,732 2.143, 

French 20 3.071 " 2.709 > 2.545 

French 21 ,2,5 • - ,3,6 



3, I'aTTke to have more time to pracfrice t^ sentences that are on. the 

tape by myielf. ^ 

;Grade Six 2.591 . . 3.081 , 3.0 

Grade Nine 3,32 3.^1 2,893. 



French 20 3.286 W 3.484 3.636 

'French 21 ^3.833 " '^ / - 3.1 



24. 1 use the take-home records that go with our course qulte"a lot, 

(if your school does not have take-home records, leave this answer 

blank), ' • 

Grade Six 2.0 \ ^1.805 2.625 

Grade Nine 2.875 .,1 .792 ^^24 

French 20 ' 2.143 1.588 mO 

French 21 2.778 - 2.2 ', 




15. I 'd l ike to have .take-home recprds or tapes to pract ice ^^ff ■ at home 

tfrade Six .2.391 3.J5 3.294 

Grade Nine 2.461 3.29 , : ' 2."54 ' 

French 20 ; ^S2g'6 .- 3.452 , : ' ,2.8t8 

•French 21 ; 3,5; . • . - ' 3.1 — . 
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,26, We learn too much material every day* 

Grade Six ^ 2^32 
Grade Nine 
French 20 
: French 21 * 2.944 



2.92>', 



2,605 

2.873 
2.844 



2.176 
2.071 
2.818 
2.? 



#7. I'd like to have a French-English dictionary. 



Grade Six ' 4,231 
Grade Nine 4,0 
French 20 3.429 
_j FrencH* 21 4,176 



4,25 
:315 
4.4 



4.647 
4.4 
4.0 
4.1 



28. I'd like to havet a diet iona'ry with the definitions in simple French 
that I could unJerstand. ' 



Grade Six 
Grade Nine 
French 20 
Frenci) 21, 



3.615 

4^86 
4.294 



4.315 
4.181 

4.387 



4.353 
4.179 
4.636 
4,4. 



29. The time seems to drag! in class when other students are repeating 
after the taBe, ' » , 




2.857 
3.64 
3.214 
■3.4 



3.282 
3.845 

3.967 ^ 



3,353 
3.571 
3.181 

3.5 



30, I can usual )y understand v^hat the teacher's explanation in French 
, of the new words means, , • , . . ; 



.Grade Six 
Grade Nine 
French 20 
FVench 21 



3.269 

3.5'. 
4.0 



3.289 
3.547 
3.375 



4.294 
3.714 
4. 273 
3.8 
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31 • Once I have understood how a new a^tence works In French, 'i have no; 
. troub^le Xfi making up other iehtences Jgst l ike it. ' i 



Grade S Ik ' 3J92 ^ , ^ ' 3.0 . 3.118 

..Grade Nine 3.636 ^ ^^ 3.036 . / 3*179 

* French 20 3.857 3.355 , . 3.0 ^ 

^ Fre-nch 21 3.765 ' - ; 3^5 



32. I have difficulty in repeating after the tapes. 

: Grade Six ; 2.606 - ^ 2.658 " * 2,235 

Grale Nine . 2.042 ^ ^ 2.803* 1.528 

" rrench 20 3.6if3 2.355 , 2,818 

French 21 3.0 2^ 

33. I'd;like to spend mor^. time doing wr Itten eKercises. 

, Grade Six 3.0 2.^+7^ 3*25 

Grade Nine 2.809 2r89 ^ 2*769 

French 20 .^^. 857 \ _ _ _ 2.8? 1 3.455 



French 21 2.706 ' - U9 

A French course like ours is very godd for helping people learn 
hew to Sfpeak French^ ■ . \^ 



Grade Six ;4,23a 3b^8 ^ 4.118 

Grade Nine 4,0 " . ''^/3,01a / 2.759 

French'20 , .3.143 ^\ ^ ^: 3-.226 ■ 3.364 / 

French 21 2.4? . \ 2.4 ' 

35. I. like the pictures which our teacher uSe^ to teach us French. 

Grade S fx S.S ^ 3.1^7 • 2.93T , 

Grade Nine 3,30^* 2.38 2'. 6^3 

French 20^ 3.371 , 2.759 S r.273 

French 21* 3.375 " . • ; - ' ; 2,j ' 



90 



ERIC 



- ■ ' \ - Edmonton ■ ; iRural Rod U(jt r . . . * 

36, often I don't urrderstaTid tiie "sentences thit our teacher is try! ncj 
', to teach us.- ■ , 

.Grade' Six • \3. 308 ' 3.286" ; • ^.588 . ' 

, Grade Nine ' 2vS22' . , 3.333 ' 2.28g ■ 

,^Frefich20 '3.0 " ' 2.903 # * 2.541^ 

French 21 , 3.'529 - ' 2,2 

37* I wrsh that our teacher wou^d use pictures more often tp help make.' ' 
the meaning of the new sentences clearer, 

Grada Six 3. 16 3.5 \ '3.882 • ' 
. • Qrodn fiin- 3.0*^2 ' 2.963 , . . 3.286 , 
FrOTch 20 - SP 3.6^3 » >^ 3,. O.- 
French 21' 3.39't , _ ; 2.9 ' 

38* V(e spend quite a bit. of time learning about the people who spaak French, 

Grade Six ^ 1.88 , 2.324 ' 2*412 : i 

■ 1.69 ■ ^ ' 1.679/ 

2.0_----_^ -_--^2,09^ , ^---^^ 




French 3.529 - ■ - 1.8 • 

. ... _ ^ ■ _ \ 

39* ( wish that -the teacher would explain the new sentences to us in' 



'Groda Six 3.75 

Grad^ Ninr? 4;n 

French 20 ^ 3.857 

French 2J ^ 3. ^76 - 

40.^A French course like ours is very good for^helping people learn" how 
read In. French., ' \ ' 




G^^deSix, , 2^885 - f ' 3.03' ' . . J^5 

Gra_de Nine 3.9lfi ' 2.696 3,4 

French 20 3.929, ' , ,,2.'5l6 ^ 2,8 

■French 21 , ■ 3..765 ' ' ' - ■ ' . 3.3 
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^fl.^i think that It Hfelps me a lot to have to repeat after ihe tapes. 

. GradeSlK: 3.2- 3.335,, 4.059 

G'*a,de Nine ,"3.44 3.333 2.821 

French 20 ; 3.857 3.379 ' 3,4 

■ French 21 3.4? - 3,8 

42. I. usually understand t^ meaning of what I am say.thg In French. 

Grade Six 3.76' 3.553 4.294 . ' .. 

"Grade Nine- ; 4.1^6 3.625 3.857 

French 20 4,071 ' 3.903 3.9 

, French 21 ■ 4,588 - 3 (j 

• " - . ' ' '■ . 

43. The people on the tape talk, too fast for me t6 understand, ' 

Grade Six 3^56 -3.395 2.9 

Grade Nine ■ 3.174 . 3.442 ^ 3.536 

Fre nch 20 3. 571 , 3.742 3.5 



French 21 3.588 . ' V j/j " 

44. fhe tests that we have in.French are top .easy. .. r 

Grade Six ^ 2.5 , '^^ ^ 2.579 . 2-211 

. Grade Nine 2.583 ' 2. 286 ' 2.435 , 

French 20 '2.929^ ' 1' y.^jk , .j.8 ' " 

French 21 : \ 2.412 . ' ' - - \^ t 'li 1 ' 

45. Most of the time I understand the ,qyesbiohs that*1eha teacher asks me. 
Grade Six ' , 3.577 : ^ . 3.316 , * 4.059 

Grade Nine '4.0 ^ 3.339 3.607 

French" 20 - 3,786 ' 3.355 o 3.7 • 



Frencfi 21 4,0 



4.0 
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kSl \ should like to have mora tests so that I might have a better Idea of- 
how well 1 am doing fnJFranch* 

Grade Six 3*32 ' 2.973 3.235 

Grade Nine ^ 2*696 v 2.786; 2*25 ; / ■ 

French za 2,429 / 2.^52 ' 2.5 ' / 

French 21 1*8 . - % 2.5 



47, I am afraid to let the teacher knw wh|h I don ' t understand, ; 

, Grade Six ■ 3.0^3 3.262 ' 3.313 

Grade Nine '2.208 3.0 3.071 

French 20 . •2.286 2,61+5 2.6 

French 21 2.6 i ,- 2.5 

48. When we begin .some new work, pretty soon I find that I have forgotten 
what we learned Just a little while ago. 

Grade Six ' 3.56 3Mk 3.059 - 

Grade Nine 3 .083 ^ 3.30 3 3.214 ' . 

"French 20 2,571 . . ^ 3.^ • 3.0 

, Frehoh 21 \, \ 3.9 ' ^ " 3.1 

kS. I think that I could carry on a fafrly long conversat Ion, in French 
wit'h someone, ■providing that we tal ked about someth Ing that J,. know 
something about. ^ 

; Grade S Ik. 3.087 2.676 3.674 

Grade Nine 3.5^2 2,553 2,607 

Frtench 20 ^ 3.7l4^ 2.935 2.9 

. French 21 ■ 3-0 - .2.8 ■ 

* ,50. It is very easy to nrtake good marks In our French c^rse without reql ly 
learning aqy French, . 

Grade.Six. - 2.576 ' .2,388 1,882 

Cradle Nine 2.375 " 2,232 ■ 2,71^ " 

Treneh 20 ,1.857 2,387 - 2,273 ■' ' 

, • French '21 2.8 . * > 2.1 



Edmonton ■ ; Rural' ^ • •' Red Dae r 
51. Frenches harder than my other sufajeets.^ ; . , ' 



Grade SI^ 2.5 . ; 3.158 . ; 'f £ 5.706 

'Grade Nlhe 2.522 3'.333\ .j; ' 2.286 

French- 2^ \ 2.143, : ;-2j7itv>- ■ '2.8 



French 21 2^5- ■ V ' 



3.0 



52.^ Thereare some subjects that the semester syste^ does hot fit. 

French 20 ■-3.857 - ' 3.0 - 7;K 3.I67 » 

r French 21 NA ■ ' " % % v 

53* The semaster system seems w w^ 

French 20 3-71^ R 3*13 - 3.167 



French 21 NA 



\1 I find that after T have been taking a semester with no French I have no 

Ji ■ trouble^when I start taking French again. 

French 20r ' 2.857 ^ 2.792 . 2,5 ■ 

French -21 NA ' " ~ , V.S— " . 

,55. The grammar explanations In ,our French text are very clear and easy to 
understand,. 

/ French 20 • 2.666 ■ 2.615 2,833 

French 21 ■ • 2.333 ' - " ' 2.6 

- ■ ■ • » ■ . . . ■ ■ 

56. I should like to have the teacher spend more time explaininfl French ' 
g»rammar to us. '. _ , - ^ 

•. French' 20 3,666 , ■ ■ . 3.393= : . tai , 

. ' '.French 21 - 3.222 % - ' ''^'^^3 

57. I have no trouble spelling in French. / 

■ ^-/Jfench 20 . 2.666 ' ■ 3J036;. "■''2.'6' 

; ' French. 21 ,^ 3.555 , , - ' . ' -2.7 
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58« l-'d like to do .rpore wrft'te^. exercises than we do now. ^ 

■French 20 . 2.833 r 3.069 ^3.2 

French 21 r 3.333 \ ' . ' -. 3.3 



^59. The work in the language* Uboratory fs helptng me underittnd spoken 
French, " 



French 20 ^ . 3.5.' .= 3.353 ; \ ■ 3.6 . , 

French 2T: . - 3,555 ' ; - . * 3i6' 



60.. yie 



work In the language laboratory Is helping me spe.ak French, 

F rench' 20 3.333 ' ' ..3.529. 3.7 

French 21 3,667 - "■ 4,1 



6l .> The equipment In bur language laboratory Is. usual ly broken.. 

Frinch 20 3,0 1,778. ' ,2,5 
V . French 21^^^^ 3 ,111^^.^ — -2^ 8; 

62* I Wish tthat we had language laboratory facilities rA^ in our 
crassroom so that wa could spend part of the period doirig lab 
work, but vtithout having to move from our claisroom, 

French 20; 3.333 ' , 2.769 3.3 % ■ 

French 21, 3,444 ^. - ' 3,4 

63. We go to the language laboratory at least three times a week, ' 
(If you go more oftenj darken AU If you don*t go at^all, 
darken ES) / / ^ ^ ^ ^ 

. fc ^ ■ ' - ' '■ 

'•French. 20 . 3,833 3.882 4.4 • 

French \21,. / 2.0 - , 2.I 
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C Ivi I isat Ion * ' = . . ^ \ 

- In tti&ir French alass the students , . 

1 # Read abopt . the da i ly Vives of French*speakjng\peopIe, 

Grade Six 2.269 , ■ 2,5^3* ^,0 

^ GradrfNfne 2.655 l.Bkf ^^ 3.1^+8 

French 20 3»6 . ^ '3,194 3^d5 

•vU../Fpenph^:2l-i^^----5,5-^ ^- . '} .3.25' ' ^ 

2. Wfl^^tch fllmil f ilmstrlpij or telavlslon progr^s^ about Freneh^pedpl 

Grade S'rx 3.23 ' 3.158 } . k,Z$3 ■ 

; Grade klrie ^ 2.'552 .r " ' %.888 s ; V" 3.963 

• French ^0 ' 3tS ; 3.676 ^ 3.636 . 
French 21 2.706 ■ - ' 4,325 , 

3. study thejhis^pry of French-speaking people. • 
Grade Six. . 2.48 / 2.5 3.2 

• Krench ap '^ 3.266 ■ * ; . 2,371 • ^ 2.lSl 
French 21 3.823,' , . j ' _ - ': 3.375 ' 

4. Read about th©^ art s mus ic, anci } 1 terature of French-speakfng peopl 

Grade Six ^ , 2,54 \ . 2.5 3«316 

Grade Mine 2,862 ' 2,5 ' ' 2.852 

.. F>*ench 20, . 3.533 ' ' ■2.636 . J.363 

Fren^h' 21 3.437 ^ ' ■• 3'.125 

5. Watch frinis about the art, music, and literature of ' French people, 

'Grade Six ' ' 3.04 . ' *2.8l8 [ 3.63I 

'^'Orade^ Nine . 2.897 I - - 2,915^ •3.259 



■French 20 3.533 * • ' 3.O83 ' - 3^l8l 

French 21 -2.47 < — 3-.375 
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6. Talk U ,a Fneoeh-spaakipg persoq about bis or her'H Ife.^ 



Grade Six. 

Grsde Nine 

french,20 
' ■ ■ .* 
'Frj^nch 21' 



3.31,8 _ 
3. 069 5 
^.533 ■ 
3": 765 * 



'^2.777- 
3.7.59 
'3.864' 




^..579 

4.727 
4.625 



Listen tp the teacher talk' about the darly 1 ives o'f French-^spaaklhg paopl 



Grade Six 
Grade Nine 
/French 20' 
French ^il 



3.07^ 
2."'333 ' 
3.2" 
2.647 



^.527 . 
2.333 , 
2.666 ■ 



3.263 " 
V' 2,741 J 

'3-27^ * : 
"3.25 . 



B, Exchange letters with icmiepne who l ives in'^ue^ec or i In a co^nt^y wher^^ 
people speak French. / ■ ' • - ' ^' '^s*; " ■ 



Grade Six / 
Gcade Nine 
French fO 
French 21 ; 




3.'S5 
3.^1. 



4.842 
: ^.333 

'4.25 



Pres^ntat Ion 



i 



The teachel" introduces a nevt conversatjbn or sentences in, Freneh ^fay 



9. .Shgying afMrnstrlp which has a pictuffe for Just about every ' sentence jvW*' 

3.653, \'^J23" ■. ' ■':;3.842. ' 

X931 I 2.948 ' ^ 3.296 



Grade S ix 
Grade Nines 



Frinch 20^. 
F/encH 21' 



3 A ' 

3:m 



3.1 66' 



3a73 
3.625 



.1 0* /Giving short expl^nat ton in English ^abdut the s i tuat ion befdre _ 
class, see oLj^r 4he new matertal , ^ 



^ lett ingv the 



, ■ Grade Six i ' 3.23 

' V Grade Nine ^ 3.793 

French 20 . 3 #^66 

^ French 21 \ 3.235 

> . .■»■■■, ... 



3^229 
3.724 
3.777 



3.316 
3.296 
*'3.09 ■ 
'3.625 
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1W Telling or- having th6 dais /read a story Which contains the new mit^rlrl 



Grade Six 

. ' * * 

Grade Nine 
French 20 
French 21 * 



2.385. 
3.179\ 

'2.733- 
\3.82it,> 



V 



•2.6. 
2.813 

- 2.861 



3.727 
*3.25 



T2..,( Having the class look at vtheir text where the sentences or conveVsat ions 



are printed in French with thei,r meanings nearby. 



Grade- Six 
Grade ; Ni ne 
Fr^nrch 20^ 
French 21 . 



2.73 
3 ,207 
,3.6 
3.375 



3.371 

J.695- 
i 3.714 



.4.0 
3.629 
3.182 
3.5 - 



13. ^ixplaining .the rules which show, how you tnakfe up a French sentence. 



Grade S ix 
Grade Nine* 
isFrench 20 - 
Vrench 21 



3.346^ 
"_3.464 

4-0 

^3^S^ 




. Mean j ng ^ 
. The/teacher explains thj meaning of the new words or sentences; I 

Ak* Giving an explanatldn In French wh;i le point Ing to pirts of tb^f i Imstrlp 



p ictupe 
Grade 'Stx: 
Grade Nine 
French 20 
French 21 



2.769, 



15# Giving an ^pcpLlenat Ion in French elong^ltlnfl gesture 



GradiijSJ 
Grade Nirie^ 
French 20 * 
Frejpch 2i 



33. 38^ 
3-.S 

j.765' 




hs) drawings. 
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16, Writing the English meaning on the blackBoard^ or on ' the overhead 
projectbr*:; . . ^ _ ^» 



* Grade Six 
Grade Nine 
French 20 
French 21 



3.538 
'2.70^ 
3.6^3 
2.47 



3.514 

3.525 
3*167 



2.89^ 
3-W 
2.182 
2,. 125 



17* Saying in Engl ish what, the ientence means, 



Grade S ix 
brade Nine 
French 20 
French: 21 



3.73 

3.552 
3.857' 
3.529 



3.555 
3.712 



3.0 
3. '555 
3.0 

2.75 



18, Having the clais look at the Engl fsh nTeanifig in their textbook. 



Grade' S ix 
Grade l^ine 
French 20 
French 21 



2.923 
2.897 

3.059. 



2.735 

3': 075 
2.9AS 



,« 2.789 
2,9^5 

' ZiB 



The tedcWef helps the students to undePstand a variety of voices by: 

19, Playing tapes with the voices of a gneat mariy p^ppie, ' 

Grade Six ■ 3.32 ; , " . , 3.O83 - 4.421 
' 2,821 , ' 3.274;, 3.370 ' 



Grade Nine 
French 20 
French 21 



3*357 
3.063 



3.639 



3.636 

i 

3.875 



20, Playing tapes vyith the voices of people from many dlfferer 
French Canada, : ' , 



Grade Six 
Grade Nine 
French 20 
French 21 



3.192 
3 '^071 
3.143, 
2,588 



3.277 
3.322 
3.S , 



100. 




parti of 



9.6 



■ / 
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21. Having the class watch films or television firograms with Frenih sound 

tracks. ,- ,^ ' ■:' " ■ ■ ■' ' ■ ' k ' r ' ■ 



Grade Six 
Grade Nine 
Prench 20 
French 21 



3.23 

3.179 

4.0 

3.588 



. 3.441 

* 3.84s 
3.778 



3 '.842 
3.74 

3.455 
3.0 



Repe 



ion 



The teacher gives an aKample of the new sentence for the cJasf^id repeat by^ 
22^_ Playing a tape with:;the sentences recprded^^on it. i 



- Grade S 

* Grade: Nine 2,679 

French '20 , . 3.214 

French 21 / . 2*437^ 



3.375 



3.0 



■23* Repeating, the sentence himself^iF herielf. 
^rade Six \ '3.^08/ , ^T^^ 3^277 . 

Grade Njne;' ; ^ 3,821> ^ A 3 ,552:1 

. French 20 . 3.286 ^ 2.297 

French 21 3*4l2 V A - 

. • ■ I . ■ ' ' : i ■ 

When the class repeats the" n*w sentence the first fi 
repeat: ■ ^ ■ ■ . 

24. In a grbup after the tape recorder. 

Grade Six /\ 3.346 . 3.305 - 

■ 3.07yv ZiQgS 
. .3.071 ^ 2.917 



4.158 

■^.'85! 
3.727 
3.875 



3.765 
3.^444 



^ 4,455,;- 
- 4.0 ■ ■ 



iw, t imes they 



usual iyr 



Grade i he ; 
French. '20 
French 21 

,25. One personi at. a time after the tape, recorder. 




Grade %\k 
.Grade Nfne^ 
Pf ench 20 . 
French 21 



3,038 
2.929' 
. 2v7B6 , 
3*0 



3fl^; 
2.859 
3.371 



/^3t789 

■ 3.074 

■ -.40 

3.626 
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26, ^ In i group if ter the teacher. 




^pr^d^ Six ^ ^.'^23 ^' 3.027. -^.211 

^Grada N'ine ^3-136 , ' 3.47 ^ ^ 2.851 T ^ ^ V.., 

Ffeneh 2Q .,-^ 2.786 / : 3.05^+ ^ . J^B- ' ^ \ 

Frenefr 21 ! 3.0^ % j r , • 2.875 ^ % - 



27, ,Af t|"r the teacher on^ person at a.tpjne. , ' 

'Grade SiK . 3.6 " ■ 3.3.14 ' . 4.263 

, "G>ade.NVne ^. 3.571" * 3.123 .; I.^Wl- " / 

. . French- 20" ■; 3.143 ' 3.W 4.455 

■ Frppch 21 • ,''2,823 * ' 3;875 - ^ 

... \ ' . ■ ^ . V i . ' ■ . _ . ■ 7 ,^ =. . \ " ■. ,^ . : . . ^ \ 

' -. H . ■ - ■ = = . . ^ ■ . 

,*'',^-\ , / ; ■ ^ ^ _ ■ ^ , . ■ ^ _ • , 

^ Dri H* -- Act I vjties. (ActuU i t iQnt ^^ - ^ ■ " ' ^ 

. Once tlie class "has learned ^to say' the' sentences correct I yV^ the teacher- 

is. Has them copy the new iftnteoces in the-Ir notebooks. , ' ' ' 

, 'Ghade'Slx_ J »^.8l5 ; ,2.914 V 3.316' 

, Grade Nine - -^vO^^^^-^^ 

French 20 ^3.5 * ' 2.889 .3.273 

French 21 3.176 , '2.5 ' 

29. Hal 'thefn open their texts to the new sentences and read them aloud. 

^' Grade Six *■ 2.615 ; ' 2.861 ^ 2.94/ / '. 

■ Grade, Nin| 3.036 : ' „ 2.926 3.037 . - 

French 20 3.643 3.028 .3^09 

Fr4^ch^21 . I.ty ^ ■ : ' : V : 3.125" : ^ 

30* Has them me,morize the new sentences, S / ^ . ^ ■ 

•Grade Six : ; ^.296 ; ' ' 2.611 3.^74 ■ V 

. \ Grade Nine 2.5 : '^^ 2.589.^ 2.5I3 . ' 

.Frencli 20 . 2.857; . • 2^686 . ■ ' 2.0' ' ^ 

, French 2f '; 2'.294. v ■ - : i ; {,75 . ' 
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" , 31* Has tfiem.'pract ice the' new *eritences by putt fngr^In different worls':^r 
; some of the wbN^ (pattern dril l s) . ■ * ■ f 



• Grade Six? - 3.75 

' Grade Nine = 3.571. 

'French 20 ' 3.6/1 

.5' French 21 ' / 3,412 



■'^2,162 V;.; 
3*228 • 
3.417 ^ - 



3.053; 

4.181 

3.875 



32- Asks them qu^st Tons whi^ Vow tKem to use the new wordi or sentehces 
rn the answer* 




Grade S Ix 
G'r#de Nine 
French 20 
French 21 



33. Has them act out the^ conversat Ions, 



3-083 
3.^39 
3.917 



Grade Six 
tirade Nine 
French 20 



French 21 



: 2 . 92^3 \ 
2*929 

a.o ■ 



3.472 
2.949 
2.445 



4.105 
3. "851 
4.455 
4.0 



3.737 
'2 .'555 
2,727 



2,625 



.34. If the. class /is using a program with fllmstripi , has them give the 
sentence wtijch accompanies each picture, ' 



Grade Six 
Grade* Nine i 
FPench/20 
Fre'ncV 21 



Dri 1 1 Act ivit ies (Commuh icat Ion) 



■3.192 
3.tf37 
3,0 ' 
2.58^ 



3,15 

,3.9.04 
^i594 



4.053 
2.81% * 

S 

1.3$4 
2.625 



To give the, cTas,s pract ice in us ing the French iVhich ithey have learned, 
the tjlacher has them: ■, . • 

}Si M3l<e up sentences to go with a cartoon or picture and tell .f hem to tfre'^ 
class. ' ■ 



ERIC 




3.444 
\ 3.655 
/3.071 
. 3.294, 



3.4i;4 
3.4r4 

3^417 



4.789=: 

3.07^+ 
2.8;8 

3.75 
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36, .Writ© sentences to go wVth cartoons.or pictures* 

Grade Six . -3.92 ' , 

' 'Gr-ade Nine«" 3.483 

, ' .'Fr-ench 20 • k.O > 

V French 21 ■ 3.823 < ' ■ . 



3.277 
3.439 

3'.5 



37, 'Answer a^uestion in French. 

\ 3.916 ■ 

J.357 : 



Grada S.ix 
* Grade Nine 
" French 20, 

French 21 



3.108 
3.4 , . 
3.605 



,38. Give a s 

Grade Six 
Grade Nine 
French 20 
" French; 21. 



3.176 

. \ ' 

ry in French of | a story or conversation 



3-526. 
3.111 

3'1636. 
3.5 



J. 631 
3.925 



3.5 



2.2ft' ,• 

,-3:.2V 
3.786; • 



h371 2.5i 
2.889 

"^^"■"'^""TC'^37o" 



2.579 
.777 
09 



39v Answer questions about stories or cony'ersati.ons with which the class 
, has been working, ' 



:.Gratie Six 
Grade Nine 
French 20 
French 21 



2.423 
3.348 
3.714,, 
3.529 



12.638 

.3.25 



40. As k' questions about st6ries or conversatjons with 
has been working. ■ /, > , 



Grade Six . 2.692 
Grade Nine . 3.276 
French 20 



French 21 



3.857 

4-059. 



3.11^ 

3. 3 32 
3.31? 



3.842 , 
3.37 

4.O., ; • 

3.375 . : 

which the class 
.4.316 " 

3.629 ; r; 

• 3.818' V * ; 

' 3^375 : ■ 



" Edmonton / . Rural -Red Daer 

41 i^;; Describe -AftfLlcture or a serUs of, pictures orally. 



Grade Six .^^^^ 
''^ade Nine 
French 20 ,, 
French 21' ' _ 



3.6^3 
3.529 



. 3.228 



f 42, iTalk about, the! r own 1 Ives of interests In- Frenchj. 



Grade S'ljf 
"Qt^ade Nine 
French 20 
French 21 



^2.ao8' 

3.214 

.3.571 
Ibf. 1 1 8 



2.722 
3.226 
3.139 



3.947 
.3.407 ■ 
'4,09 , 
3.,S7l' 



3.579 
2.888 
3.454 m 
3-.'S71 



43. Prepace skits or plays in French. 



Qrade Six 
Grade Nine 
French 20 
Frenc)i)21 



3.731 
3.724 
3.571 
3.412 



3.973 
3.463 
2.833 



4.263 
3.037 
3.1 82j 
3.0 



\44,-j&'tfa|:e their own conyeriations. 

* ■ = " . ■ . ' - - 

J Grade Six. 3.32 * 3.202 

Grade Nine 3.7,86 " , , ' O.508 

" French 29 3.286 3.5 

French 21 3 '176 ' 



2.789 
3*296 
4,09 
3.143 



45,i Prepare' and put on plays us ing puppets; 



ifGrade SMx • 
Gr'ade Nrne 
French 20 
French 21 



3.53 s 
2.607 
3.0 
2,882 



.3,861 
3.1 15 
2.25 



4,263 
2,518 
3.273 ' 
3 * 273 
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Act in plays or skits using French.' * r 

. , Gr^ada Six .3-25 / ' ^ 3.727 ^ . 4.315- " 

Gr|de,N.fne . 3.536 ) ' ' 3,228 '/ 2.7^0 , 

French 20 " :2;gS8 ' ; 2,86l . 3.0" 

French 2l 2.555 - ^ / 3.28$ . ^ 



47. Malk In French with someone who speaks .the langu^gfe. 

■ , . ^4 ■ ^ / ^ - , - ^ ■ ^ ■ . ' ■ ^ ■ ^ . ■ ■ 

' Grade Six ^ -3*269 '3.083 ^ ^ . k.26y "> 

Grade Nine 3^643 ^ ' ^ 3v^4^" - 3.629 i:, 

French 20 3,AU / 3:75 ^ ^.636"" 

French ^1 3.222 i V ^ ■ \ : ' k^y^^ - 

48. Make up new ientences 1^ French using Che ientences^^'w^ they 
just . learned as patterns*. , > 

Gt-iae SIx 2,88 ' : 2.971 i.631 ' 

Grade Nine ,2.852 3,235 ' - itlp ■ 

Fi-ench 20 3.333 ^ a , - 3.216 : "k,0,. ' ^ 

French 21 3.222 ' - ' [ '^1,571 

49* Give an oral repor:jt or compos it ion In front of the class. 

. Grade six- 2,07i^ ' 2.Mf4 2.579 ' 

» -'Grade Nine ■ * 2.it64 - ' 2,4 1.888 

. French 20 , 2.0 ; ,2.278 * 2,455 

,'Freneh21^ 2.889 - ■ - ' 3.286 ' 

.. ' ' ' _ * ' ' 

■ . ■ - ' . , ' ', ' ' •' . 

;0, Play games In Frenlfe'. J 

Grade S.ix : 3,923 , ' ' 4.229 4,684 

Grade Nine 3.827 1^333 ' 3.148 

French 20 '3.777 ;.' / 3.472V ". 3.727 

" French 21 ^ '^^ ,2.667- " . ^ - * tJ 'd 



Edmonton ' ' Rural^ Red Deer 

■Reading . ' • . ' • 

•,The class Is-^giv^n a chancfe to read: ,' 

51 SporJes (f ictiOfV) in Frertth. . •' " ' \ ' 

Grade Six 2.885 2.941 " * 4.0 

Grade Nine '3-5 r'SSf : 3.74 

French '20 3.777 - ■ . . - 3.7"78 £ . , 

French 21 4.333^/ ^ : ^•286 

52, Nqn-ffctlon tn French, 

V Grade Six 2.8o8 ' ' 2.469 ^ 3.'421 

Grade Nine 3.286 ( 2.96 J. 259 

French ,20 , 3.666 f . 3.583 - 3.455 

f^reneh"21 ' 3.889, - .3.714 

53* Plays in French. , 

Grade six 2.961 . ' . 3.222 '" 4,526 

.Gi'ade Nine. 3.5 , 3.14 ' . 2.925, 



French 20 5.0 ' / 3t.139 3.909 

' French 21 ' 3.444 . - ^^'S^l 

54. Poetry in French, • \ ■ 

Gracle Six/ • 2,231 ' ^ 2.806 3.526 ' 

, Grade Nine 2.5 : 2,429 ° 2.74 . ^ 

French 20 ,/ 2,888 : '^,2.914 , 4.0 ; . 1 

. French 21 2.555 " - . ' 3.429 

55. Specra] ly written magazines for. students itudying French such as 
Bon jour , Ca ya ? , Chez nous ,' Feu yei'^t . ' ' 

; Grade, Six 2.96 . 3.167. 3,842 

Grade Nine'. 3.'l43 ' , 3.269 4.444 4 

' French .20 3.333 ' 3.778 4.364, i * J 

French 21 3^778 • -\ / ' 4,0 
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^56.. Newspapers- or magazines ,in French wh^h the class has'ndde MP fqr 

. Grade Six ,,; 2.643 ' ■ -3,2 ' , . 3.9^+7 . r . 

Grade N -me ' _ 3.393 ' : ' "i.QJ . ' 3.0 ' * 

■ French 20 , , 2, €88 2.944 3.364- ■ . 
French™1 2.0 - 3.714 " - • 

SZi.' News>apefs in French from ■Alberta, Quebec, and, Frf nee, , 
/: ^rfldm Six , 3.0 -/^ ' \ . - 2. 861 ,3.895 : 

^ . Grade Nine 3.179 ' . , ' 3.071 3.407 

.• French 20 3.888 ' / 3.555 3jl8: ; ^ 

■ French 21 y; • 3.333 /' , ' ' - ' ' ^ 3^857 ' ' 

■ • ' * i ^ ' ' ^ ° ' ^ * 

58., Magazines *wf''it ten in FrenGh for* French-speaking people, sucti as Paris 
■ Match , le Magazine Hacleanv ;^ . r '. 

Gr^fle Six ' ,2.6l5; " / 3,138 \;3^4>4 ^'^^^ 

Grade Nine - 2.926 ■ ' * 2,^7 / ''S^ni ' 

^^^Fr^fM. 20 1^^3.111 

French 21 3-333 . - "^^ ■4.286 ' ^ 

: ■ . ' ■ ■, .;■ . , ■ < • ■ ' . 

* ■* ■ - ■ ■ i ■ . . - ■ '■ 

Writing <^ , "' v^' • ' 

. ■ ■' ■ • -i • . .. ' ., ■ ■ • 

■ The teacher shas the class; ■ - ' ^ , . ■ - ' 

1 ■ ' -. "V' ■■ : ' . r . ' ; , ■ : ■ . Z 

59, Translate sentences from Engl ish into .^nch". . . ; . ' / • * t 

, .Grade Six 3.565 ^ - 3.111- ^ 3^50 /" w 

Gradr Nine ',3.:286. ' " ; , ij^^Q ' , v;;. 3.333 { 
' French 20 \ ^ 3^555 ^ ' - . J -n , : ^ j.^^1 V ^ ' ; ■ ' 3 .364 - _ / ' 

French 21'/ ^; .3.22i - - '.yl^": . , ■3.286" ' 

: ■, .■ - ' : \ : ■^ ■ >r-vr, ■ ■ ■ 

6ai Translate sentences from French ihto'Engl Ish. ■ . . " / < ■ 

' Grade Six ■ ,.J.53a^ . - ; Vtf, W ^ . .3,737 ^ ' ! 

Grays Ninfe. 3.1Q7 ■ ; ^ v ,2i7,89- . 3.518 

French 20 / ,' 3.666^^ \ ' . ^ ^ 3.886 ." \ 1^1 82^ U ^ ^ - 

' French 21' '3.0 ■/ ^ ^ ' " " . V2.857 ' ' 

, , ■ - . ■■ / ■' '-'-i " ■ , ■■: ■ •■■ ■ . 



'J 



C 
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61, Write exercises where the ftudent Is asked to fill in one or two' words 

to complete the senten!^ ' ■ 
■'■ ■■■■ ' • - ■ ■ » I ■ : 

' . Grade Six , - 3.692 3.666 ^+.0- 

p--. • Grade Nine 3^786 ; ' , 3.263 '. 3. 444 

' ■ French 20 . it. Ill , . 3.833 3.636 ' 

^ ■^rencb 21 - 3.i667.. . " -. 3.B5? 

■ \ . ^ ^ . ■ 5 \ , 

; , 62.' Copy Sentences from tHe board or from the overhead projector. 



Grade Six 


3.269 




2.861 

'2.536 


3.579 


Grade Kine 


2.786 




2.111' 


French 20 


2.666 ■ 




2.833 


3.0 


. French 21 . 

> * 


2,444 . 






-3.0 


, 63 / Take dictat Ion 


Irj Frenchi. 








^ Grade Six 


'2.76 : , r 




,2.878 


^ 3.0 


• ■ Grade Nine [ 


2.536 . 


• 


^2.772 ■ 


■ 2.074- 


• French 20 


3,666 \ ' 


* 


3.1 git. 


4.0 


French 21 


2.889 






3,857 



/ 



ic 



64, Write sentences to go wjth a picture or a cartoon, 

• Grade Six ' 3.36 3.166 A,053 

Grade Nine . 3.536 ' 2,772 2.07^+ 

Fru'nch 20 -3.666 3".031 ^+.182 



French 21 3.0 ) -' 3.71i+ 

\ 

65. Write cbmpos i t ions based on a subject which the teacher has given. 

Grade Six 1.964 2.388 2,895 

Grade Nine ,f 2.571 2J45 . 2.666 

Frcnch'20 3.555 ' 2.583 3.909 

French 21 3. Hi , ' - ' ' 3.286 



ion 



9.15 



Ednpnton Rural,, Red Deer 



66. Write poetry. , ^ ' » 

Grade S fx I.808 \ '^a.itlS : 3,0 * . 

Grade NJne ^ 2,036 ZyZk \ ^ 2.296 ^ 

French 20 4,666, ' • . 2.078 ^ 3,636 ^ 

French 21 - 'U778 . ^ \^ ^ ' l,7)k ^ > 

67. Write articles or stories for a,clas,s or school nfewspaper ,>in"^rensh. 
Grade Six ^' ' 2.16 ^ 3. .05/ 3.421 

Grade Nine. " -S.-O?!' 2166 ' a.^zA 

French 20 2.777 • ' V 2.555 3.09 

French' 21 2.44it ' ■ , - 3,2.86 

. Music , . • 
The French "class' 

68. Listens to folk songs. " . 



Grade Six ^ 3.O ^ , 3,iti8 ^ " . 3.68^+ 

. Grade Nine 2.it6l '2.895 3.I85 

French^ 20 3.777 3.32^+ 3.455 

ftrench 21 3.111 - * 3.857 

\ 

•V- , . ■ ' . . ' 

69. S ings fol k songs. 

Grade Six 2.964 3.11+3 ' ' 1^.316 

Grade Nine 2.63 2.842 2.37 

French 20 2.666 2.944 2^636 



French 21 2.0 - .- \ 2.857 

70, Listens to modern "mus ic from Franoc.' 

Grade Six 3.II5 ' 3,7,4 M.6i] 



' Grade Nine 3.25 ' '3.754 3.777 

French 20 ' 3.888' 4.139 3.818 

French 21 ^ 3.667 ' - • 3.857 
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71. L istens to modern, mus ic from $ueBec, 



Grade Six ^ 3*154 
^ Grade Nine 3.107; 
F/:ench 20 k^b 
French 21 4.222 



3.527, 
3.71p ■ 
^.028 



^ed Deer 



3.703 
^273 



72, Sings songs from France, 



Grade Six 
Grade Nine 
French 20 
^French 21 



3.077 

2.555 

J 

2.111 



3.^16 
2.873 
3.19^+ 



4.421 
J. 143 



73. Sings songs from Q^uebec. 

2.808 



Gra^e Six 



■ prade Nine * 2.714 
■'^ French 20 ■ 2.444 
>/ French 21 2.222 

74. Writes their own songs in French. 

1.64 



Grade Six 
.^rade Nine 
French 20 
French 21 



^.379 
2.222 . 
1.889 



( 



X 



Language La^boratory- . 



3.25 

2,786 

3.083 



2,138 
2,386 
2.278 



4.263 
2.p 
2^818 
3 •.286, 



2.895 
1.888 
3.545 
^.714' 



The teacher sends^hls or 'her "class to tho language lab to; 
75. Listen to t,apes to practice understanding What people brc s^ing. 



Grade Six 
Grade Nine 
French 20 
French 21 



2.923 
3.444 
3.111 
3.666 



3,. 235 
3.518 
3.757 



3.7 
3.703 
4.0 
■4.206 



111 r 



Edmonton' 



Rural 

) 



76, Dp oral drills (practiGe speaking). 



-Grad! 



^ S ix 
Gride Nine^ 
French M 
French 21 



4.66 
3.654 
3.222 
4.11 1 



3.027 

3.088 

3.935 



Red Deer 



77^ Repeat Sentences* 

Grade Sj)^ - 3^56 

GradeVN^^ 3*^^^ 

French 20 3#0> 

French 21 3,555' 

78. Tai<e tests. 

^ Grade Six ' 2*166 

Grade Nine 2.481 ' 

^ French 20 '2*6 

<^ F/erich 2 J 2.667 



2.697 
.3.484 



2.36,1 
2.237 " 
2.J44 



•^4.0 . 
'3'.8l« 
3. 182 . 
■ 4.857 



3.? 
2.37 
3.182 
3.714 



J it 



study Ten ' STUDENT PREFERENCE FOR TYPE QF LEARNING APPROACH AS INDICATEOij 
' . .. BY SELECTION OF ONE of; THREE IMAGINARY FRENCH CtiSSis 

■ : ' ■ ■ ^ - ' I 

Description of the Study ' • . ■ ■ ■ 

Students were asked to read descriptions of three iMglnary French 
clafsrobms. the^were then aiked to expreii rf^ preference for one of them* 
Basutts are glyert In per cent' based on the selection withfn each school* 
Th0' descriptions thamselves. are* conta Ined In Appendix S^<. ' ' 

. ^ ^ ' . ; ■ ■ ^ ^ ■ - / ' 

The pata -^^ ^ . ^ ~ ^ ^ \ \ 

Grade'Six' , Class room. One Classroom Two ; Classroom Three 

St\ Martin 33-33 ' 16.67 ,50.0 

' St. Mat hew 12.5 4.17 ■ ■ 83.33 ' 

Eckvilfe 21.05 . ' 21 .05 ,57.9/ 

Sa^inwood ' 28.57 ^ ^ . ,42.86 * . 28. S7 " ' 

-Lacombe " ,>38.46 15:38 ' ' 46.16 



Red" Deer , •' 22.22 . ' ' 11.11 ' 66.67 



Total 26.28 15.25 ' 5'8.47 



Grade Nine • ' • . - 

StvGabriel '31.58 15.79 52.63 

S i r John ■ ; - 

' Thompson 15.38 11.54' ' 73.-08- 

F.G. Miller / 45.45 " ^9 ' 45.45 



C I i vo 



80.0 . ■ 0.0 20.0 

Eckvllle '28.5? 19.05 52,'38 

Lacombe. , 25.0 ■ 0.0 " < 75.0 

Red Deor . , 30^77 . 3.85 65.38 

Total ' 26.43 • 8.57 65.0 . 



1 1 8 ^ 



French 20 

^ *St, Josepti 
Ashmont 
F.G, MMIer 

' MAC Central 

* Lflicombe" 
Reti Deer 

Total ' 



f rfench 21 ' 

Austin 0*Brieny46,315 



L Indsay 
Thurber 




Classroom Two Classroonn Thhe 



37 • 5 
» • 

0,0 

20.0 
SO.O 
60.0 
?0.0 

39*5- 




26:;56 



60,0 ", f 



, f mi 



*7 ' 



'1 



,4^ 



4 • 



' 3^ .i l 'l 



■ Study -Eleven • TEACHIR.' PROORAM^Tf ITUDES;, PRE- AND IN-SERVICE PREPARAT14)N, 
; , - 'AND PR^OR^T•IEl IN THE FRtNCH' curriculum'' . .. \. . ' • 



^ Descr }pt ion of the Study / 



Teechers^ in whose classes the remainder of , tht survey wm being ,tfarr 
e askeckto ebmplete a quest fortnalre giving de'tails of tfieir ekperUn 



out were 

m-eparatlon, ^hdgrams use^ and their opinion of themj. pre- and in-service 
^ivlti'fes^ and tlieir recbmmendat ions regard ifig the orderlng .pf content In 
»/the French Curr icul um^f d copy of this quest lonna ire is given in Appendix ^ 
^!Nm}ye, Qnly two teachers fa i led to, complete the questionhaire* 



e, 



The Data" 



Tabl|^M ,1 * Area and; Type of. School' Represented 
^ ^ Elementary Junior High 

■r 2 



Edmonton 
Red^Deer 



Town^^or County * 2 



1 



Senior High Comblna. 
2 \ 

1 ,' 



n ■= 16 



Table I'1.2^ P.ercen,f age'rof Teaching Time Spent Teachihg French 

0-2^ 25-49 50-74 75-89 90-100 

Elementary ' Z 2 " 

Junior Hi^ih- ^. ' Z ■ . \ ■ 2 
.'Senior High . 3 3 



Table fl.3 F-rench Progr-ams. Used 



Bon jour Line 
J'ecoLrtd , Je 

Ecoutur pt 
parlor ' - * 

Lu f raaca i s ^-'^ 
interna t l^nal 

Chez Ics Frqn^oi 



E I emerftary 



3 



Jun ibr ,Hlgh 



115.^ 



Senior High 



; I <d i f f orent level s) 



; Table 11.^' SlHsfact Jon Wl th Programs Used ^^^^^ 

- , ^ .Extremely gatlsf|ed No Opinion DTssatiffied Extremely 

— . .Sift isf led,. ^ " . ■ \ DIssatJsf 



Bonjbur Line ^ , 

PaVlons franca is 

J ecoute, Je pirle 1 

fcouter et parier 

Le ^ran^a Is . 
internat lonal ^1 

^Vo IX et iriiages 1 

Chez les 
Franca i s 



le 



Table 11.5 Formal Prepa rat ion tn Terms ^ Un i vers i ty Cao^^s m Methods 



') EJ;fementary 
UJrban 
- Rnjral 

Junior Hugh 
Urbaj^ '\ 
* Rural 

Senior High 
Ur^jin 
Rural 



■l4 



Tabic 11,6 In-Service Activities Participated in During the Past FivG Years 

Day-Lpng Travcjl or Professional 



Suminni^ School/ Institutes 



Evening Credit: & Workshops or' Part 



^ E 1 cinun tary 
Ui'ban 
Rural \ I 

Junior Hi gh 
*^ Urban 2 
/ Rural 1 



Sunior fUgh 

Urbnn 2 
RurnI ' J 



9 



/ 



Dny In-Stjrv, Fr, Aruo 



2 
•I 

1 

2 

3 

7. 



Study I n Journal s •( 



r 



\ Table IT. 7 Nunt>er of In-Seryi 
•• . ■ Teachers " 



No., of Acti vit ies 



Urban . , 
• Rural 




n.sA 



ivit ies Part iclpa'ted. In By Individual 



r 

c 



Junior High 
Urban 

Rural V - 

Senior High 
Urban 

i 

Rural 



i: 

3' 



V 



fable 11.8 foterit pal Support for Suggested I n-Serv 1 ce Act i v 1 1 1 as 

Elementary 
Urban Rural 




Junior High 
Urban Rural 



Senior High 
Urban Rural 



One-Day *Worksffops 

Un*iversfty Courses 

Single Topic 
Videotapes* 

•Three Day ' Crash 
^rogrc 



Week-Long Al 1 -Day 
' Institutes '(Sunvne?) 

Videotapes>af Other 
Teachers With Same 
^ Program 

^ Reprints of Solucted 
Art iclcs 



Number of RcBpofulouS 



0 

1 " 

2 

0 V 



1 

0 

1 

0 

0 

2 

0 



•2 
2 

0- 

0 

0 . 

, 2 

.0 



1 
\ 

0 

1 



0 

2 



0 



2 
1 

1 

2 
1 

1 

0 



■4- 



%2 



In conhection with thib tablep Lhi^i ruodur hi luforrud to ihu coiiiiiiontii 
which SiVQ madt? by tlie various tt^achurs in Pdrl. Ill tiiHlor Study II* 
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Tal&le 11,9* Teacher Priorities in the Fcench^durr 



j qu lum 



' ^ Teachers were asked to rank order five Curriculum topics- 
Speaking, Aural Comprehension, .Cultural Uaderstanding Vpeople), Reading,^ 
.and Writing^ In view of the^ divers ity iriitheir repl iel, it was thought, 
advisable to present all answers to this problem separately but Without 
identifying the teacher other than by^geographic location and grade level 



F irst 



Second 



Third 



Fourth 



Fifth 



E 1 ementary ' , 
Urban 

Rural 

Jeinior Hfgh 
Urban 

Rural ^ " 

Senior High \ 
Urban 

Rural 



Compri 
Compr , 

Compr . 
Compr, 



Speak i ng 
Speak i rig 

Speak i ng 
^^peaking 



Speaking "^Compr, 
Gompri^ * Speaking 



Speaki ng 



Com^j^^ , 

Compr. ' 
Compr 
Compr . 
Speak i ng* 
Speak ing 



Compr* 
Speaking 



Speaki ng 
Speak i ng 

Speaking 
Reading 
Speaking 
Compr , 
Compr , 



. Peop 1 e 
Peopl e ' 

People 
Peopl e- 



Peop 1 e 
Read i ng 

Peop 1 e 
Read i ng 



Peop 1 e 
Wr 1 1 i ng 



Read i ng 
Reading 

Read 1 ng 
Read i ng 



Read i ng 
Wr i t i ng 

Read J ng 
Wr i t i ng 



Read frig 
Read i ng 



Writing Speaking 
(Reading .or People) 
Read ing Peopl e 
Wr i t Ing ^ People 



. Wr i t i rig 
Wr i t i ng 

Wr i t ing 
Wr i t ing 



Wr i t ing 
Reopl e 

Wr 1 1 ing 
^eop I e 

1 

Wr i t ing 

le 



Peopl e 
Writ Ing 
Wr 1 1 i ng 

Reading 



r 



J I H 




''^PART TWO 



ANALYSIS OF THE RESULTS OBTAINED IN ORAL TESTING 

A^^sample of s^tudents f rgm ^ch ^class was tested orally to datermine ^ 
the^ir ability to participate In commun icat Ion-type act iul ties , father than 
on the discrete-item, small skill standardized test. T^is decision was 
taken fw reasons which havfe already been discussed in^the introduction to 
th Is study, ^ . / ■ ^ V 

The tests; which were, to be admi ni stored 'on^^l facej ta facd.^bas is were 
designed to approximate real n?e situations as closely aLpossible, while 
keeping the pract ica I I ty of the classroom in mind. To this ^nd, the 
fol lowing types of test situations were used: 

1. * Aural comprehension 
^ a, 'Without visual cues, 

b, l^'th visual cues, 

2, Quest ion answering ability, , ; 
3* Task completfon (specified), ' 

4, Descriptive abJlIty (with visual cues), ^ ^ 

5* jQuestlon asking ability {interviewing). 

' ^ • ■ y' . \ ' . ^ 

The rationale for each type of quest icfn was as folJows. Social 
communication involves the ab-ility to comprehend apd^nswer quest i9ns for 
which the participant is not necessarily prepared i n idvance ; the^billty 
to perform specific tasks; the ability to talk with people about titemselves 
and about their interests, and finally a skill which approx imates 'story 
tellinc). or the^ ability to narrate or describe. Most of these take place 
without visual support, since the speaker or'listene^r is interpreting all 
this on the basis of real-life. Since a testing situation is somewhat 
artificiaj, and since It is very difficult to create out of nothing, It was' 
decided to use visual supporLs In sotiKj- tests in order to allow the student ♦ 
to concentrate on the language, as well as to con t ro I • somewhat What he would 
have to say. 

Py u-nng on open-ended formaL for sub-tusts h and 5, it was hoped to 
gain us'uful inforinvil Ion abuul ihu numbur of seritenc.', structure-. , thulr 
■-length, and tlu; anwunt of vocabulary which the better student could produce at 
eaclrgrpde ius^ul, In the first case fn a fixed'amount of time, and In the 
second wiLliout a t imu limit being Imposed. This worked out MimewhaL better 
than we liad planned, since by accidcnl n f.-w rrnncciphonc^ sludent'i had been 
Included in the .,anT})i(', a facl wliich w.i-i only dlscnver.Ml during the teGtlny. 
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It was' aecjd|d to let these students pirticipate so tKa( some comparison 
might be m^^^ ^etwe^en the production of a native speaker and thit of a persbn 
who IS learning the l,anguage. — , f - • 

In reporting the data, the identity of t+ie individual sdhools has not 
been revealed. ^ The emphasis In thK#^ study is onJossiBle achievement at £^ 
given grade level, not on how ^el V a particular school's students have 
performed. The schools themselves, of coarse, will be told the letter of . the 
alphabet that stands for them, ' ' * . 

finally, except for the quest iori-answer and picture destri pt ior^^tests , 
^the same test items and formats were used at all grade levels ^^order'' to' 
determine, the extent of the student ' s prof i c ieney in hahdl l^ng these problems 
as he moves through^the grades* 



Test One Aural Comprehens ion Without Visual Cues ' 

'This situation differs from that of the normal classroom testing 
procedgre in two ways. Fi^st, the questions asked had no appi ica,t:fon to 
anything, recently studied.: In the second place, whjle the lack of cons istency 
was appreciated, i't was"decided to administer the Test 1 i ve rather than on 
tape, since we were trying to approximate a commun i cat ion s i tuat jon, To.t^is 
endj as many different interrogative structures as possible wege^used. 

The actual questions asked are given below and were \the same for all 
students at e^ch grade level. Students were told to respond as quickly as 
possible, giving a one or two word answer In either English or French, since 
the emphasis was .to be on demonstrating cpmprehehs ion of the quBS,fion, rather 
than on the ab N i cy to ^f orm a wel 1 ^worded ansvOer. It will be noticed that 
this approK Ptnates real M i fe communication where one-word answers enjoy more 
prestige than 'they do in* the classroom, , . 

li Qui est lo premier mlnistro du Canada? 
2. 'Comment s^appelle ton ecole? * 
Comb ion font seize et quat.re? 

En quelle saison est Noel? % , 

. ^^^-^ — — -i— 

As an asidu it bfiould be niuntionad tlmt in ras|pnsu to the firut 
question on ihc test, many Gtuclentti replied, "Macdonal d'," which puzzled 
'the tenting team until It wa^^ discovuced that l,huse c 1 asses liad been 
stuiiying the prima ministers of Cafindii during thii past few weaks. Purliaps 
tin* differenct! betwc^en ' prum i ur -m i n i fU ro * and 'prumiur premier ministre' ^ 
neudb to form a part of oiir progrnms. 
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5. tu as beaucoup dWrgent? 

6, Q{jq\ age as-tuY = ' 
7*;Est-ce que ton ecole est tres grande? 
8. Est-ce quMl fait froid en ete? ■ 

A^elle heure prends-tu tqn dejeuner? 



Tn scoring the answers * the average number of quest ions understpQd - 
(as shown by the student^s ^«»fier) ^was divided by the average number of 
seconds elapsing between the end of the examlfler-s question and^ the beginning 
of the^ student *i response* .This produced a figure whi^h for reference 
purposes I shall cat 1 the 'Comprehens Ion Coeff ic lent , * 

In reporting the data,' I have taken rather drastic liberties with the 
legal definition of French 20. My definition of this course Is that iny 
French ^course at the high school level is by definition a French 20 course 
unless there is In the same school a French 21 course which permits a certain 
amount of streaming. The' reader should examine the data to decjde whether or 
not rny position is Justified, 



School Average Number of Average Time Comprehension m 

Quest Ions Understood in Seconds ^ Coefficient ^ 



Grade Six 








J, 

A. 


4.29- 


, 3.95 


, •' 1 .086 


12 


B. 




3.99 


■0,867 


12 


C • .« * } 


US': ■ 


'3.39 , 


O.kkZ 


. 7 


D. 


3.5 


2.7 


1.296 


i 6 




1 .68 


9.27 


' 0.181 


19 


F. 


3.83-3 


8.233 


O.i+65. 


3^ 


Grade 


2'.8'+7 * 


5.695' 


- ^499 ' 


. n = 59 


Average 











RcgroLablV i th i sM ni» L i.chool tlia tape rucordor broke down after 
the third htudont had been tested. This was not not i cud until the 
und of.tliu Icstiny i^obbiun. 



jchool Average -Number of 

Quest ions Und e r sTood 
■ n ^ '~ 

_ Grade Nine 



Ave/aqe T ime * ^ Comprehens ion 
in Seconds Coefficient ~ 



Group J (Students in these schools begarr Frencjh In Grade Four) 

G. , 6'.094 . 1,9 ^ 3,207 

2.75 ^ 2.212 . 

5.833 ^ 0.907'" 



H. 
I . 



6.083 
5. 232 



16 

6 • 
12 



Group i.| I (students in these schools bagan^French in Grade Six). 

J- ; ■5.727 \ it. 664 ' - "''{uim , \ 

. : . 3.15^ 4.58 0.688 " " : 

, ?-'79,_ * 2.289 , 2.263 . 

Group. I I I, (Students in th is schofal began French in Grade Seven| . 



3.313 



2.0 



l',656 



1 1 
10 



, Averages for Each Group 

dhoup I 5,809 

■Group I I . 74.771 
Group' I I I 3.313 
Grade ' 

Average 5.O78 



3.438 

3 .69 
2.0 

3.i+03 



J .69 
1 .293 
1 .656 

1 .492 



\ 8 

-if 



F^rench 20 • •■ 

Group I (Studcnti In these scIik^oIs began 'French in Grade Four): 

7.6 •■ 1.84 "' , ■-. 4.13 

0- 6.625 1.575 4.206 



5 

'8; 



s ■ 



f 
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' School Average Number of , Average Time Comprahens [on . n / 3 

. Qyestlons Understood jji Secojid^g Caeff Icfent , . . '* 

=* - ■"" ' "f f" *i . ' " 0.!. ^ ' ' , i ^ . . * • . 

■ Group H '(SCudents In these, schools- began French in Grade •Seven) 

P.: , ; 2,318 1' ; .3i^l8 : 9'^^ y j : ' 6 ^ 

■ a, 5.55 , • . ' 2.i»6 , 2.256 , id ■ : ' 

R. ■ " 6.022 *. . ; 3.533 . /l.705 9 

: ■'\ K^7.t ' ^ " .z>o ' 3.6 ■' ' 5 ■ : ' 

. . .. , , , ^ . , . ■ _ i, 

Ghpup I i r (Studerfts In this group^egan^prench In Grade /Terr);^ - ..^^.^> :-....^.^.^- 

T. ' 2.318 ^ ^M% - *' 0.678 J 11 . . . 

Averages for Each Group „. ■ . / • ■ 

/Group I 6.23 ' U677 V : 3.715^ * 13 

Group^ll 6.356 2^796 ■ 2.273' 30 

Group 1 1 I £,318 I . 3.418. O.ei 11 ' 

Course ^ / 

Average 5*50/+ , :^ ■ ■ / 2,654 ^ ^ 2^074 ^ n = 54 " 



Fr^ffch 21 



U.- ■ 7.167 ■ . <^ '-SW; -T^SiW ■ ,18 

V; - 7v9 , ■ ' .1.36 • 5.809 ' , 5 

. C ourse • ^ •' ' 

, Ave rije 7.326 ■ ' ] .kOk 5.^18 . n 23 
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Test Two / Quas.M'on - Answer With Visual Cues * / ^ • ' 

■ ■' ' ■ ^ ' ■■' • ■■ . .' ' ' • . .' . ^ ■ 

V students were shown a picture and were' asked # set, of seven questions 
about it. Again the emphasis in this part of tha evaluation was on dembnstrat^ 
ing comprehension of the question through the, answers/given, rather ttian an i - 
emphasis on the answers themselves. This t Ime, hdwever, oredit was jglveh foV 
the answer, to be produced in French. The weakness "in this , of eourse, , lies 
In the fact that if the student doesn4 comprehend the question he wll]^ ^ 
unable to. provide in answer to it. As for the answer, as long^as it \^s / 
understandable^ he was given credit for It. ^ ; 



Two sets of questions-were ysed owing to the fact that testing once ^ 
in awhile had to take ^iace in two schoals s tmul taneously. Each set of V 
questlohslincluded the same interrogative forms* The only difference lay 
in the fact that two entirely different' pictures were used. The first, ^ 
picture was based on a winter scene, the^ second on a square in^a French - 
Vij lage. The two set$ bf quest Ions were as-fol lows: / / . / 

Picture One (Winter scene) \ - ^ 

U Comb ten de garcons ' et de f 11 Jes y a-t-ll? ' - 

2. Comment s^appsne la fitle? " , " • 

3» Que font les ienfants ici? , 

' \ - ^ . . . ' 

Est-cf que U maison est grande? - ^ . *i 

I ■ ' ^ / ■ ,^ " ■ . ^ ■ ' ^ 7 • ' / 

• , 5. Ou sont les arbr;es? ^ ^ C 

6. C'est 'rpllver? ^ r ! ^ 

De- q ue 1 1 e^ c ou 1 e u^rr e s t— 1 a- nig^ 1 ~^ — — —^-^ 



Pfcture Two (Village square scene) 

1. Combien de voitures y a-t-il? 

2. ; Comment s 'appelj e J a'Jeune f 1 1 fe? ^ / * ^ 
3/ Que font les enfants ici? 

Est-ce que 1 'hotel est grand? ^; 
5* Ou sont les.^ arbres? ,^ 

6. C*est Pe'te ou c'est I'hiver? - 

7. pe quelle couleur est le chien? 

^ If the student was unable/to produce an answer, "his comprf hens ion of 
the question was verified by other means. ■ ' . ; . 



School 


y Ave rage Number of ^ ^ 

" — ■"- ' ■"" ' '.V*' .. - -, — 


Average 'Number 


Sat fo 

n/A ' 


\* ?n 




. . p ' ' ' • > . ■ 

3 1 K 








A., 






I • £0'+ 


1 1 




''..2.25,'' ,^ ■ ■ . : 


1 .583 ■ ; . 


1 .kzr ^ 


12 


d./ 




1.786 ; 


1,.199 


7 


D. ^ 


2-583 


.1.916 


1.348 


' 6 




■ l,kkk . ■ 


1 .638 . 


,1.492 , 


IB 








1 .293^ 


15 


Grade 
Avarag 


e 3.di87 


2.326 ' 


K327* 


69 


.Grade 


Nine , 









Groupi I (S.tu'djpts in this group began Frencfci iri Grade Four), 

d. *5.46'4 . . . .4v357 ^ 1.254 14 

H. . , ' 3.375 ' . "^.813 1.199 8 

I. 4^33 ' 3.5 1 .238 12 

^^z^^up-l 1 -(students* rn U-group began- French J n 

J. 3-208 ^ - 2,875 ^ 1. lib 12 

M Xi- ' ' " 3.1 1,387 ' 10 

L. 5*5 ' ' / ' 4.143 ' '1 .327 " f4 

Grc^up* IN (Students, in this group began French in Grade Seven), 

t^*' ^ * IMI/ • . ; \ 1.667 . ' 1 .449 ■ 12 



. Averages^ for Each Group • r , _ ' 

Group I 4.573 " " 3.691 , . 1 .239 34 

^ ,Gr^ 11 ;4i^02 • '. 3.43, '1.283 j .-36 

firoup J I I ,2.417 1.667' 1.449, 12 

' i ■■■■ : ^ . . ■ , ■ . . 

Grade ^; . 

" Averafle ;4.l8i" : 3.28 1.27S n = 82 

■ :• • - . • '125 
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ScKool Average Number of ^ : Average Number of Rat io 
Queit iQns Un^arstoo^ Answers G I yen - Q/A 



French 20 V ; • / , • 

GroLtp I (Studen|ti !n this group bagan French fn Gradi Fpur) 
N. ^. Defective tape recorder * No , data * - 

0. ^ 5.375 4.^37 '^UZl/l 




Group I I (students in this group began French ir! Grade Seven), 

P-^ 6.25 ' W * 5.083 ^ / ; ^ i;229 , 6 

Q. 5.5 ; \ it;25 *.29i4 10 

5.111 ' • ■ 4.6T1 ; , 1,108 9 

5.5 i+.7 . \ IM7 5 



Group 11 |» (Students in this group began French in Grade Ten)' 



1.8 



1.45 



1.2it1 



10 



Averages for Each Group 
Group !• 5,375 ^ 

Jjroyp^j^j 5a355i1 
Group III 1.8 1 

Course v 
Ay e r a g& ^+.633 . 



4.it37 
Jb4S2 
1,45 

3.837 



1 .21 1 

1 .2 , 
1 .241 

1.2 



-.8 
31 

10, 

4a, 



French 21 . 
U. ■ 6.555 

* 

y.^ ^ 7.0 

Course 

Averpg e 6\652 



6.1 

' 5.478 



1 ..235 
1 . 147 

1 .214 



18 

5 

23 
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fqst^:^T^ task Conip^l e.t ! bh ,^ ( Spec'i f i e cl ) ; v ' ! ^ 



' • • i ^ pari ^T^cpifinunica 
; infornpi ion./ Sucfi act iyitjes usual |^ ire derived from a fel t need on the patt, 
>^ * of the student. To create thfi need artificial ly , tKe io^callad 'Job Jar^x^ 
items were dsvlsedp ^wenty In il l^V Arranged in two groups of ten and pr^lhted 
t;V : on - jxS filing cards. These/tasks' 'differ from the intisrvjew^^ f th^t they ' 
A^J / not' neeessar My have anything to do with the. eKaminer*s; personal 1 i^e. as does 
: 'r the Intierview; the focus 'Is more l ikely ±o be on the student, ' ' ^ ' j ^ 

^j>;T;; : ; Thi s att i vl ty places the itudent to some extent In the/posit iorv pf an * 

interpreter functioriing' between two people who do not share a language In - 
common* The people In. th is instance are "the Uob Jar:^ dardsXpn the ohe hahd| ■ 
^which may^ be r-egarded^s fhe' Initiator of the activity * and th6 e><amlner who 
Will: teacome^t or the rfeellpliht^-^tt^ ^^1^^. .^-^ 

information of fered defending on the circumstances. W 

Stydents were randomly ass igned either tasks 1-10 ;of 1 1-20 * -The cards , 
were placed face down on the table ; the student read each In turnp ^nd carried 
out the task requested. The ipeclftb items are listed below. ' / \ 

1, Ask*how much a blue book Costs, . ■ 

2, Ask the lady you' re talking to if ^he speaks French, \ 

■ ^ ; 3* Tell the lady you ' re tal king to that you li ke French ji Ipt. 

' V' 4. Tell the- person you're talking to that there are twenty boys 

in your class. . ' . \ ; , \ 

5* Tell the person you * re ta 1 kl ng to that you have a brown coat. 

— - 6^i-^T1- the— l ady- that^you 1 I ke^to wa tch tel evls ion ^r '^^^ — 
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7. Ask the 'lady you're talking to if her. French teacher Is old* 

8. Tell the lady you're talking to that it's very hot today, \ 
9* Ask the lady you're talking to if her house is' big, ; , 

10. Tell the lady, you ' re tal king to that you hiye a lot of money. 

1 1, Ask the lady you're talking to" where her school is. 





Tel 1 


the 


lady 


you ' 


're 


tal king 


to 


what the capital of Alberta is. 


13, 


Tel I 


the 


lady 


you ■ 


're 


tal king 


to 


that you sl/ig In your French clasi. 


1U. 


Tell 


the 


1 ady 


you ' 


re 


^tal king 


to 


what you* d/l Ike for Christmas. 
1 i = 




Tel 1 


the 


lady^ 


you ' 


re 


tal king 


to 


when/^your /b i rtKday is. 


16. 


Tel 1 


the. 


lady 


you ' 


re 


ta 1 k 1 ng 


to 

■ 


what your/ favor Ite book is called. 


17, 


Tel 1 


the 


lady 


you ' 


re 


tal king 


to 


^how old ypu are. 



18, Ask the lady where your French teacher is, 

19, Ask the lady you' re talkihg to wh^t color she 1 I kes^^ 

20, Tell the lady that you have red flowers in your garden, 

^ . . : 127 : ' :. 
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The a Virage' number of tasks ^pmplated per class, group, apd ghadf 
U given Inythi tables below Is'are the average nUmberjof ernopi affe^'ng 
GO/nprehens Ion and' the average number of those which hot affect co^prehensl-bn^ 
Finally J .a staltistlc called the *Task Coefficient U ii^compl led for each 
class * groupj ^nd grade .by dividing the total tasks- cbmpleted by the 'total 
number of comprehehsionnaffectirig^^^ by two) and non^compfehans ion 

affecting errors (unweicjhted), A'high scorf on thii !ndek indicates at larg© 
number. of tasks completed companed to the total number of errors made in the 
process/. ■■ J- . ■ -V '. ' . - ' " ' 









unweightad 


:. ' I 


School 


n Av, No, /,or 
Tasks CompletiBd 


Av, No, of Compr, 
Affetting Errors * 


Av. No. of Non- #i 
Compr. Aff. Errors 


Task 
\* J Coeff ic'Leat' 


Gr. 6 










A. 5 


,2.9 / 


2.2 


,1.8 ; 


- .468 


B.' 11 


V.909 -0: 


■ 1.364 • 


1.182 


.488 V 


C' 7 




.143 ; • ' 


0.0 


.75 


0. < 6 


''•583 ' 




1.667 ' 


.339 


'e. 19 

F.- 8 


^.687 '^f^^^ 




.158 • 

2.375 _ . 


.309 
.287 


Gf adfe 








.387/ 


Average I . l87 fi 


1 .053 

' ■: ■:. . ■ /f 


.964 . ■ , 



Grade Nine 



Grouf> I (students in t|ls' group began French in Grade Four) 



G. TB 
■H, 6 
1. 12 


.5.031 
4.083 

,3.0 . 


^^^''^ 2.375 
' ff'^ "■ ■2.833 
■W. 2.75 ■• 


J 


5,063. ^ 
■ .3.5'"^' 
2.583 


.513 
.445 
.371 


G,roup 1.1 


(Students^i 


iin., th 1 groujp be 


/ V . 
^gan French 


in Grade Six). yJ 




J. li 
K, JO' 
L.- 13 


4.0 

3 . 95 * , 
5.577 \k 


i 1 2.333 

A: f 3.0 

!f- i3.23 

. ■, . ' ' %' 




2.5 . ^ 

2.5. 

■ 3.15 ' 


.558 

.465" 

s.ss;: 


Group 1 1 1 


(SLu dents 


in tb is group b 


egan French 


I n Grade Seven ) . 




M. 8 ■ 


2.563 


• ■ '■^■3.0 


/ 

128 ' 


^ 1.875 

• 

* 


, .325- 















12. 1 i 



^ ■ 



vSclipcil n : Av, N»ii Tasks Av. J^, Campr , ' ; M*. Non- T6sk ■ 
CQnipTuLytf . Affyct ing ErroVs Compr, Aff > Erpors ' ^ COeff , 

♦ * ■ " • : '■''■',"=■". ^ ' ' ■ ^ ' . > i ■ 

^ » ' i. ' ' . '■ . •. 1 ' \ ■ ■ ' " ' ' ' '[ ' ' ' ' ' ' ' " 

Group Avai'ages '' ., '• •■«» ' , " < » • ' 

Group r it. 147 V . 2.sa8- ' 3.912 [ ;*^56"^, 

Group. I I it.57r • . ■ 2.857 ' .2.7% • , >5^il^ '/ 

Group III 2.563 ■ ■ ' ■ 3v'0 . ■ , '•875 " ' ' ';325,/; 

Grade ; . ■ ^" i , ■ ■ ■ ^ . ^ ; 

Average 4.I75 2.753' 3.169 :.i»89 



French 20 



Group I (students In this group began 'French in Gratia Four). , 

- . . . ■ . ■ , . ; ■ J, . ■ / . ' ■ - ■ -...,/.■.■ ^ 

N. .5 6.9 ' Z.k .5.6 ; '.663 

0. 8 ; 6.625 3.75 5.125 .525 

Group II ■{students in this group began French In Grade Seven). , • 

P.^v 6 J BM7 ' •1.667 h-5 i^07k 

Q. 9 - 6.667 3.222 3.889 .6it5 

kn^ 8^ 7V81;3 ^^^^^:.7;2v25^^^^^r 5v625 "^^^^ "^^7^2 - 

S. 5 6.2 ; '^.0 '• 3.8, ' .W+9- 

Group III (students In this group began French in Grade Ten), 

Tl 10 T.75 US UO \ ' .^37 



Group s Averages 

Group I 6.73 = 3,23 / / 5.308 ' . *572 

Group II. 7.286 2.929 i*.5 .703 

Group I I I 1 .75 1 .5 1 .0 7 .437 

C ours e . 

Average 6.059 * 2,725 . 5.98 -53 
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3.05S'; ■ . 3.833 , .67 

2.4 • 5. a ■ ' . - .7S5' 



2.913 J ,4.087 : , , . . .689 . 



Test Four DescripHve Ab } 1i ty With Vtsual ■ Cues . „ . ^ • ' 

- ; In carrying out this of the test, students were isked ;o eKtmine 

onfe of two pictures for one minute, then during a, per iod of two minutes to 
tel 1 the exan^iner as much as they coul d, about picture and the act i vit les 
taking place in It. From the! i^ansWers It was hoped to obtain f i^Seasures 

1. The number of runk^^^orrfs produced In a two ^Ihute per iod. 

■ 2* The. number of different lexical items used* . 

3. The number of different grammat leal structures used, 

(Po r-t Ka-p ur pos e -of^ t h i S i t 
r used structures were rega^rded as different structures). 



^ The average number of grammat leal elements per structure used. 

3. A combined figure representing the number of errors affecting 
comprehens ion mult ipl ied by two and the number bf^erro^s not 
affecting comprehension (unweighted). 

' ' - V ' ..■ ■ ■ ■ ' ' . ' ■ ^ . . ^ ^ * 

. From this data it was hoped to derive a final score which would take 
into account the number of errors made.^the total'number of words produced, 
and the total number of structures employed. The finaV formula is given ^ 
below. ■ ' 

r ■ 

' f '' ' 

Average weighted errors divided by Average Total Words Produced 

■ . — iV ' ^ — — 

, Average Nurffier of Structures Used . 

; In addition, a ratio wa^ also calculated between the number of 
d^ifferent lexi.cal items produced and. the total number of running words. 
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Grade 

Average ^ • 6,521 



12 . \U 

,6 ^ M33 

19 2jii2 
'is ,.10.0- 



' 22,318 
• 22473 

23.a . 



' 12.333 
^2, 833 
' 20,68^ 
• ^0.133 



■ .5^1 

m 

M 

m 



'.3,: 

1.66/ ■ 
0.^*21 



MS? 

2.683 

1.55 



3,* 



grade iline ■ ' 

Group I (:Students in this group began French in Grade FoU|ji 

G. V, . IM , \ n,m, 33.329 .665 

H. . ^ 6 lii.666 , ■ 33.313 55.166. a ,m 

I. 12 '6.166 \ 26.313 / klM' .613 ' 

Group II :{Students in this group bigin French in Grade Si)«). 
h n 40 ' 2U3| 36.866' .623 . 
10 . ^,3 V' M ' ' 3J;9 .,6ij^,. ; 



2,1*23 
5,0 '. 

5.'166 V 

. b 
3,666 ■ 

3;? 



Vin 
5U36 

3J53 

3.68it 

Ml 
5.231 

3.189 



U , 13 10.08 



29.0 



^^23 



Group* II I (.Studints in-thls, group began frinch In Grade Seven). 
H.- ■ B . 5J5 / 18,0 2?.625 .651 , 



i».6l5 



2.;5 



i ■ ■ i 



M - iSliWi StrMtares : irltSre, 

Qracie Nine Qpoufi Averipgs ■ ^ ' ' '"' "j ■ 7- ' , ;' Kr 

2lQ 1*1, 28r /,S3 



1;/' 

' :Gr0up ll 1,31*3 

, toup III' 5.75" 

. Gradi ' ' •' ' ' 
^ Average ,75 

:" ' _ J' ■ 

■ French 20 



AlVj: ^ ;39i^7 ,629 



mm 

3.189 
^.421 . 



Final, 
indiK 



.052 

.075 

,0l|?^ 



Group I (Students in this group began French in Grade Four), 
N. ; : ; .Not recorded, Daf active tap^ recorder, 



0' \ 


' 8 HjJS 


/3ei ■ 7^ 




^ :8,ii- 




Group 


j| (Stucients In 

s i ■ 


this group bigin 


French in Gridi 


Sevsn), ' . V, ■ ^> 




\ ^ 


I 7.666 , 


' 25.333 ; 31 


M :M \ 




■ ^ • M- ■ . 


^ ft-: . 


.9 ?.333 


■i*3.77e 70 


.667 ',619 ■ : 


' :;7l333 .^, 5.82?: 


■ 1.1.: 1. . . 


R. . 


V 3 10,222 


/ 41.889 , 80 


.222 ,522 


8.555 , J.222 


,015 


$, 


■j^ii.e .- ^ 


. ■ 36.1* ■ ' ^50 


.8 :7I6; 






Group 


i'l|-(Studentsi 


rr this' brdup beiai 


ft Ffifich ufi fimri 


'10.16 „J,49] 





iGroup Avarage^ 
"l /^ll!3^5 



11.8 ;;i5.0'V :.7a6 f' 2.0. \ 



3.321. 



.063 



I 



*■ f 



1.9 



38.5 .,74.375 .518 
40J24. , 67,586 ,663 
11.8 ^ m .?B6 



8.125 
'7.20? 



5.695 
5.669 



■2.0 / 3.321 



.019 
.019 
.063 



■ ■■:■-■■■■< f>fV<..4;^'-5^:^: ^' . - . . i ^ 

IM n Average Av.Orff. _Av.Total ,Diff. Words/ -fV'.No. Av. Elements Flnaf 
' . HM'.li™ H££il' .Words " Totil_tts 'Structures .per Structure Index 
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ERJC 



Cogrb 

'J^-19T 57.553 .59^ 6.2^5 ' 5.^ ■ .022 



French .21 



J, 



Ml 



t ; .1? 12.059, it?,^]2' 88.235 '^1 > B.235 ■ ^.331 ' 
V.:' i , ■ i^.^ 61 .333 ,598, . , ?,333 , 5.9?e ' .018 a v', , 

23:' 11,0^3 ,w.eo^r ai.2ir^v^ a.o^- ' 6U?^ 



: 4 
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■Test Ti>^e Quest Ion - Ask irig. Ab M j ty (interviewing) * . 

^ ' ' This part of the series of , tests represents the most unstructured 
portion of the evaluation. Students were told to find out ^as much as they 
could about the examiner by asking'her questioris, ^Restricting the questions 
to personal questions about the examiner exerted a very ,general form of control . . 
over the vocabulary and structures used. 'This worked at most grade levels 
except -^for Grade Six where desperation frequently forced ttfe student beyond ^ 
the purely personal area. No set time limit for responses ^as Imposed in order 
to find 6.ut just what the^ student was capable of asking. As a result, ft was 
this act ivity more than' any other that consumed the most tj;!)^, 

j= 

The exafniner was Instructed to answe*r the student • s quest Ion in French 
and as truthfully as^ she felt to be desirable. The student was asked to 
.give the examindr's answer \h English^ thereby ensuring that a total conversa- 
tiona] Interchcinge had tak^-^lace, 

. - ^ The information received during this activ^Ity Included: the total ' 
"number of questions asked, the number of different Interrogative structures- 
employed, the numbfi^r of comprohens lon-^af f ect I ng errors, the number of errors 
^that did not affect comprchens ion j and the number of .exami ner * s answers 
understood.. It must be appreciated that an increase in ^he number of 
questions asked will ususVly see an accompanying Increase In the number of ^ 
w errors made- ^ ' 

■ , 

S ' . ' 

Schooi n ^.Nu. o£ Av. No. Dif f . Av , No . Av , No . A v . No . 

Que'st ions < ■ Interrog . Struct , Comp , Errors ^/Z Errors Ans. Understood 

Grade . S ix . 

A. , 10 4.6 3.8 3-.0 2.9 k.l ■ * 

B. 'II 5.182 ' k.m ,909 ■ ' 1.09 4.636 

C. 7 0.571. , . -0.571 0%0 • .286 .571 



10 


4.6 


3.8 


3-.0 


1 1 


5.182 


' 4.273 


,909 


7 


0.571. , 


. -0.571 




6 


2.833 


2% 667 


.333 


19 


Ub26 


■ 1.526 


n.o' 



D. 6 2.833 2% 667 .333 I.667 2.667 

E. 19 , ub26 ■ 1.526 O.o' ..579 I.'t74 

F. Dafcctjve tope 

Or ado Average ' 

53 3.283 2.528 .792 1.207 2.679 



J' 



I 
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, 12, ,17 , : 


School 


n ' Av. No.of 

Quest Ions 


Av.^o* of Diff. Av* No. of Av, No. 
iliterrafi.St ruct * Conip. Errors NfC Errors 


Av. No, of 
Ans. Under sLood 


Grade 


• - 

Nine 




I ■■ ■ . ■ 




Group 


i ; .Students in 


th=is group began French m 


Grade Four) . , 




G. 


^16 5.875 
6 7.333 








H. 


o CC"} * 9 tA7 

Z , bo/ 4 # i 0/ 


i 




1 - 


12 3.667 


2,75 . 1-333 ■ 




3.583 ' 


Groups 

s 


II (Studencs in 


this group began French In 


Grade Six), 


* % 


J. 


13 5.077 


2,615 ' 1 .15^^ 


2.515 


4.0,77 


K." 


. 9 3V333; ^ ^ 


1^11 ; . 1.889 




2. bog 


L. 


13 5.923 


3^692 .692. 


3^.769. 


5.846 


Group 


1 1 i (studcfUs in 


this qroup Maqan French In 


Grade Suven) . 




M. 


•12. 3.33r 


' 2.25 , > 1.167 


2.667 


3.083 



Group 1 4.412 ' ?..8?3 

Group II 4.943 , 2.886 

Grcjup I'll 3,.''333 2.25 

Grad e 

Average 8 I 3.247 2.765 



1 .206 

1.171 
1 .167 

1.185 



3.706 

3.0 

2.667 

'3.247. 



4.882 
4.429 
3.083 

4.419 



Freffi-.h 20 



Group I (Studenti in t:his grnup began French .in Grade Four), 
N. 5 8.2' * 4.B 0.4 4.25- 



0. 



7.25 



3.625 



.ft 



,0 



3.75 



7.8 
7.0 



J38 



/ 



. ^ » , ; , . - . 12.18 ^ 

• ■ . * . ^ • • ' . ■ \ ^ 

|cKoo> n; , Av.^,of Av. No. of'; Diffi j Av. No.: of Avl No* Av, No, " ' 

' V.,- Quest rons 1 n t e r rpg t r uc t ,^ Comp , E r r o r s N/C E?rbrs Ans . Uhderstdod 

=.-. • ■.■ , ' ' 

Group 11 (Students In this group becjan French In jSrade Seven). i . 



'p. / _6 


'7. '3 33 


'3 is ^ ' : 


0.666^ ' 


' - 4.5, . ' 


1 

7.333 


a, TO 


• 5. it 




./wi ; : ■ 


' ' ' 3.4 


'5.1 




7. ,222 \ 


* ^ 3*555-' , ' ' ^ 


1 ."222 , 


4.66.6 


,6.666 


. S.. 5 


5.6 ; 




lU ,,0 


f 3.2 

i 


'5.6 


Group 1 1 1 


(students 


In .this group began 


f rench 


in ^rade T^n) i* 






3.5^+5 , 


; 

■2.it5i4 ■ :• 


I.IS2 ' 


. ■■ ' ' ' 
• , , l.'8i8 '' ■ 


?,.oa 


Group Averaqe^ 










Group ' 1 


7.615 ; 


4,077 J,- , 


. 769 


3'.615 


'7.307 


* Group 1 h 


6.367 


■ '3^3 ; 


.667 


3;.967', 


6.1. 


Group 111^ 


3.5i+5.'' 




1 .182' 


1 .818 


3.09 


"Course 




' ; - , ■ 








* Average; S4 


6.093 


3-315 


p. '7 96 


3.444 


5.7\8 


Rrerich 21' 












^U/ 16 


'8.93/'; 




1 Q 1 T 


5,125 


0.5 


V. ' 5 


7.0-^'' 


. 3.2 




3.2 


6.8 


, C'oursc 


-.¥ ~ 
J ' 










Avortigfl' 21 


i 

^ r 


_ 3,."857 ■ 


r^76 


4.667 
• 


8.095 
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Summary of Part \^ Data and Related Stat ist ical Tables 



Jest One ^ Aural ^Comprehens Ion Wrthout* Visual Cues 

Table 1.0 MEAN SCORES - Comprehension Coefficient 



ERIC 



' Group 


N Wean 




s.d, 

i 


Grade 6 ^ 


,56 0.869' 




1.026 


Grade 9 


81 7 Mlh 




2.439 


French .20 


53 2.904 




2.58 ' , 


French 21 


23 10.891 




10.552 


^ Table Ul SUHMARy 


OF ONE-WAY ANALYSIS OF 


VARIANCE 






- Sum of 
Squares 


df 


Mean Square 


Treatments , 


3095.758 


i 

3 


1031 .gi 92 


Within Groups 


3013.1994 


209 " 


14.^17 


Total 


6108.957 


'^12 






F - JI .513 






Tabic 1.2 COMPARISON OF GROUPS WITH SCHEFFE'S t 


' FOR SIGNIFICANCE 


Groups 


S ign i f Icance 01 ) 


t 




Grade 6/ - 
Gradu 9 


s i gn 1 f 1 cant 


^♦.4994 




£^du 9/ 
French 20 


not s ign If icant 


1 .552 




Griulu 6/ 
French 20 


siynificdnt 


5.465 




Frnnch 20/ 
Frqnch 21 


H Ign 1 f leant 




f 
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Test Two Question-Answer With Visual Cues ^ 
. Table 2.0 MEAN SCORES - Ratio - Question/ Answer 



12.20' 



Group 


H 




Mean 


s.d 


Grade 6 


67 ' 




1.364 - 


.718 


Grade 9 . 


, 79 ■ 




1 .3439 


.3296 


French 20. 


48 


1, , ' 


' i.219. 


■ .2169 


- French 21 
1 i 


Zk 


1 .2199 " 


.1176 



Table 2,1. SUMMARY OF ONE-WAY ANALYS IS OF VARIANCE 



Sum of 
Squares 



df 



Mean Square 



Treatments 


264.786 


3 


. 89.262, 




Within Groups 


• W,9I2. 


214 


.2145 




Total 


310.698 









F - 411.477 ' 
Table 2.2 COMPARrSON OF GROUPS WITH SCHEFFE'S f FOR SIGNIFICANCE 



Groups 



Significance (.01) t- 



Gradd 6/ 
^ drade 9 

Grade 9/ 
French 20 

Grade 6/ ^ 
Fronch 20 

^French 20/ 
' French 21 



not s ign i f icant 
not s I gn i f leant 
not s I gn i f leant 
not a 1 gn i r icant 



.2205 
2,33^5 
•U338 
.oiagif 
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Test Three . Task Completion (Specified) ' V. 

. Table 3.0 MEAN SCORES - Total' Tasks/ Total Weighted Errors 



Group 



Mean < 



s.d 



Grade 6 

Grade 9' 
French 20 
French 21 



55 
81 
51 

18 



.3236 
.57369 
.64989 
1.1716 



.4388 
.3145 
.511 
.6344 



Table 3'n SUMMAR^V OF ONE-WAY ANALYSIS OF VARIANCE 



Sum of ' 
Squares 



Mean Square 







r 


_ jr 


Treatments 


59.05'9 


3 


19.686 


Within Groups 
Tota 1 


42, 158- 
.101 .217 


201 
214 


.2097 




F « 93.8769 

* 






fab!o 3*2 COMPARISON OF, GROUPS WITH 


SCHEFFE'S t' 


FOR SIGNIFICANCE 


G roups 


Significance (.01) 


t 




Gradu 6/ ' 
Grade 9 

Grade; 9/ 
French 20 


s i gn i f i cant 
riot signlflcont 


3.87196 
1 . 06 1 4 





Frunch 7.0/ 
Frnnch 21 



Frunch '9/ 
French 21 



^^IgniT^ant at *05 ^ 5^*65^ 
but not ml. »01 Icvol 



tifynir leant . 
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Test Four Descriptive Ability With Visual Cues 



Table 4,0 MEAN 


SCORES ■ 


" Wp I ah ted 


L.IIWI3/, IWWsi WiJIUa/ lULal SLrUCCUrcS 


Group 


N 


Mtean 


s.d ■ ^- 


Grade 6 


66 


.1676 


.1089 ■ 


Grade 9 


,8, • 


.08489 


.0982 


French 20 


53 


,0419 


•0553 ' ' 


French 21^. 


17 


.0384, 


.0376 











Table 4,1 SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE 

i • ' - 

"^^^"^ — — — ' - - - - . .. _ - . - 

' = SufTl of 

Squares df ' ^ Mean Square 



Treatments 


1.7492 3 


.583 




Within Grbups ■ 


1.7247 ' 213 


.00809 




Total , 


3.4739 








F,= 72.0 


.... 




Tab le^ 4,2 COMPARISON OF GROUPS WITH SCHEFFE*S 


t' FOR SIGNIFICANCE 




Groupb 


Significance (.01) 


t 




Grade 6/ 
Grade 9 


s i gn i f 1 cant 


4.86529 




Grade 9/ 
Froncfi 20 


not li 1 gn i f i dint 


1.778 . 




Grade* b/ 
Frt!nch 20 


ti'i gn i I' i canl 


7.6647 




Frunch 20/ ^ ' 
Fi;onch 21 


not s ign 1 f icint 

* 


.4?.68 
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Test Four (continued) 



Table k.3 'MEAN 

■ ■ 


SCORES - Total Number of ^ 


Words Produced ' 


* .Group 


N ' \ Mean 




s.d 


Grade ,6 


. 69 ; 30^k 




16.569 


'Grade 9 ^ 


75 . 39,667 




78.523 


French 20 


^7 57,553 




26.34 


French 21 


23 81 .217^ 




38.221 


Table k.k^^ SUMMARY 


OF ONE - WAY ANALYSIS OF 


VARIANCE 




• 


Sura of 
^ Squa>ies 


dr 


Mean Square 


Treatments 


3764^^ 


■ '3 


12549.5596 


Within G^^ups 


87^.77 


210 


4180,156 


Total 


915^+81 .4529 


213 






F - 3*002 






Tab1u^if,5 COMPARISON OF GRpUPS WITH SCHEFFE'S t^'' FOR 


S 1 GN 1 F 1 CANCE 


Groups 


S 1 gn i f i cance (. 01 ) 


t 




Grade 
Grade 9 


not s 1 gn 1 f i cant ? 


.9709 




Qroiiu 9/ 
Frunch 20 


not s i gn 1 f icont 


1 .5075 




Frejnch 20/ 
Frunch 21 


*; itjn I f icnnt at .0!j 
lc3V(H hut not .01 


3.03 




FrtMich 9/ 
FrtMich 21 


not '» i fjn i r i cnn t 






Or*ulo 6/ 
FriMicli 20 


ii ifin i r i Ctint 


6J346 
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Test *Four (continued) 

Table ^,6 MEAN SCORES - Number of Grammatical Elements Per Structure 



Group 


N 


Mesn * 




Grade 6 / 


69' . 


3.096 , 


1.877 


Grade 9 


75 




.992 


French 20 ^ 




5.17^ 


1 . 057 V. ' . 


French 21 


22 


6.276 


1.00^ 


Table ka SUHHARV OF 

- - - . ' '— . . 


ONE-WAY ANALYSI 


S OF VARIANCE 


' «, 


i 


C 1 Irn 

of Squares 


d-fi 


Mean Square 


Treatments 


315^*468 


3 


1051.489 


W i t ft i ri G roups 




209 




Total 


3579.8^5 


212 • 


» /" 




F = 5l6>627 




P 


Table ^,8 COMPARISON 


OF GROUPS WITH 


SCHEFFE'S t' 


i 

FOR SIGNIFICANCE 


A 

. Groups 


S i gn i f i cance 


(.01), 


t 


Grado 6/ 
' Grade 9 

• 


significant 




5.356 


Grade 9/ 
Fronch 20 


s i gn i f i cant 




3.95 . 



French 20/ 

Fronch 21 significant , ^Kl29 



ubi F!vu QuesUon-Askihg Abrl ity (Interviewing) 
Table 5,0 MEAN SCORES - Number of Questions Asked 



Group. 


N 


' ' ' ^-^ man \ ',' 


, ■ S.d 


Grade 6 


53 


3.283 


2*. 12 


Grade 9 


81 


3.247 


- '+••339" 


French 20 


..■ , 54 


,:,;.j6.093 


2.751 ' ' 


French 21 


. 'zi 


^8.476^ 

-r- 


3.669 



Table 5.1 NUMMARY OF ONE - WAY ANALYSIS OF VARIAN&I 




Sum of 
Squares 



df 



Mean Square 



Treatments 


3793.258 ' 


3 


126^.419 


Wi thin Groups 


248,1 .352 ; ; , 
6274.61 ' 


205 , , . 
208 


12.104 : 




F =104.46 




) ' 


Table 5.2 COMPARISON 


OF .GROUPS WITH SCHEFFE/S 


FOR SIGNIFICANCE 


" Groups , 


S ignif icancQ (.01 ) 


i 


t . 


Grade 6/. 
Grade 9 


not significanC 




.6542 


Grade 9A 
French 20 


s ign 1 f ica^nt 




.1 

4.2 


French- 20/ 
French 21 


significant at ,05 
level but not at .01 


f * 

3.057. , 


Cradu' 9/ , 
Frynch 21 


s I tjr| 1 f icont 




4.97 



• >2.26 



Table 5.3 . ME/|N SCORES - Number of Different Interrogat fve Struct 

: Used ' " : . 



ures 



L 



A Group 


N 




Mean 


Sjd 


Grade 6 


5f 




- ' 2.528 


, . "• - — 

1.948 




9 1 
O 1 




2.765 


1 .208-.:. 


French 20 






3.315 


1.5j+5 ^ 


= Ff^ch^ 21 . 
1 


21 ■ 








Tpbl^^,4 SUMMARy 


OF ONE = 


WAY 


ANALYSIS OF VApllANCE 






Sum c 


)f 








Squar 


es 


' df 


Mean Square 


■ Treatments ' ' 


1353. 


189- 




•A5l'v063 ■ ; 


' : With fn^ Groups 


469. 


203 


205 


2.288 ■ 


^ Total 


' 1822. 


392 


208 





, F = 197.094 , 
Table 5.5 COMPARISON OF GROUPS'WiTH SCHEFFE»S; t* FOR S IflNJf iqANCE 



Grbup^ 



Sjgnf f i.ca/ice' (.01 



t 



> Grade 6/ 
Qradc '9 

Grade 9/ 
French 20 

drade 6/ 
Frencli 20 

Frt'nch 20/ 
Fr(!rich 21 

Grndt^ 9/ 
F run cii 21 



not s i gn i f fcant^ 
not s ign if icant 
not y icjfil f leant 
Jiot s i yn 1 r I cant 
?i I yn I f i ciHi t 



.8699 
2.315 
2.317 

I,. 446 ' 

3 . 699 ■ 
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. . ; I = DiSCUSSION OF THE FINOiNGS ; = ' 

Stud^vOnev^ The A-tt itudes Towards the French Program oK.Studfents Enrol lad 
in Non-French-Grade Six Clashes' . ^ '5 . 

: ^ / ■ : -ti-: ■ ' [" 

Students enrol Ied/1H el^mentafY schools in St. Paul County at thetcrade 
$\K level do not take French. Their iristruct ion in the language begins i a Grade 
Ten at Ashmont and, In Grade Seven in the case of Elk Point. While it true' 
that the Elk Point El^nientary-School^ an experimental program undarway/at 
' the Grade Three Ipyel both in French and In ; Ukra Inlan , at the time that this 
study was conducted the program had not reacTiea the .Grade Sixes* For al l of 
these reasons it was felt to be desirable to assess the attjtgdjes towar^'the 
French program of students whose only contact with it would 'have had to have 
been on the basis of hearsay* wKi1%:*he r^ st4idents polled is 

adfnittedly too smalt to alldw us to draw exthemel^ f i rm concl us ions , the 
findings raise some ipj,e res ting points and indicatipMa need to. nepl icate this 
study on a larger scale in other areas of the Province^;; i 



Discuss ion of the Data / 



In view of the Unguistic diversity of the area, sbme degree of 
racial. and lins^tstic prejudice' might have been eKpected from the students. 
As may be seen from the data and from the comnefits wh ich ;fpj low, this dbfet ' 
not appear to^Be the case. As a matter of Intereft, one of the first runs of 
the data attempted to find a relationship between raclarorigln and bias, 
but this does no*t seem to exist to any appreciable extent* That some bias 
does axlst is revealed by the corrvnents which follow, but Jt must be pointe^ 
out that extremely or mildly negative comments are contained In only six 
of the total number of questionnaires, fifty-three in number*, In view of' 
the small number of students involved, the comments of tKesa six are 
reproduced In toto . On the other hand, since the favorable comhients seem to^ 
be somewhat repetitive in nature, only tKe ones; wh Ich rntrpduce a new point ' 
of ylew are cltedv All comments were elicited by the questionj ''Why should 
people study FrAnch?'' ^ - ' . % 

Negat i ve Comment^ (These are reproduced verbat Im ) * 

r - The 1 ingu ist Ic background of the student Is givd'n in brackets after 
his or her cQmment. 

1. "I don't think you have to learn French. Everybody Just about spqoks 

Engl ish, (Engl ish) ^ ' 

2, think learning French is not very important.'' ^Ukrainian) 



14b 



3. 'M; don't really think i t 's important," (Crafe) ^ /, ' 

' / ^ ^ - . . • ■ ^ ^ ' 

^'Well'^i ^on't like French, that^ much, because I .would Kike 'to take Gern^A^ 
because my Dad speakj it too. Maybe tn* tfrade fen I wou^^^ like to takfe . 
German because it is a good llViguagff, | remembere'^ WhenJ^t was 1 istenjng 
to some V my pad's friends speaking to thim in German*^^" (German) ,^ 

*r p don/t think it is important to^ stu^y FHncK because in^ur room there 
i.s only a couple of the stu'dBfits that are Fr^enctt anJ thte/o^fihyrs ' is some 
other kind of language,'' (German) ' ' 

■ . - - . ■ < K . ^ ' ^ , . ^ . ■ 

6* "Well I think, French is not that^ important unless you are a Frenchman, In 
one wiy which it is good is that French is^used quite a bit in Canada so^ 
Nt would not be a waste of time. to learn M t,' but ^for ijie French wouldn't 

' be useful because insmy family neither of my parents or sisters and 
brothers speak it.'': (Okrajnian) ^ , 

Posjt.ive Comments (These are prodiced verbat im ), " v 

■ Here, the answers given indicate that there is an awareness even in- 
very young chliaren that there is something caried bl 1 Ingual Ism. It might b^ 
wprth eKpIorln^ at a later state just how far down In the ^grades this ' 
awapness extends * 

So.J.,c^n t;3lk;,to^^^ pfeQple;aa-FrenQh.'U(UkraInIan)^. ^ . 

2, "There Is a lot of French-speaking people^ in Canada," (English) 

3, :^"|f you go Into a French-speaking city you would not understand ithem and 

to talk to'thejTT." /Cree)^ . / ' 

4, ,"B^ause someone might go to/their house wh^speaks French." (French) , . 

5, " "People should^study French because when you want to get a job everyone 

talks Fre/iGh." (Ukrainian) . ^ ' 

6, - "You should take It bbcause they won ' t want to speak one language," " ^ 

(Th'is statement occurred severa 1 p Imes in a var lety of forms) . (Engl ish) 

7# "If a French nian came from FrancC^ ho would feci at* home- I f ' he h^ard 
someone speaking French," (English) 

U "If you Just speak one language and want to bacome a doctor or something 
like. that you have to know more than one language, That^s why it's 
important. Like my pad says, ypti/can along better with people If 
you know more I anguages , " (Ukra I n Ian ) 
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% "it is good^^-|n some c&sbb wheji some peppje ahe speaking FrencK^and 
say ing'^somitHi'iig bad at^Qur you^ y^u will .be.^l^^ 
they are aiying atjout yquj'- (qcpe); - '^r ^ 

IQ. "i think" people should ^tiMf^4rmnch beciausa :9 great many elder (sic); 

people I ik^ those Quebec speak mostly dr ^nly French and if you 
^" ''i -went tthere;.; to s«e- someone and they could only speak French you*d bsMn 
troublijs* jFirench Is th^ second main larigyage known to Cahadian&* These 
are the reasons I' therefore think French shbu Id be studied*" (German) 

1U "People a^^o^dr 5 tu'dyV French because that way we can be b 1 1 ingual just 

like our coMntry ^^s^^and if we went to France;or French Canada we could ^ 
speak, their lartgu^e*" (French) ■ 

42. *Mf they ever go to Montreal or another French place you *^voul d need to 
speak and uhderstand It. And th^i'ia *ai^e:>gett Ih^ to be French 
Canadians. rAnd if you ever get TOrrled to a French girl or man. 
(Ukra in ian) ^ • . ' ' : ' v -'^ 

13. 'The reason j^hy I think that we should study' Frenqh because we will have, 
_ :.,^to learn sooner or^iSBter^ iand so, i t * s the best way to start when you 
' ar'e youqj -thari when yfeu are older. (English)' ' . , 

It would be interestiftg to follow these two groupis to see in what ways 
their point of view changes over the^ years. At the moment, however, a 
surprisingly large number of the reasons given deal with the relat lonsh ips 
between people. An appreciably nymber Indicate that it pays to be bilingual . 
in today's, Job market. . - - 

^yinallyj, it is worth noting that the six &tudents whp eHpress somewhat 
negat i ve f eel i ngs ab:out the study of French are the'same'six students who , 
indicate elsewhere in thp questionnaire tha^t they do not wish tb, learn French* 
It may be that a quest ionna i re, df this type may $erve as a useful .'Instrument 
for detecting students whose attitude toward the study of French may m#ke it 
difficult for them to profit from'^such a study at the Junior, or senior high 
school level. This doos; not mean that, such students: shoul d tie elimmated 
entirely from tlJ^j'iP^ench program j but rather that the teacher, involved must 
take special care to ensure that these students see the positive side of 
learnihg^ French, Againp the progress of these six should be followed very 
carefully, assuming, of course, that they do in fact elect French as. an option 

Factors Influencing the Pes j re to Learn Frenci| |- 

' Since these childrdn are not taking FreTOli themselvbs a^this point, it 
may be assumed that axtprnal factors* have played a large part in shaping their 
Interest in learning FrcncK*' One immcdiato source of influence, of course* 
may be the attitudes of their older byothers and sisters* Table 1,5 Seeks to 
determine the extent to which the older sibling's attitude to his or her 



, own French program mfght have affected the younger members- of 'the famfly. 
Before thfs can be' done, hoover, It \s necessary to find out just how 
•aware^the younger children are of these attitudes. ■ . 

^2,85 per cent of tbe Ashmont Grade Sixes felt that their older' ^ . / 
brothers and sisters were satisfied with the French p^gram, while only Z9t%l' ' 
per cent of the. Elk Point Grade Sixes felt this way. (It must be appreciated 
that Ashmont students begin French in Grade Ten and so are a highly select 
^ group, while those in Elk Pojnt begin In Grade Seven and Iso include many 
students who are taking French under compulsion, 'It woul'd be surprising if 
the two school areas produced t,he same figures). l)ow good is the perception of 
the Grade Sixes? , . . "' 



By referring to Table 6.9 at a Iat6r stage In these studies, we -find that 
seventy-five per cent of Ashmont 's French 20s ore satisfied with the progress 
that they "are making In French compared with twenty-five per cent of thqse In 
Elk Point. As wa shall see later on In Part II, the E^k Point students are 
further ahead than the Ashmont onel, but' this has nothing to do wirth how the 
student feels aboufc .the coursrf. The Important thing is, that the perception of ' 
the Grade Sixes of the attitudes of their older brothers and sisters turns out 
to be reasonably accurate, 

^ To respond to oun-earlier question, then, as to the effect that these 
attitudes have on, the des I re of the Grade sixes to learn French, the answer 
is none at all . Seventy-three per cent of Ashmont ' s students gre Interested 
or very interested |n taking French In the future as compared with seventy- ' 
four per ceht at Elk Point (Table 146). |n other words, the breakfast table 
conversation appears to have had little or no effect on the younger members 
of- the f am i ly^^ —y—— f-——- — ——-—^ — — — — 

Another quest ion that might be asked with respect to^factors influencing 
the student in his desire to learn French relates to .the role of specific goals. 
In this ponnect Ion, another pair of tables that are worth comparing are 
1.10 ^Priorities In Studying French) obtained In non-French Grade S Ix .classes 
and Table 4.12 (Student Priorities In the French Curriculum) based on classes 
whq were taking French In Grade, SI-x at the time that the gues t ibnna i re was f 
being administered. In the non-French classes, cultural comprehens lo^co^s , 
in as a strong second chplce bef ore . read ing and writing. It must be 
appreciated that the oral skills In this questionnaire were not broken down 
into speaking and listening, so we have no v#y of kndwing whether or not it 
Would rank ahead of listening. In the Frencif classes at this level, cultural 
understanding comes third in the Edmonton and Eckvllle schools, but second 
in Lacombe and Red Deer and first In Satlnwood. Obviously, then, the study 
of people is regarded by all groups, both French and non-French as highly 
important. If Is to be regretted that the same question at the. Grade Nine 
level (Table 6. .12) and at the Grade Eleven level (Tables 7.12 an.d 8.12) 
f ind the understaridlng of people* very ,low m the currlcular priorities of 
these groups. Again, It will be (nterestlng to ask the Ashmont and Elk Point 
Grade Sixes^these same questions when they' arr Ive in Grade Nine and Grade 
E,leven, ' ' • , » 
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Interesting as We may find this point oiF vjew^i the .differ ing,. , 
emphasis placed dn'pr lor Itles within the curr Icultmi ;jiist referrtfBv^to; does' 
not seem to .have prodLrced any slgnlf Icanti'dlfferenc^^ 1^ th€ strength of , 
the Qhlld'i defire toJearn Ffftnch, sunfeerthe results are alnwst ev^rtly 
split between student^ who eleQtec^ ^Spiakingf» as their majpr goal,^'and 
those who elected *Peoplf" . A fae^or whieh does seem to' have produced' # 
differeneep howeHef* is the 1 In^tst baakgrodTid of the home.; slntfe Tabli 
l.U seems to Indicate that students^ cpming from non-English speayng ; 
homes feel a greater compulsion to learn French than those cbmlqg from 
Jngllsh-speaking ones.- ' ^ ' 




study Two • Opinions Expressed by Parents Qf Chi ldren Currently Enrol led . 

Tn the f rench Progrdm,Wi th Respect to the Program as It Now 
• Exists ' • ' ■ - 

./■■, - ^ / ■ ' ■ :^ ■ y 

. As- ind|cated (during the 'presentation of the Tables 
low level of responseXto this quest I onna ire means that any conclusions • . 

arising from Its f indlngs, must be made with a considerable degree of caution. 
In view of this there are, several alternatives open to us. We may .simply : , : 
assume indifference on the part of many parents, and so treat our findings as 
^representat ive. . WaLimy assume many parents are bitterly opposed to the 4;- # 
■ whole idea, but prefer not to say so publicly. :\n view of some of the rather 
strong objections eKpressed In the parent comments, this position is not <( 
entirely true, and again, we maytreat our data as represent ing the real %J 
situation. Perhaps a compromise Is In order - we' should accept factual drta 
as representative, but treat with some caution any suggestions that radical 
changes be made In existing practices. ■ . 

Discussion of the Data , , . 

, In using the data contained in' Table 2.3, whicb deals with the ianguage 
background of responding parents, the curriculum developer must bear in 
mind that much of the work In b) 1 ingual educat ion places a heavy emphasis on 
the fact that each community Is different, and that, th Is d If fierance must be 
taken into account in program planning. The irnguistrc diversity' revealed rn 
this table should underllnefor-us the very^real need-to mo 
to fit the linguistic realities In the homeslserved by our schools. 

This Is especially important In view tof tho^fact that the Information 
derived from Table 2.5 indicates that only s I ight.lf^ej^er than fifty per 
cent of the parents responding were satisfied with the I r own French programs. 
This may in part account for the relative freedom which many parents allow 
their children when It comes to program and course selection Involving modern 
languages, at least if we may trust the data included In Table 2.6,. This 
same Table appears to reveal a certain amount of distrust oh the part of • 
parents as far as schoorH nvol vement In career decisions is concerned. More 
Important Is the very strong suggestion given In the same table that the «■ ' 
student, particularly In country areas. Is given much more freedom In the 
selection of his courses than educators may have bel ieved. Whether or not 
such freedom is desirable is another thing, but In any case it Is a factor 
in current education If we may trust the findings of this survey. 

Changes in the Program ^ . * , 

» - . . *= ^ 

Subject to the reservations made at the top of this page, the support 
given to the idea of Introducing French at lower grade levels as reported In 
Table 2.7 is particularly encouraging. If -this finding Is coupled with the 
perception 051 the part of the parents of the length of time that It stakes to 
learn a second language (Table 2.10), it would appear that we are dealing " 
with a much more informed population than has been the case' in the past.' At ^ * 



tliy same time, judging by the if^riibar of parents who chGcked the *No Idea*- 
category In the table just reftfWfed to, It would seem that we- st 1 1 1 are not 
reiching all of the , public^ ^ ^ i 

Despite thls^ Table 2.11 indicites conquerable suppon for very real ■ ; 
proficiency In the language, but perhaps .not tcr the level of balanced ^ 
bilingual iim. Again, th ts may be just a factor, of the increased percept idn of 
parents as to Just what, such an ability will cost In' terms of school hours. ' 
At; the same time, both from comments madep apd from|the findings shown m 
Tabl^ 2*7* they are prepared to make some very real commitmant of 'the ir 
■ chi1dren*s time in order to attain such proficiency* This Js further borne ^ v 
. out by. the victual ly unanimous support In thjk cltlei aniltilB ver^^^ 
support in rural areas for visits to French-speaking communities i 

The high percentage of p^ents requesting the study of l^guages other 
thart French Is worth not I ng, (table 2*9) ^^^mbnton does' offer i greater: 
^rifety than other areas, a fadt which ray, aQcouril for the 1 1 ttle Interest 
reported from, th is area* Of "particular note Is the strong support foir Spanish* 

■ •. ::, r ' y ' ■ - y ^ • ; 1'^ 7 . ■ - ■ 

Par;ent priorities in the field of currlcul um/ln second languages are 
somewhat; conf us I ngvmt least from one point of view^^ Speaking abll Ity 
receives cons iderab,l(| support, while reading abi 1 ity and cultural understanding 
trail a cons iyeray^e'di.stancevbeh ind. At the same time, however. Table 2*14 ' 
^ hows a sincere interest on the part of ^ the pf rents In their children 
acquiring a, language as . a means of improving huiiten relationships/ Reading . 
and writing as goals of the program receive little^ support. As might.be 
expected, job oppprtuni t ies and Univers ity entrance appear as valid objectives 
^f^rom -the parents *- p^ 
high school diplorTi^, 

' Surpr is InglV r. the concept , of' Canada as a /b|l ingual country received 
strong support in tKe cittes and only mild backing in the country* On the 
basis pf the commenCs, from parents ^in the Lacambe and Red^eer areas 
particularly, the Freirich situation in Canada/is a source of much concern to 
them^ Despite- this ufiease,,the suggestion that no man js truly educated 
unless he is b 1 Mngual , farfed very badly. ' . ^ 



study Three OPINIONS' EXPRESSED BV' STUDENTS AT THE GRADfe NINE AND (IrADE 
ELEVEN LEVELS WHO^HAVE STO^»PED TAKING FRENCH AT SdM£ I^OINT 
IN THE PAST . ■■ r' ' v ' 
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Df scuss.ion of the Data 

■ ' \ ■ • : ■ : ' , ■ .. ' • ■ ■ ' ■ \ ■■ . ■ ; j fe. . 

^ The points raised m this study arc of sufficient importance that r 
■ seriQUsIy recommend an- examination of .aV the tables included in ft. For . 
. that r|ason the discussion which I shall provide here is denberately brief. 
The re|der should also examine the student comments wh ich are quoted at the 
end of^hts section. . 

' ^ -^^^^^ been asked to provf de a group of 

I students who had dropped t ha French course were unable Lo do so. This 

unfortunately adds a further elemant of bias to the study, the initiar b!as. 

being that the schools selaeted the dropfouts whom w>e were to see/ I am more 

concerned about the former than about the latter, however, since in the cne 
^ ichool in which | was able to select the dropouts to be interv icwed' mysel f , 
.1 drd not find results;, to be. much different from those obtained in the schoor 

selected instances. ; ^ ^ ^ " . ' • 

•/ ■ , ■ . \ ■ ' ■ . ■- 

On the posj:tive side'i must admit to being mast impressed by the ^ 
' attitude of the students who camd to fill in this particular questionnaire, , 
The questions which they asked wh i le complet ing it cbout the purpose and ^ 
.ultimate use of the resu 1 ts .showed a vory hfgh ld^vel of mutur i ty ^and refiocts 
most creditpbly on them and on the schools involvc^d. For this reason I am 
, l^rsuaded tK^t their commefjts may .be taken as a sfncero statement of their ^ 
position. , : 



prre might expect from students who had dropped the course.a somewhat 
more -ne^aitive attitude about their teachers ^ si nee p^Dople who have been 
unsucc^isful are often in search of a scc^ipQcioat, ^ Apurt from one or two 
downrright slanderous comjnents whicH ;iru no^ cciioed by others from the same 
^ schools* and whichj fpr th^t reason, are not qu'n:ud In this study, this 
does not appear^o be the case. Indcad, the ceLpynscs I v^n !n Table 3.n 
indicate that more than half of those replying fait thui their teacher had 
been good, ' . ^ 

Despite difficulties In oral french reported in the are^E> of 
cpmprehens ion and question phrasing, the students' attituda toward the 
concept of taking French seems surpr 1 s ingly pos i t ive* au^stion 20, Part 1. 1 
reveals that more than half of. them would encourage their own children to . 
take French, Most -interesting was the feeung that the >tudy of French 
should be compulsory at the elementary school level. It is not surprislnq,' 
however, that when, the same question was asked about the Grade 9' and Grade' 
11 levels, less than half agreed with the compulsory, aspect, ^ ' - 

In summary , then, there seems to be some opt Iinlsm regarding the future, 
but at the same time a senge of disappointment about tlieir own lanouage 
edycatlon. Question ,16, Part 11 indicates very clearly that at the time 



Bt which they began . to study th^ Iqrigutige, hiosu of tl o sUuck;.. .'/orsV 
looMng forward to bctng ahl© to speak ii, THIS DID iJOrJk-r , /iidr 
would appear then to bo a vqry r^al jiceJ to examine cJui a i/, i 'r^peut: 
thai© quest lonna^i res to remove the roasons for thU lacif " i ' v ■ 
.thfs happens i ttje ncKt time that* these, quest rdns are acUf^d .i\ .rc v 
be a handful; of students ivaflable to eKplaln wl%y: ihfcy s |6i=^p; ^ r 
French, ' *. ; , 
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Student Comment s . " \ \ ■ . : . 

\ In view of the Informat ion given in the comments, und because of.clia 
rather smal 1 number involved, I am presenting' the rnajorjty of the contnients 
as given in the student quest loMSi I reS| apart from some wh loh I cons Ider- - 
1 ibel lous and not based on fact firom my own observations. Only five have been 
eliminated in this fashion. Not al 1 studenti elected to make cormenti of any 
kind. • . ■ ■ •• 



1 • "French Just ii|n;t my thing^ French tto me was '/ery boring and at first I 
' really triedv But latfir' on In the year' b^found that French Just wasn*t 
my thing cause . noth ing wanted to sink into my thick skull." 

2s "I couldn't say the. wordS: right cf^d I didn't like tlie French language* 

When the teacher sa i d Sjoreth irg M didn't understand it and I gat ^ 
' : confused. | j had trouble say ing the language r igfft and the speech*" 

3. "1 don't like French because I don't feeJ it^wlll help at home pr anywhere 
else except to get into Univers ity and I can't stand It. it's all little 
— — bette^than German or Ukrain tanv^'~- — . - - - — ~— — - - --— — - — --— 



4. "I couldn't understanc 
.^entence." 

5« "Didn't understand mos 



some parts and then I lost the meaning of a 



t of it and fell behrnd quicklya" - 

*6*""| I iked French quite la bit but I feel I didn' t. Team anything In Grade 7 
on 8 so f couldn't dp Grade 9. When you lea^e the French class you don't 
fpaak it until the next class , . 

7. "FrehW wasn't made interesting enough. We weren't learning how to ansner 
or ask simple every-^day necessary questions* There should be a period 
of time when we can ask questions on how to ask certain questions or how 
to say cormon things," ' 

8* "Wanted to take more interesting Gourses." 

9* "I found 1 didn't iiave enough previ'ous French , to enable me to understand 
what I Was 'doing in French 11.'* k 



'TO, "We went too fast to understand ft, and then wHen w© were, too far lntb^ 
Ch© course for me to catch .up(sfc), .Frgi^ then o I got niore fiKed up. 
Part of the reason was that the course was so boring. The only eKcftlng 
• th ing I 'did; was daydreann I am not say ihg that the course should be 
/ aKcitJng, but it should at least be Interestjng.'' 

11. '^My marks were too low to pass* | was not learning anything so my marks 

would not go up, io I was wasting my time. '\ 

12, "My marks were often low because J am shy* and when asked a question i 

got embarrassed." • ■ — , 

13* "I want, from a school which did very little oraj work to this school - 
which had. very little igrammarj and I Just couldn*t keep up. So I felt 
my time. was being wasted^ so I droppedp" ^ , . 

14. "^wanted to.lear.n CanadlarT French Instead of Paris French." 

15. - "Teacher could be better." ; * ■ ■ ' 



• ' ■ ■ ; ■ ■ ^' - ■ ■ • . '^^^ . * ' ' ' ■: - 

Study X The Attitud© toward the French , Program of Students Enrolled in It 

' . ■ • ■ ■■ I ■ -^.^ '* ' ■ ' ' ' - 

\n dlicussjng the resul ti . of thTs part of the Study, the designator . 
>X* will ba^^sad to indicate a compar isoa across sevaral tables. The reader 
will probabf^ havji noticed already that In studies four, five, six, and 
seven, the decimal part of the Table/number remains constant in order to 
facilitate compariion across grade levels. Only the primary, or study number 
changes. In this discussion, the decimal part will.be retained, but the 
study number v^l II be replaced by X to indicate that several tables are 
involved, all '^of which, however, discuss the same topic. 

Table X. 1 Compos i t ion of the Sample 

. While tables of this nature normal ly contp in little of interest| in 

the present study It was found ^that in all grades there ^e re always fewer 
boys than girls. This applied even in Grade. Sik where French was not an 
elective. Here the boys only made up 45 per cent^of the population^ a 
fj|yre which dropped to 37 per cent. In Grade Nine and 36 per. cent in French 
20* Interest jngly enough,, ^ the proportlpn ros^ to k% per cent in French 21 
so that we. have a distribution in which there is virtually the same number 
of boys at each end, both^ in the non-elect ive and in the highly selective 
groups. The French 20 figure gives a p icture which has beentrue for some 
decades j a fact that does not make 1 1 any more:.j ust i f iable, ' 

Table X*2 Parental Language and Table X, 3 Language Used in the Home 

^The' divers I ty of languages spoken in the schools taken from the 
Edmonton area comes as a surprise, espiecially when compared to the situation 
in other parts of the Province, The fact that the majority of Engl ish 
speakers is not found in Edmontons but in the rural areas and In Red Deer. ^ 
would seem to indicate that ih the Edmonton area at Jeastj considerable 
attent ion 'needs to be paid to the effect of other larfguages on the process 
of learning French, In other words, on error analysis. The spedific problems 
of at least Ukrainian, dermant and Italian speakers learning French Heed to 
be studied, since the bulk of the- programs used, apart from VoiK et Images \ 
and Bonjour Line were designed with English speakers in mind, and the point^^ 
of emphas is = in these programs have the problems of these speakers in view. 

There is .anot.her problem in the case of the Italian speakers. It 

may be that for speakers of Romanco languages, considerably more progress may 
be made In the same amount of time thpn. Is the case for speakers of GermaniCj 
Slavic, or otteer languages. Additionally, we need to look careful ly at the 
ways in which the learning strategies of those who have already learned a 
second language may differ in pedagogical ly relevant ways. A need for research 
into the strategies of stuAnts who are on their third or fourth, or even < 
fifth, language is indicated. 
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Table X,it Number of French-Speikihg Acquaintances ^ ' i 

The aim of this part of th^" study was soc ro-cul tural In.natuf-e. It 
( was assumed that CQntact with French-speaking people might change In ibme 
meaningful way thu attltudos of students toward the French program. As it 
turned out, only studunts in the .Eckyille area did not seem to have any 
great number of French-ipeaking contacts. Apart from the Grade Six claises 
in Satinwood, Ucombe, and Red Deer, the remaining classes at all grade 
levels appear to. know a reasonable number of such persons. What ,^ theh| is 
the ,ef fact^ ,if any , of such con^tact? ^ ^ : , ^^^^^^ ; . . . . : 

While the other classes tend to rate the study of people at a fa|rly 
low level, the Grade Six classes In LacombeV Red Deer , and^at inwood^al 1 
rate this activity as be ing of real . importance (Table 4.11 )^ wh I le the? i 
Eckvllle French 20 students, alone of all the Grade Elevens^ rate It In thlra 
place (Table 6.12. The rest place It in fourth or fifth position). One my 
iafely Ignore the fact that the E^kvl 1 le Grade Nines do notf. see^this as 
important, and assume that students without such contact probably feel a 
greater need to have It In some other form, ^ ^ - ' 



Table X*5 Student Perception of Own Progress I French ' / : # 

While a student's picture of hitf own progress must necessarily be 
somewhat subjective, it is still this percept Ion, rath^n.th&i^e real ity, 
wh ich-may influence-h is-a tt rtudes toward-a parrreular rabj^e^^ 
accepts that the student sees the quest ibriha 1 re categories of 'just average' 
and .'very good' as represent Ing progress towards his goals, then It Is 
encouraging to find that qve^r three quarters of the students In almost every 
class feeling that they are achieving somethlng„ln French. 

Table X.6 Comparison of Ma-rks /ln French With Harks in Other Subjects ' : ^ 

An appreciable percentage of students at each grade level feel that 
their. marks in'French are not as good as' their marks In their other subjects. 
The figures are 39*71, 33.12, and 40,0 per cent respectively. We 

should be concerned about the fact that the picture does not Improve to any 
appreciable exteht as^ the process of elimination of the weaker students goes 
on; rather, the reverse Is true. Perhaps one should look at the type of 
evaluation In other subjects and compare it with French^ since It has been . 
suggestc f that French Is probably the last subject left In thr curr Icul urn 
that thu student cannot study/out of a book at home. Some classroom act Ivlty 
is necessary* * ^ ^ . ' 

Regardless of whether or =not this position Is accepted, the fact . 
remains that our objectives need to be spelled out in detail, and we must 
then ensure almost dally that these object t ves are being mbt. 
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A ■ :,^bra X.7v student Perception .^ Abi 1 Ity to Keep U£ With ' the Class . ' ^ 

- While the, number of students at the.firadQ Si>i levdl report ing ; , - 

difficulty In keeping up with the class is a low s |k per cent, this figure 
climbs to approK imate ly fifteen per cent for both Grade Nine and Eleven.^ In 
I ; yfew of the selection which Suppbsedly has taken plaee by.the time that the 

last two stages have been reached r th is is somewhat surprls Ing. The solut ion^ 
aga In, may lie iin a clearer statement of objectives, and In constant 
evaluift; ion, both to ensure that, these goals are= Wing met and to Indicate 
which students are in need of teemed la 1 instrurt icfn* , 

^, Table X*8 Student Preference - for Working at Own or at Class's Speed 

Approximately the same number of students at the Grade SIk and Grade - 
Nine levels expressed the wish to be able to progress isomewhat more slowly 
than ;the rest of the class (13-91 and 14,38 per cent respectively)* This . 
figure increases, to 20,69 per cent in French 20 ^nd a, stagger I ng 40 per cent 
in French 2U In view of the more heterogeneous nature of the Grade Six and 
Nine populations this may say somethl ng about the i r teachers* ability; to meet 
everyorie*s needs, , ^ * 

At ail levels a surprls ingly smal 1 number expressed any desire to go 
faster than the rest of the class (5.15, 10,99, 13*7$, and 11.43 per cent 
respectively). Yet these are the very students who might, stand a good chance 
of becoming "total ly bilingual If they were not held back by the group who 
"^^"w I sTi t^Tra ve r^io^ 

in particular must be a cause of concerni One solution might be an effort to 
provide some form of grouping, a practice which was requested by seyeral 
' vstudents at this level In the open-ended part of the questionnaire. 

^ ' Table X.9 Degree of Student Sat irfact I oh With Progress In French _ 

* ' In this study as well, the increase In the number of students reporting 

difficulty with the French program Is rather surprising. Beginning with a; * 
'low 13.i8'per cent in Gradi Six, the figure increases to 20,92 in Grade Nine, 
30,59 In French 20 and 3U43 in French 21, One'question wh ich must be asked, 
particularly in view of the f Igures reported I n the d i scuss ion of Table X*6 
Is whether or not French, by the very nature of Its linear progression may 
demand greater effort on the part of the students than may be the case In 
subject areas where a dis^crete unit approach ts followed. It would be most 
Interest IngJto find out whether or not this same problem is encountered In 
other linear type courses. Before we do this, hoWeveri we should keep^ in mind 
that at a later stage, in this study/many students report that they are not 

/ really having to work very hard In Froihch* Perhaps the solution may lie In 
a somewhat different approach to plann ing French classes . - 
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Table. X^IO StQdeht Pes j re / to Cont fnUe Wi th French in the Following Year . 

Despite the problems that soma stgdents may be having with French, ' 
approximately three-quarters of the students in Grades S ix and Nine l^proposa / 
; ,to cont f nue with Frinch fn the fol lowing year. YHe same is true for French 20. 
The picture is somewhat less clear in French 21 where half the populat ion i n 
one school and three-quarters of the population in the other plan to drop 
French. If the students felt that they were fluent at the end of French 21 
this would not be surprising, but th i s = Is ':not the case. ince many of them ' 
are notV a 1 arge number of h ighly selected students are stopping their work 
In^French just short of the ;ppint at wK ich they might ach teve a upVfg.1 degree 
of functional' b i 1 fngusll ism. ^ ■ ; ; 

^Table X.M Student ^Att itude to the Study of French as a Whole ^ - 

Whi 1e approximately two-tbirds of the students at- each grade level 
state that they like or very much like their French program, a^rather 
surprising number of students express an act ive dis 1 ike for the program, /; 
To these must be added, at least for,,French 6, J, and 20- the fifteen to ^ 
twenty per cfent who report no feeling one way or the other, and who pose, as 
a results a different problem. Since both these groups tonta in the potent ial 
for problems in discipline, the i r= dis 1 i ke or disinterest must be taken 
seriously. * ; ^ ^ : r 

Even more worrying is the'fact that while 13*78 per cent of the 
stjJdents-enrol led^m~Ft^nc 

rises to an alarming 28.57 per cent, or almost a th i rd of the classs fn 
French 21 , a statist ic wh ich may go a' long way toward accounting for the 
decision not to cont inue v^/ith French cited in the previous study for these 
students. 

Table X.12 Student Pr iori in the French' Curriculum . 

It is somewhat distressing to watch the attitude of students move 
f rom a relat i vely altruistic position in Grade Six to a very self-centered 
one in Grade Eleven, As might be expected, at all levels Speaking and Gbmpre-' 
hens ion receive between fifty and sixty per cent' of the total support. This 
IS to be expected, |^ is the remaining curriculum topics Ithat are a matter 
of concern. At' the Grade Six level cultural comprehension, or 'People^ 
comes a close third (21 ,99 -per cent as opposed to 27,95 per cent for 
Speaking and 24,98 per cent for^omprehens ion) , At the Grade Nine and Eleven 
levels, however, the study of pjpjple is given the lowest priority, receiving 
only 10,38 per cent pf the tot^ In Grade Nine, 10,83 per cent in French 20^ 
and.a surprisingly low 4.76 per cent in French 21, It may be that this has 
something to. do with the relative emphasis placed on these topics in' ^ 
classrooms at the different grade levels. If this 'Is, the case thenj even 
though Alberta 's modern language program objectives have been revised,, this 
revision has not started to have an effect In juniof; and senior high school,' 
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' Table X,13 ' Student Percept tdn of AbiVIty to Function in a Fr onch-Sp^aking ; ; 

- * ■ Environment By the. End of Crade Twelye / ^ 

At each grade level hetween^f l#y and s Ixty per cent of the students 

f^ptort ^that they dor'not kno\^ whether or' hot they w be able to functloi;! 
In a French-speaking coimunlty by the en^.^ Of the remflinlng. 

students only the Grade Sixes and Grad^ Nines display any degree of 
©ptfmism (24,06 per cent and 26;4ti^per cent r^ *Grade Eleven . 

y s.ty dents are iomewhat more peisimist Ic, only 14*94 per cent of the French ZOs'^ 

.aa%ji;* lft: pSr Jcaf^. of jthe. French.^^^^^^ 



Such peSi |mism may simply result from a lack of feedback, l^'thls Is 
the casa, then a need for better .cbmmunfcation between teacher and student : 
of the goals of the program is Indicated as well as a need for the student to 
be. informed as to the progresi that he is making toward these goals on a more 
frequent basii than is now the case. There n^y also be a r\eed for the student 
to hear mora 'success-, stories from those students who visited such areas, and 
who found that they were able to survive with the language-that they had*;; 

-Table X^14 Studignt's Expresied Reasons for Takirt| French ; ^ 

By completing an open-ended questionnaire Ttemj students were asked 
to indicate the reasons which they regarded as important in their decision* 
td^taka^Prench.^We-can-d i spose-of— the-raa In^rea 



students almost immediately ^ since they represent the only grade level 
where French, is not an elective, and where students might be expected to ' ■ 
present lack of choice in the matter as a reason for taking the language. 
This they dids 25*69 per cent of them* 

With the current emphas is on bi 1 Ingual ism \yi the Civil Service i^ Is 
not surprising that the categories 'Mncreased job , opportun It les" and "Help 
in thf-future (unspecified)" between them account for 13.97 per cent of the 
reasons cUed at the Grade Six^level , 18,73 In Grade, Nine, 15-02 in Fr^ch 
20 and a surprisingly low 6.89 for French 21 students. ^ v 

The category "Personal enjoyment" I ncl udes a 1 1 students ^ho had found 
at one point or . another that they; riked French, and so had cont inued wi th it . 
This category included 16.2 per cent of the student comments at the Grade 
Six level, 9.96 at the Grade Nine, 8.95 per cent of "the French 20 s and^8*62 
per cent of the French 21s, ^, , \ 

The desire simply to learn another language was expressed in different 
ways, either as the desire to learn French, the desire to learn another 
-language (unspecif ied) or merely' as the concept that 1 1 Is a good idea to 
khow a second language. V|h I le represent I ng only 7.25 per cent of the comments 
in Grade Six, this category includes 21 .92 per cent of those at the Grade ^ 
Nine level. The reason for this Is not hard to find. Those students who 







■ ■ V . ■■■■ ■ ■ . . ■ ■ . : . ■ ... ; -.c 

'yyu:t-\^..: ^ ' ^ : ■ r '.^ ■ "V ^' './^ ^ ^ 

■ . ■ ' '.'^ ' ^ . : ' .■ .7 ■ .;. ■-■ . / ' ^ ■ ..; 

aid not accept thjs point of view, for the rrwst part are, ho' longer there. ' - 

' /' For : French 20 the same :^i^tagoriws y^te^^^^ 21 " 

25.86 per cent, ; \ ; . ; \ ; , , 

Travel.; is anothe^^ reason frequenrly given for the itu^y of French. Tliis 
; category, whicfi includes VTravM in Quebec S ' 'fraver ^ FnanteS and /'Travel 
. (unspecified)' , yields,a total of 13, 97 per cent In GradiB Six, 12,75 per ^ ^ 

cent InvGrade Nine, 11.9^ per cent Tn French 20, and. 15.51 per cerit in French- ; 
= 21* V Travel in Quebec, except . > 
for French^ 20 w^^ It'^f^^ 
mentioned at a 1 U The fault probably 1 les in the students* answers, since / ' 
thay.may very well have had a spec i f io. dest i nation In mind, but had not been 
told that they had^ to state it specif ical ly, I t must be remembered^ that these 
/ are answers to^ open-ended question. . ^ 

S inc#one of the curri^culgm priorlt ies is CtiUural Understanding, it is 
interesting to see how much support this cpncept received. The results ffre 
. V fairly consistent across the grade levels; 7*26 per cent in Grade Six, 9.96 
per cent in Grade Nine, 9*79 per cent In French 20, and 10.3'^-per cent in- 
French 21 .The figure fn Grade Six would have been higher if it had not been 
for the number of students who^ stated^thaXJhey-had h^^n fnrr^H trs f^U^ Fr^nH^. 

As th'^ student progresses through the grades his attention is slowly 
drawn to graduation and University entrance requirements. From aJow of 

J^7_pe:r ^nt^l lalG i^dte 



rece/ve 21.64 ajr cent of the support in French 20, bjut only 15,* 51 per cent 
in French 21 .*^rom the wording of the commentr, howe^r, it Is obviotts that 
many Grade Elevens enrolled in French 20 are not clear^s;t"o the extent to 
whjch French, or any other language for that matter, is^ required for entrance 
to specific University programs, Th Is i nformat ioti must be made available to 
them to a greater extent than is now the ease. ' ^ , ' 

. ^ 'a 

^Finally, it is encouraging to note the iriereas Ing emphasis on the 
concept of Canada as a bi 1 ingual country as the reader moves through the 
grade questionnaires.. Beginning with 3,91 per cent of the totaT' comments 
made in Grade S:ix, the concept receives 5*98 per c^nt In Grade Nine and ' 
almost the same in French 20s(5.97)v It is in French 21 that the concept 
receives its greatest support , 1 2 , 07 per cent. W-hile these figures appemr 
small, It must be borne In mjnd that this concept was 'of fefed without 
any prompting from the quest lonna ire., ' - 

■fV ' . ^ ■ ^ • / ' 

Tables K. 15 and X. 16 Activities Which Students Part IculWly Liked or Disl Iked 

, These two tables are grouped i n order to' ensure a balanced presentation, 
sincd what appeafs to one may* not appeal to another, and it Is important to- 
present both s Ides of . the picture at the same time. Moreover, sinqe these, l[ 
preferencei appear to be grade-specific, the discuss ion wljl 1 fpl low grade 
lines rather than attempt to follow one topic across several levels, the 
reader shoul d also look at the discussion arising from, the Pi nk and'Gold 
questionnaires, since this is all part. of the same problem. . ' 
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1 BetterVthan half of the^ levdl seemed to be in favor 

of the oral act l^^ies- cayr Tp |hef f classes , espec ial ly games* 

ynfbrtunately^^l^f^fijtu^r taacWng pr^rams inypl vcq^s Par Ions - fran g aii and , . 
^1 ^ Bdnjour Lfne came in for cons lderablegtcr lt iclsm. .In support of Bonjour 

j^"^ y]f^^ -, i t^must t?e iaid that n^riy !studerf^$ saw this program as having helped 
' them f h ^ of tWe commbnts seems to lnd|ba[te^ 

that it is more the way in wh;i4h,^;tbe pi^gram is taught tha^ thm actual 
prog rain i tsel^f , th^ ^ 
; vy}^ . d issat isfSct ion wrth oral work and ^eyii^al students fel t that they had' 
/ ' / djff icul ty in undarstandin bf |ng said in, cilass* 

^ • .- • ■ ' ^ %'[ ■ ^ 

. : / — • . • • ^ . .\ ^ 

■• /Gride »Nine-'^ /■ ■ . ■ . . ■ ■ ' ■ ■ 

' ' I (At this level both oral and written work seam in general to be, papular, 
WhMIe some studehts .eKpressed approval pf^ the Vblx at images f i 1 mstr Ips , it 
%as; ,th is feature that received the greata.st number of complaints* Several 
1^ about other students who held the class backj This 

W(putdf seem to indicate a need for grbupihg of some kind* ^ 
^' ■ ' ■ ' ' ^ ^ ^ ^ " ' ' ' ' ' 

■ .-■ ■ ^ y : <* ■ ^ ..I ; , ■ 

French 20 .'• ■ ^ 1 '"'-^^ ^ 

_0ra1,_work,^Erench_f j.Vms r an^^ -^r^i 



; of trii as ■being particularly disViked at this level, Many students commented 
verylfavdrably on the teacher and on class atmosphere. Oh the negative side, 
the fiilmStrips from Voix et TmageS ^i^re^^eVer^Y~^crtricT^ed again, and the 
i protlfem ,i^f aural comprehension was pointed out, , 



French 21 ' 



4^ 



At this level , probably because of 'the selection factor wKfch has taken 
place"; ^th^ teacher and the class atmosphere come in for considerable praise as 
does work \in .the language laboratory* However,* the way In wKich grammar was ' . 
presented was felt to be a problem by some studertts, and one aspect of Uhe 
oral tests In/spart Icular^^^ral comprehension, was felt to be more difficult 
than war waHrantpdg It may be that the students are not being "sufficiently 
prepared for|this part of these teSts^ and that this feature alone may 
contr ibute ■}rl large part to the gehferal ly unsat isfactory feel ings about their 
marks in Frehph exprissed ^^y these students at an ear 1 ier, point in the study. 
Again* the programs used came in for considerable critlcismp both Chez les 
Franca is and v^fKet images de . France .. Once again, however, the-eomments 
lead me to beyeve that ft l=s the wiy in which the programs are used that 
is respons ible^^ for much of the di ssat Isfact ion, al though ^che f i Imstr Ips were 
regarded by s^^e as a^^ar ipg outdated, ' ^ 
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■Table X. 17 Changes That Studenu WouH 

It is Fefreshing to find at the Grade Six and Nine levels that the 
comment most frequent ly -made is, "Don't change anythinq." This seems to 
indicate a reasonably high level of consumer satisfaction. This comment 
comes .sectfhd in French 20 and, unfortunately, fourth in French 21. Again",- 
suggestions for changes will be made grade by grade in view of their '. 
specific nature. 



Grade Six 



, ' Predictably, the students In the Edmonton area wished to see the 
television series Par Ions fran ca is replaced, while their colleagues oytside 
wished to eliminate Bonjour Line . These corments must, of course, take into 



-^^'j""' 1IIC3C (.uiriiiienLb muse, oi course, caKe into 

account the number of students who wished to see no changes made. Students a't 

this level wished to have more oral work, especia-lly games, and a longer 

..French per iod, ' , • , 

Grade Nine , \^ ^ ^ 

- — V 

! _ ' ^ 

Except for the support for a policy of no change,- the picture hero is 
not as satisfactory. Students ask for more oral work and a change^ in tpaching 
approach which, unfortunately, they most often fail to spel-l but in detail. 
They v^ould like to see the fllmstrips from Voix et images 'e i ther eliminated, 
or used to a lesser extent during the period. |t is this last ^suggest Ion 
Chat may offer a way out of the problem. 

French 20 ' , ' 

The suggestion most frocrucntly encountered here is that the teaching 
approach be changed to include more oral work (but luss purf repetition) 
and that more- help be yiven in the area of aural comprehension, /tya 1 n , in 
the schools where, heavy ubu is made of Voix eC im-agcs there is a ruquvyt to 
do Q^•^ay wi.th the program, ~ 




•ench 21 



Al.lhlu level ,1', well 1\h-vv f;, a r.-(Hi(;.,t lor moni or.il work ' In 

a.ldit ion, they would lik.. lo ntM- more I in,,. ,,iv.-n I,, readin,;, ,uu\ thr ..uq<|-.tio„ 

M. nuidf thai ',o,i„. |,;iniol .(ruupiini 1.,; i „ip | .mii. .„i <.d to d-,',|-;.t thu-.c with 
le./(rri in<| prob | i.iii'. . ' 



Study E ight General Att i tudes Toward the French Program As^ J_t Now\ 
Offered of S t u den t s" EnFo 1 1^ At the Grade Six , Nine , and 
El evjen Level s " . " 

» 

In this part 'of Lhe survey, students were asked to indicate a positfon 
on a five-point bcale ranging from 'Very Much Agree' to *\/ery Much Disagree- 
with a series of statements which talked about the French program as it now 
Exists 'in their classrooms. The niajor areas discussed in this part of the 
survey tv^^hich for ,conven ience I shall call the 'Pink' quest i*onna t re for 
reasons which will become obvious if you turn to Appendix Four) included: 
Program Organ/uat ion Program Content'^ Teach i^g Approach, Aura rcdmprehens ion, 
Oral Activities, Graminar, Materials^ Language Laboratory, and Testing. 

Where ^he testing Jeam was pressed for time, only half-the students in 
each class dompleted this quest ioana i re . In several classes, however, enough 
time was available to allow all rrvembprs of the class to complete both this 
and its counterpart , the Gold Questionnaire* 

In studying the discusS'lon of the results, It must be kept in mind 
that the comments that vylll be TOde refer to the concensus af opinion of 
each group, Al 1 students In each group do not necessarily share ^th Is^point 
of view, but enough do that 's^ome falnly. firm conclusions may be drawn. At 
the same t.ime," the opinion of the inlnority Is of. suf f ic lent Importance that 
reference must be iiiade to the Table included in Appendix Eight where the 
stanrfgr-d deviation Is given for each question. 

To assist the reader in referring to the orig>ffal question, the 
number of *the question involved is given in brack^^ throughout this 
discussion. 



Organlzat ion 

With respect to the lungtli of the French cld^s period It is encour- 
a,ging to find that all Gradu Six groups, all Grade ffh^, except for those 
"^in rural arear>, ahd all Frungh 20s felt that the French period shouTd not 
be shortened, Ldiiiontun French 20ti in particular being especially opposed (1^), 
Paradoxically, all Fruficfi 21t., together vi\JA^ the rural Grade , were In 
favor of tfiu period bcrfvj blmrtencd^ 





In viev^ of Intcrust in the bumuster syutcMn,! and in view pf .the lack 

of hard data related to itb effects on fiiuclern language teaching In Alberta, 
three cjut-iillons wt;r(» devoitMi to ifiib proljlein (D2 ,!;3 ,Ip^O i be answered only 
by Grade? rlevtMi titudtMitb invi)lvtHl in tlie bt^mtibtcr syfjtem. All gruupb agi'eed 
that tliei !^ werr sub jet (b tliat thi- !,iMiiebtf/r bystem rnijgly not I 1 1 p but excefit 
for the Red Deer ^ISj the It'ellnq wau tluft the semester byb tein worked wc^ll 
for Freiich* (it iiiusl .ijjprc'L iti! tnl , however » that home ol the bchuulb involved 
bpMt Frynulj 20 Into rr<Mich 2()a uinl I reneh 2t)b, gIvirHi ofily Iwill tuich 
bemestiM^ f<H ^^\^ hour ii diiy). All Giadi^ Lloven rirnitps adrnilted, the f-renc(i 21b 
in partUular, I hat i hry <-xpc'r i fiicnd a qieat deal ul Mouljli' in btartiiKj 
Fri'iiLh ay,! In after a laMtw^'a r nv ! t hou t it, ' . ^ 
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f rcgram Concent ' . * 

The students^ opln-jon as to the eff iGacy of their French program is 
somewhat mixed, Respite the comments about making no ch'anges in the program 
, ment ioned , I n the previous study, they are by no means all satisfied cuMomers. 
Quest ion 49 states , "! think that 1. could carry on a fajrly long conv'ersat Ion 
With/someone provided that we talked about someth i ng that I know something 
about,*' In their answers to this question there Is no agreement even by 
grade Mevel, The Edmonton 21s do not take a position either vvay , and while 
the Elmonton-kand Red Deer 6s , 'the Edmonton 9s and 26s agree with this s^te- 
mentj the opposite view is taken by the Rural 6 s , 9s , and 20s, and Red Deer 9s, 
20s j and 21s* In view of the performance of this last-named gj^oup 'during > 
the testing phase of'the survey, this pessimism Is surprising, 

' ^ While Question hS talks about the here and riDw, the picture improves 
somewhat if we talk about the future. There is considerable agreement that 
the sentences included in the programs will be useful In conversation with 
French-speaking people (2), at least insofar as the Grade Sixes, the Rural 
and EdTTonton 9s, and the Rural and Red Deer 20s are concerned. This opinion 
is nox shared by the Edmonton 21s, while the Edmonton 20s and the Red Deer 
9% and 21s do not take a position on either side, 

A similar picture Is presented when the students are asked to what 
extent they feel that their progra4n ..Is useful In helping people learn how to, 
-^speak French (3^)* Here, oil t*h^| Grade Sixes are in agreement that this is 
the case, those from Edmonton aim Red Deer particularly so, as are the Grade 
Nines from Edmonton, This oplnicln Is shared to some extent by all the 20s 
and the Rural 9s g but the French 2J,s as a group, as woll as the^ Red Deer 9s, 
do not feel that the program will ^elp them to learn the language. Essentially 
the same i nforrna't Ion is sought jp^Quest ion 18, but without. as much emphasis 
with the result that the Red Deer 9s change their position. The French 21s 
rema In ^ I rm. ' . ■ 

Comprehension does not fare much better (19). This tinK\, howevtir, the 
21s support the program as beinc) tlio kind of, activity tliot will help a person 
learn how t\> understand Frencli, a position whicfi is shared by all the Grade 
Six groups, /tliu Edmontan 9s, and thcj Rural 20s, Regretably, tfie Rural and 
Red Deer 95 do not feel thot tlieir [Drogram Is helping to develop their 
comprehension, nor do the Ednujntou and Red Deer 20s, ^ 

Whut M> thc^ picture witf) i(-,puct Lo thu graphic skills?^ Writing (U) 
conKiS out ciuit(* well, shicc, vMth thr i^xcupt ion u{ the EdiiiorRon 2js, all 
groups sue their prugr.ini us U'^Uilng lo I Ills Xypa oT 'proficiency. The 
fjieturt^ is not us tiood wIh^j^c^ rc^ndlng Is conctMiiud, Hc'ru wu fiful dcjuin t^ie 
snineMsind ul tlivisicHi i fi opinion th.it churai: I imm /(kI i fin s[)0^'n sk*iM^ (^K)), 
-With Iht^ t'Xi-t'pt Ion nl ( iu^ Pis, u bl fif v^hoin support Llie cuntribullon of tins 
m'Ogrtini to rpiHliiu)^ ((iri-e Is iin liinia'iisus, V^li I | u thu Rural uiul \Uh\ Drvv G[> 
ogrer thnt. t lie ptMHjisiiii niighl Uie i:diiioiilon 6s clisinir«u^. This is vei^y 

surprising, sincf* (fin Cdjuoiilon (irogriiiij jnlrofluces retuling cju i tc* eiirly, v^h 1 1 e 
Hirri* is lu) issuliiuj lit nii h) ( hr KiUMl ,i»nd (UmI |)<mm^ progisims until UUe. 
At llio (iisHlr Nin(^ l»^v('l, I lu* Ldinofitoii nnd Red Dts^r "tigi ee , wh 1 I (luMr 
[infill coiuii orp.H i s (h) wni , [lie 1. diiioniijn support the proijisitii, IhiI lIuMr 
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ent^^t^asni is not shared by those in the rural areas nor In Red Deer, It 
sKouldP^be mentioned that the Edmonton program has a very hga^yy emphasis on 
^ reading right from the beglnrting, while up untri recently, rradln^^ hf^ been 

pos-tponed until fairly late in the Voix Images program, and then trie 
^ amount of emphasis that this skill receives is still very 'much up to the 
individual teacher* 

As has been mentioned alreadyj cultural undersrand i ng has been 
proposed as a major goal of language teaching in Alberta, How do the 
students see their programs as contributing to this aspect? The quest^ipn 
that was put to them (38) stated, "We spend qufte a bit of Lime learning 
■ about people who speaK French," While the Iquite a bittf>f timeV m^y be 
ambiguous j the students do not appear to see any problem. Only the Edmonton 
21s agree* The Red Deer and Rural 6s, together with all the 20s disagree, 
while the Edmonton 6s, all the Grade Nines, and the Red Deer 21s are most 
emphatic that such study forms a^ very small part of their total program. 

Teach i ng Approach , 

In view of the d i ssa t i s fact I ©n expressed It would seein to be a good 
Idea to look at various aspects of the teaching process as seen by the 
' students 1 n ^an ^a t tempt to find out their perception of these specific aspects. 
The students do not see French as being particularly drfficult when compared 
with their other subjects, even though they have suggested that the tests may 
be more difficul,t. While this position is not supported by the Rural 6s and 
9s j along with the Red Deer 21Ss the reniaining students do not see French as 
any more difficujt than their other subjects* Nor do they find, on the whole^ 
any real problem in keeping up with the pace of instruct ion^ (l) , apart from 
the Rural 9s and the Edmonton 20s. The Edmonton 21s do not express an opinion 
either, way* i * 

The secret may^lie In the fact that the program Is proceeding too slowly 
(26), All groups disagree with th© statement that they learn too much material 
every day, an opinion whic^ may also aceo^ti^foj^the i r perception of the 
passage of time in class (7). While the Grade Sixes and Nines agree that time 
does pass quickly In tfic Fruficfi periud, tlH". Ir opinion is not sliared by tlie 20s, 
and the 21s are very much in disagreement with the statement. The reason for 
this difrerencii may He in tfie length"of the Frcncfi period at the different 
levels; a twenty miiiute, a for ty' mifuitc , and an eiglity niiinutu period are 
ob v i ou sly quite d i f f o runt" f r oni i fie v i ewpo I n t of t he s t u tie n t sitting i n a ha r d 
desk. It "'iciiit vtMy wi'll Ll^at our^ probleti^s with the semester sybtem are 
rV|>t totally n^retiult of this approach, but lie rather in tfie length of the 
time allolnk'fU cnch fkiy . ^ ' . 

Fiiuijlyi ihiMf is tlif quest !f)n of Viii»^ii?ty ul lIviLy ) ^ Wliile the 
Gri)de 5ixt>*j iiijr CP Ihcjl they luive •! qre«^U dt*nl o\ vorjely iu tlieii^ classes, ai> 
do the Red Di*vr /^Os , iIm- f eMi.iJ n 1 ru) chiSfjes hcil d the oppcjsii'i' vic^w. Pi'rhapft 
fiMlure t() provide sui;h vnr iety results 1 r 1 boredcim wfiicfi In turn uMi^cts 
the: ability of 1 Ik* •iludeni in ij)f:u'i on lustructitHu 
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Comprehens Ion * , * ■ 

* ' . 

In this area, while students agree that they usually understand the 
meaning of the new words (30) that the teacher Is introducing to them, the 
same opinion does not hold when a whole new sentence is involved (36). Here- 
the opinion is split, largely on the basis of geography and so on the basis 
of program.. Apart from the Edmonton 9s, the remaining Edmonton students 
feel that they have problems in this area, while students in rural areas and 
in Red Deer do not seem to feel that they have any difficulty. Once the 
initial hurdle of grasping the meaning of new material has been surmpunted, 
however, there is general concensus through all groups that they are able to 
understand quest ions that the teacher asks them {kS)\ The feeling is also 
common that the student is usual ly clear as to the waning of vvhat he or she 
is say ing (42) / Wh lie this statement may seem obvious, such comprehension does 
not always necessarily follow. 

An analysis of the responses show that all Grade Six groups, together, 
with the Rural and Red Deer 9s feel that they are reluctant- to let the 
teacher know when they don't understand (47)* The others see no problem In 
this area* 

, Many teachers assist their students In developing auraf comprehension 
by the use of tapes which include a varietV of voices. Most students are in 
favo^ of these, the'Red Deer 6s, the Rural and Red Deer 20s and all the 21s 
partTcularly so (17). The problem in their use according to the students^ ) 
seems to lie in the speed of delivery of the actors involved, since, in 
response to the comment , ''The people on the tape talk too fast for me to 
understand," (^f3);, all students are In agreement with the statement except for 
the Red. Deer 65, The/problem is probably a methodological one, s^nce If 
students are not belrtg propared through a variety of aural activities for ^ 
the reception of speech. at this speed, they will Inevitably feel inadequate 
when confronted with the tapes* This will affect their perception of their 
overall competence, sincu, if they are told that this is the speed at which 
native speakers speak, thuy will jniiiudiatuly assume that' they wocild be 
unable to survivu In 0 French ambiance* ' ^ . 

In response to the suggestion thati the teacher use pictures more often 
to put across the moaning of new material, the opinion is very divided (37). 
While the E^onton 20s ore very much in favor (,>f Lhu idea, as ore to n lesser 
extent all the Edmontan and Red Duer 9b, the Rural 2Ds and the lldmonton 

21 s, the Red Deer 20s do not take a pas it ion, and thv Rural Ds and the Red 
Deer 21s are opposed. It shtjuld bu noted that this is the* wiiy in wliich these 
last groups h^ivt^ hwn tnugfit. 



Oral \h^vk - 

StinicMils snpp{)rl tt) ,1 vrry h I mIi diM)rru Lhu coiict^pt Hull qond 
pronurK; ivK ion lu (^xtnMiu-ly linpniLiiiU (3). On I ni I i uiii t 1 y , nttnininn \M\^a 
level tif pel feet ion ii(Mthih(i!* j ^ircMi tjiuil of rnprMlUon, iind not ,ill 



sCudenCs enjoy repeaL ing artcr the tapes ('22). \t) fact, only the Red Deer 
6s i the Edmonton 20s, and the Red Deer 21s do* the remainder do not. The 
reason for this attitude may not be hard to find. Question'29 stateSi "The 
tinwseem*s to drag when otHer students are repeating after the tapes,'' Except 
foff the Edmonton 6s, who do not repeat after the tapes Individually as much 
aS^the other classes, ther'e is widespread agreement with this statement among 
the students , . ' * 

The situation is somewhat better when the students are asked if they 
woul d 1 i ke more time to^p#actlce repeating after the tapeSi but *by tNemselves 
(23). Here all grade levels are In agreement apart from the Edmonton 6s and 
the Red Deer 9s who would not like to see provision made for this activity, 

.. * While the students do not seem to enjoy repeat i ng after the tapes , 
only the Edmonton 20s and 21s report ha^ving actual "problems in doing so (32) . 

In addition, except for the Red Deer 9s, aJ 1 students report that they feel 
that such repetition does seem to ljelp them (41). it would seem necessary, 
theni to find some way ^of making thTs repetition more palatable. Perhaps the 
solution may be a judicious blend of choral and individual repetition. 

If tHe students find repeating after the tapes is monotonous, the^ame 
, IS not true when we consider other drill activities such as pattdrr^ dr i 1 1 « 
Here the only object i6n to the pract ice comes from Edmonton. 6s and Red Deer 9s & 
6s, Moreover, except 'for the Edmonton 20s * all classes see the drilJs as 
being of particular help (16)^ the Edmonton 9s especially so. Nor do these 
drills appear to present problems to the students,^ since most classes feel that 
^once they have understood the basiu grarmiat ical principle involved, they have 
no trouble in performing the drill (3J)* Only the Rural 6s and 9s 1 and .the 
Red Deer 20s arc^ unwl 1 I Ing to take a position on this point, 

Whl^^the studc'?nts in general are satisfied with pattern drilNtype 
WQ^k, the same is not as true of the more^ conversat iona 1 -type activities, 
such as ques t ion^onswo r work, (a 1 though this opinion is modified somewhat jn 
the next study)^ Here opinion is soiiiewhat split* When asked to what, extent 
they understand how to answer questions that the teacher asks (l3)>/the 
Edn)onton 6s and 21^, tnguthor with the Rural 6s and 9s admit that mbs4^ of 
tliu tinie they do not know \]aw to answer these questions. The remalnin\ 
classes do not see tfns as u problunu As to whether or not they enjci^ _^?e" 
activity (21), tfie Red Deer 20s do not ^ take a positloni and tfie othcr^^rc 
pretty evenly split, Uie Kur'tjl 6s, tfie Edmonton 9s, 20s, and 21s, anf 
^^^^d Deer 6s feeling that tfiuy du enjoy quest ion--answer work, v/hile the 
remaining cjroups feel that on ttu* wficilu tfu.*y do not* 

Wluit would llu^y like inf»tead? More practice i fi spenkifu) r^rfiicfi witfi 
their friends at It .Mil thai h* what all ornde luvcH'. t»Kcept for thu 
Eilmonton 6u and 20s rcpcni (9). Evcmi more* lai, (fu^y'd like* to bfiend time (10) = 
talkintj aljout ct)ri(.('[)ts ifuu artMi-i included in t lie pf(*n(^n1 ri^cMicli progrniiis, 
l)ul which are topics of jnti'rc^st to t hem, Ofi t h i ii (joint opinion is uruHii iiicnis , 
l\w KcmI OtHM and RuimI ^Os , anfj tlui Rotl \)iH:r 2 1 beiiKj i^specliilly sup|)(MM I ve. 



1 7 0 



. ■ ' „ ■ • 13.2^4 . 

Their opinion would seen\.^tp give added support td the conclusions found in 
. Mar ie 'ScagI iol a' s thesis in which she found that the topics in the texts 
then^ used in Alberta wer^ for the rrost parts/negatively correlated with 
pupil interest. We are still using those same texts. 

Final ly, the students are divided in their opinion as to whether or 
not they have enough t^ime to practice speaking French in class (12), While 
most classes feel that thaf would like more time for th i s act i v i ty , the 
Edmonton 9s and 20s and the Rural 20s fjnd the situation to be satisfactory 
as it is. However; except for the Edmonton 20s , al 1 classes suggest that 
their forgetting rate is high (48), a fact which would indicate a need to 
make more prov is ion for revjew within the existing course framework. 

Grammar and Wr 1 1 Irtg - ' ^ ^: 

Except for item 33, the quest ions' asked un^^ this heading, were to be 
answered only by the Grade Eleven studentSt These^elt unanimously that the 
grammatical explanations In their textbooks were not clear (55), and that they 
would like their teachers to spend'more time explaining grammatical points 
to them (56), On other aspects of this topiCj opinion is not as unanimous,. 
Red Deer and Edmonton 20s , along with the Red Deer 21s all report trouble 
with spelling (57) , a problem w^iTtfh Is not shared by the Rural 20s and the* 
Edmonton 21s, Except for the Edmonton 20Sp all students would like to see 
more written work than^ is now the case (58). * 

This last question was put to students at all levels In another part 
of the quest ionnaire )(33) J but ^from a slightly different, point of view. Here 
the emphasis was more on the amount of time to be spent on written exercises 
rather than on the quantltV of such exercises to be done,, The answer canm out 
somewhat differentlyi only, the Edmonton 6s and the Red Deer 6s and 20s being 
in favor J while the others were opposed. Perhaps there was some fear that 
more time meant fnore homeworkj rather than more time In class. 

Hater ia 1 s ^ ' 

Apart frnni the discussion of dictionorlcs glvun belowj the questions 
raised in ihhi suction producud a very mixed response. In view of the very 
different teacliing (iititerials usod^ this Is not S^^tjMs Ing, In their overall 
assussmcnt of tfie teacfilnij maturlals used In the course, the students were 
fairly evunly divldad (6), Wfille tfie Grade Sixes were pleased wltfi the 
materials used In th(Mr c lasses ^ a long with the Edmonton Grade Nines, tfie 
reiiujinlnij cUupS(^s, .iparl I rum the Eidniunton 21s, were not. While the Ldmonton, 
students at all leviHs liktMl 1\h) p^cl*urey whicH tlieir teachers introducijcl 

f ujJ^J j n_Le iHJjj.t ami fj i^l^^h Text C nnluxt unpub, M.td, tilths is, Ldmniiton: 
l)niv«Msity ol Alherta, ly/i. 
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from time- to time, only the Rural 6s supported thfe use of thc'pu ^ ' 
Bon jour L ine and \Iq Fx et images de France (35) ■ ' 

The idea of having a teKthook to accompany the course (il) b ^./itfc to 
be popular with all classes except for the Grade Sixes and the Red l= Dj. 
Despite this J all classes wi thout excep.t ion ivantcd to have a printer . r of 
the sentences which. they were 'learning (15) . Apparently there i^ a de. inlte 
rteed for materials which may be studied at home. It may be felt that thS 
take^home records are meeting this need»^ut in the item devoted to the 
.possibility of having such records (25), the classes are completely split 
as to whether or not they would like to have themj a point of view which may 
arise from their opinion as to whefther or not they ^vould^ be allowed to use 
the family record player , assuming that they have one, While the Rural and 
Red Deer 6s, the Rural 9s and 20s, along with all the 21s suppbrt the idea, 
the Edmonton classes except for the 21s are opposed, as are the Red Deer 9s 
and 20s, ^ - . 

This division of opinion ceases to exist when the matter of having a 
dictionary either bilingual in nature (27) or with definitions in simple 
French Is raised (28)* The reaction to this proposal is overwhelmingly In 
favor at all grade levels^ ^ 



Language Laboratory 

This question was, restr icted to students in Grade Eleven in schools 
having such an installation* 

The French 20s appear to go to the Language Laboratory at Ieast|^ree 
times a week, while the 21s feel that they go less than three times (63^ 
When they get there, the Edmonton students feel that some of the eguipment 
is often broken (61) ^ a problem which students outside Edmonton do not feel 
cKlsts to the same extent in their schools* 

All students report that the lab work is helping 'them to understand 
spoken French better (59) p and to be able to speak the language (6Q) . 

Tests V . 

Students arc unanimous in their belief Lh^t tfic tests given in French 
are not easy (^'+) and stress tfiat there is no way that one can make good 
marks on tfiese tests without really having learnod the language (50), For 
most students j then, French is not r agar dad as a soft; subjuct, Ab to the 
fruquency of* testing, nfily the iidmonton and Red Deer 6s supportad the Idea 
that tests should he divun more often in ordar to give them a butter ide*?^ 
of their progress (^♦6)* 
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Stu% Nine At 1 1 1 udes Toword Sped fie Projram Act i v i t jes Expressed by 
Students^ Enrol led i n Grades S ix r Nine , and^lleven 

In this part of the-^surveyj students were asked to i.ndicate a position 
on a five-point scale ranging from 'Very Much Like'^ to 'Very Much prslike' 
with respect tp a variety of actJvitles which might take place In a typical 
modern language classroom. For reasons of convenience, this part of the'^TiIrvey 
will be known as the -'Gold' Questionnaire, 

=■ ■ . ^ ^ 

in studying the discuss Ion of 'the resultSs it must be kept in mind 
th^t the commerits that will be made about it refer to the concensus of opinion 
of. each group. Al 1 students in each group do not necessar i 1 y~sh"are this 
point of vieWj but since we are talking about the Mean, enough do "that some 
fairly firm conclusions may be drawn* At the same time, the opinion of the 
minority H of sufficient importancR th^t reference must bk made to the Table 
included in Appendix Eight where t e standard deviation is given for each 
question, { . 

To assist the reader in referring to the original questions the ' 
number of the item involved is given In brackets throughout this discussion* 

Civil i sat ion ' v • 



, The strongest support for act 1 vl t les In this area comes for the 

uggestion that students exchange letters with people who 1 ive jn Fcench- 
speaking^ areas \3) and for a somewhat more passive activity, that of reading 
abouft the dajly lives of such people (1), Apart from the Rural 6s all 
groups felt, that they might like a chance to talk to a Francophone about 
aspects of his or her daily life (6), 

Based on previous experience one would think that students in all 
arQ:as would enjoy films gr fllmstrlps having to do with the dally lives of 
people whose language they are studying (2)* This is not the case. Both the 
Edmonton 9s and the Edmonton 21s did notthink that they would find this of " 
interest. Not surprisingly, there was even less support for the concept 
of seeing films about the art, music, and literature of French people (5). 
The possibility of reacting books ^about these last three topics appealed to 
an even smaller degree {k) finding support only among the Red Deer 6s, the 
Edmonton and Red" Deer 20s abd all the 2!s. ^ 

Tlie study of the history of French-speak i ng poop 1 e (3) fared even 
worse, finding backing only from the Red Deer 6s, the Edmonton 20s , and, again, 
the Etfinonton and Red Deer 21s* As for listening bo. the tcachar tnik about 
'civilisation', wfiile the Edmonton and Red Duur 6s were in favor, ' their 
cbunterparts Irrthu rural areas wuru not. (7), In this pol-nt of view the 
/latter were supportnd unanimously by the Grade Nines* Two grou(is of 20s 
^reud with^ the lt\vn (Edmonton and Rud Deer) along with the Red Deer 2is", but 
tlie remainihy 2Qs and 21s were opposoLl, 



Presenta 1 1 on of New Ma ter la 1 ' * 

All groups favored having the teacher give a brief explanatfon of 
the new mater ial^ (10) as well as some overt grammar teaching (13)* All 
groups except the Edmonton 6s-felt that they would like to be able to look 
at a text which contained both the French sentences that they were learning 
with a paraphrase in English located nearby (12%. On an encouraging note, 
despite the objections to Voix et images raised in the eac 1 ier study , most 
groups, apart from the Edmonton and Rural 9s are In^favor of the Voix et 
images system of having one picture for each ''new major semantic sequence (9), 
Perhaps a Qomb mat Ion of these approaches mfght yield satisfactory result's. 

One suggested approach that did not find universal favor was the 
ideayDf having new material introduced by means of ^ story (1l) which the 
teacher would either tell themj br^whlch the class would read for itself. 
Except for the 21 groups who were both in favor of the suggestion, each of the 
other grade levels was split:, the Red Deer 6s favored the Idea, the other 6s 
opposed *it. The Edmonton and Red Deer 9s were in favor; the Rural 9s weren't. 
The Red Deer 20s thought that It vvas a good Idea; the Edmonton and Rural 20s 
didn't* This appears to be one of those approaches which must be tailored to 
the class with whom it is gomg to be used. 



Expl a i n i ng Mean i ng 



Results from thi.s part of the questionnaire appear somewhat contra- 
dictory-i The d I rec t ^ne t hod approach of explaining meaning entirely In the 
target language while making reference to single frame pictures such as , 
those accompany Ing Voix et images de France with the exception of the 
Edmonton 6s finds widdspread acceptance, ( I t Is interesting that these last 
students do not use thfs^ approach,) StrangGly enough. In view of the backing 
for the direct met hod* the .other approach wh I ch f 1 nds v i r tua 1 1 y unanimous 
support J apart: from the Red Deer 21s, would see the teacher giving the mean- 
ing of the new mutcriaj in English (J7)* All groups support the direct 
method te'chniquc ul using gestures or drawings to put across the meaning of 
the new material (IS) / Lhe Red Deer 20s particularly so. 



Ate for having, the meaning written In paraphrases on the blackboard or 
ovcrhead^^^tgjector ^or reference co by the class, t*he groups are split (16)* 
While the Edmonton and Rural 6s, |:hG^ Rural and Red Deer 9Si and the Edmonton 
and Rural 205 would like to see this done, the Edmonton 9s j the Red Deer 6s 
and 20s, and all the 21s arc opposed, A similar approach, that of looking 
up' the moaning In tfieir textbook if they have to, finds support, but the 
opinion is still spill (18), The Ednionton 20s and 21s very mucfi favor this 
metfiod and are supported, I)ut not to tfiu sairxs degree, by tlie Riiral 9s, The 
reniaining groups du not tfiliTk that they would 1 i ko I t , 
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Pract ice in Comprehens ion ^ ' 

All groups think that they would like to watch films or television 
programs with French soundtracks as a means of developing aural comprehension— 
skMI (21), Listening to tapes with the voices of many different people Is 
supported by all groups except the Edmont^n,and Rural 9s, Listening to tapes 
with a varlety^of Canadian regional accenti might prove to be a popular, 
activity with all groups s except the EimpHtpn Zls (20) * 

Repet It ion " ' ' ^ 

— - - - . ' ' ■:^t-- V ^ . 

Live repetition of the model' by the^ teacher (23) seems to find greater 
acceptance (apart from the Rural 20s) than doesVfhe method of using the tape 
recorder to provide the model (22) which, is not favored by the Edmonton groups 
except for the^ 20s, mr by the Red Drer 9s, The position of the Edmonton 
students may result from the greater length of utterances in their texts, a 
length which makes repetition from a tape recorder more difficult than Is the 
case with those usmg the shorter utterances of VoiK et images , ' 

As for the manner of^ repet i t ion , the greatest support comes for the 
practice of repeating after the teacher , one person at a time (27), However , 
it should be borne In mind in deciding to implement this pract Ice that single 
person repetition was also characterized as being extremely boring for the 
rest of the class* The difference here Is that the students are Ifioking at 
'the pract fee from the point of view of the benefit thfit might accrci^ to the 
■person doing the repetitions not from that of. those who are listening to him 
repeat* This approach is not supported by the Edrronton 21s* 

One person at a time repetition after the tape recorder (25) proved 
popular with all groups except fbr the Edmonton 9s and 20srand 1 have already 
offered a tentative rationale for their position, and the Red Doer 9s* Group 
repetition after the tape recorder was not seen as contributing as much as 
single person repot 1 1 ion , ' fa 11 ?ng to find support from the Rural and Red 
Deer 9s and 20s, and the ^Red Deer 2>s (24)* Group f|epet I t I on after the teacher 
fared somewhat better, only the Edmonton 20s and the Red Deer 9s and 21s not 
supporting the practice (26), v. 

pr i 11 Act 1 V i t ies (Acqu i s 1 1 Ion) 



An activity in this area which rcceivod un i versa 1 - suppor t Involves the 
tcachen asking the cla^s quustions which forco tliu use of new vocabulary and 
structure itums (32).. A close runnar-up Is tho use of pattern drills , a 
practice which finds favor wrih nil fjrnups aKcapt for the Rural 6s who may 
not entirely have Lindorutood Lhu conci^t Judging by tho questions which thoy 
asked while complgtiny thu qiiu:} t ionnu I ru (31),^ Reading the new matcM^Ial 
aloud froni their texts appual s 'to, many iitud(^tu (29), but nbt to those In ^ 
Grodo Six and In the Rural Gi*.idu Nine clasiius* To a luiisur extent, the same 
iii true of. thy practice known a^» "RiM.rouvnr If^ninmentn i ru" in tlie Vojx ut 

program (3^0 » i.e,, qivinq tliu approprn^! i^enttuict^ when thi^ ~ 
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; corresponding picture is shown. This practMce did not appeal to' the Red 
Deer 9s who have ©xperienced the process , nor di,d it appeal to the 21s, 
some of whom havej and some of whom haven't* , 

Memorization of the new sentences (30) Is uniformly unpopular at the 
' Grade Nine and Grade Eleven levels, and finds support only from the Edmonton" 
and Red Deer 6s, The practice of acting out the dialogues in front of tfte 
class Is only slightly more popular (33) receiving support again from the 
Edmonton and Red Deer 6s, but also from the Edmonton 21s. This Is also a 
feature of the VojK et images program^ ^ and It Is significant that the 
technique finds little support from the classes us i ng. th l=s=^^ course. 

Copying the new senterices In notebooks produces a split reaction" (28),^ 
finding support among the Red Deer 6s, the Edmonton 9s, 20s ^ and 21s, togethe 
with the Red Deer 20s, but no backing from the remainder, 

Dr i 1 1 Act i vi t les (Commun icat ion) 

The goal In this part of the survey was to determine those act I v i t i©s 
which were popular and which contributed to the student's ability to use the . 
language in situations which more closely apprdKimated commun icat ion- Those 
activities which apparcncly enjoy universal appeal Include: writing sentences 
to go witlj pictur.es or cartoons' (36), answeKSng questions In French (37)* 
describing a picture or^ a series of pictures orally (4l), and speaking in 
FrencK wi eh^onieone who knows the language (47)* Only slightly less popLflar 
are answering questions about stories or dialogues with which the c^ass has 
been working (39) ? to which botri.the Edmonton and Rural 6s objected; asking 
questions about these same stories or conversations (40), to which only the 
Edmonton 6s objected; preparing skits or plays which appealed to everyone 
except for tho^Rural 20s (43); creating their own conversat lOhs (44), which 
everyone favored e^xcept the Red Deer 6s , and playing games in French, which 
appealed to all groups except; the Edmontorf 21 s (SO), 

' • As for thu roinalning activitieSi opinion was somewhat more evenly 
di vided. The pro^puct of fiaviny to give^a summary in F reach, of a story or 
of a dialogue held Ijttle appual for all the Grade Sixes, the Rural and Red 
Deer 9s, and the Rural 20s, v/hile IL w4is supported by .the other groups, 
especially by the Red Deer 20s and the Edmonton 21 s (30). Except for the 
Edmonton and Rural 6s and thi^ Red Deer 9s * most groups felt that they would 
like to be able to discuss tfiair own Interests more (42) , Giving oral 
reports In front of the cla^s held- nn appeal for any of the Grade Ning 
groups, nor lor ihu Edmontun 21b (4y) . HakiiHj up new sentences in French 
based on ftinil I jnr pattfMMis (48) .ifspualud to mnst of the groups, except for 
tfu^ Ecimonton ys and the Etiiiiontnn and Rural 6s. 



Two dclivjUf^s closely tied iu druma tjiul which are normally l)opuIar 
did nai fuie well in tfic prci.erH study, whilu all Grade Sixes, Rural Ss j 
LdrnoiUon 2Us,. and (Uul Ducr 20s and 21s favored f3rodut;irnj pufjpet plays 
(45), tht^ reniaining qrt)uf)s did mri lind lht» iictivhty an appnalinf) one* 
Their 0[)lniun resp* cl i in) aciinq in French plays, vs/as (!Vimi iiKire ilividtAl (46) , 
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finding support only among the Grade Sixes* the Edmontoni and Rural 9s, and 
the Red Deer 21s,, The ^ed Deer 20s had no opinion eMther way, and the Red 
Deer Ss, along with the Rural and Edmonton 20s and the Edmonton 21i were 
opposed. It would appear that support for this type of activity is both 
grade- and comiunlty-specif ic, and may depend on the traditians of the school, 

. ; : r 

Tleading 

. / 

The activitjef in this -area which seem to hold the most appeal for the 
students seem to be reading newspapers in French from Alberta/ Quebec, or - 
France (57)* to which only the Rural 6s objected; reading specially written 
magazines for those learning French^ such as Bonjour , Ca v^, Chez ^ nous , 
Feu vert (55) which all groups supported except~"for the Edmonton 6s; the * ' 
reading of fiction which appealed to all groups except the Edmonton^and Rural 
6s (51 )> and the reading of plays^ which only the Edmonton 6s and the Red' 
Deer 9s failed to support (53). 

To a lesser extent, the following act ivities found some^^asure of . ^ 
popularity: reading non-fiction (52), which pnly the Edmonton and Rural 6s = 
and the Red Deer 9s did not find to their liking; reading magazines written 
for French-speaking people, such as Paris Match, le Magaz jne Maclean (58) 
which appealed to everyone except for the Edmonton 6a and the Edmonton and 
Rural Ss*^ They were not entirely suppoVtive, either, of the suggest ion 
that students create tfteir own newspapers (56) and read them. While this /v 
appealed to the Rural arid Red Deer 6s ^ all Geade 9s , and the Red Deer 20s 
and 21Sj it did not to the Edmonton 6s, 20s, and 21s^ nor to the'Rural 20s* ^ 

The suggestion that the students read poetry found appeal only for 
the Red Deer 6s, 20s, and 21s, All other groups were opposed (54). 

Wr i t i'ng ' ^ , ' 

In this area, one of the activities enjoying unanimous support Is a^ 
somewhat surprising one - translation from English to French (59). Since 
this activity has virtually disappeared from our schools, it may be that 
the students were supportiing an activity whose problems they did not totally 
appreciate. I must hasten to add that the revorse process, translating 
from French into English (60) , was not as popular, failing to find support 
from the Rural 9s and tlio Red Duur 21 s. 

Another popular ciclivlty i nvol vud- wr 1 1 iny oxercisus in which thu 
student Is asked to write In missing words (6l). This proved to be popular 
with all groups, lixccpt for thu Kurat and Red Due^ 9tf, providing a written 
caption for picturon or 'cartoons (6^0 ^^ecmud to find support* 

, jT\\c ruHiaininfi nctivitluu producud u ve^ry divided rtjact'lon. Whllu the 
Red Deer 20s wuru very imich in f^ivor'of dictation (63)1 *:i pos i t ion-^ wh i ch the 
Rod Door 6s and th<» Iidmonton and Rural" 20n nnd-Rud Deer 2 lu 'yharud but to a 
le^i'ior degrne, thi^ Ldninnjuiri nncf Rural 6s, all lUv firadu NinuLi, and the 
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Edmonton 21 sf) werc.iQpposed. Writing compos it ions assigned by the teacher {&5) 
held even lesA^i^cl I.I f i nd i ng supper t only wft^ the Edmonton and Red Deer 
20s and all t'H^-^lf, the rest bGing opposed. The thought :that they mig.ht 
enjoy v/r 1 1 1 ng : ^ 1 1 c 1 es or stories in French for a school newtpaper found 
mixed support at^ \ e^ch grade level. This practice appealed to the Rural and 
Red Deer 6s jjthe *Edmont^95 , and the Red Deer 2ds* and 21s, but was rejected 
by the rest7f|7)'. . . , : ^ " 

Ac0vJtNes^vyhich held no appeal for *the bulk of the groups Included 
cdpy in|/sfent|nces' f rom the blackboard or from the overhead projector (6?). 
which^ound fah/^rp only with the Edmonton and Red Deertfis, and the wri ino o: 
poet^r^^h Ich/appealed only to the Red Deer 20s (66), ^he Red Deer 6s lod 
feeding about -tt|is either way, and the Edmonton^ 6s and 21s were emphat i li ^ 
opposed to the^ 

; ' . ■ ■■ f . •■ ; . 

Music . ^ ' . ^ - 

,*^Tt^e litj^d i n here indicate that for the most part these students arfe 
listener^, t^^her than performers. L I s ten ing to mus i c from Quebec (70) and 
frofttFraneetft) finds complete support ^ whi le 1 Istenlng to folk songs (68) 

''is ^backed by^l but the Edmonton and Rural 9s. There is some support from 
the Grade. Sixes and the Grade Elevens for certain singly a^ivities, such 

^as singing songs from 'France (72), which is approved of ^^i^^e Red Deer 6s 
to a vfery s'trong degree , and to a lesser extent by the Edmonton and Rural 

:6s, the RHjral 20s, and the^ Red Deer 21s* Singing songs from Quebec (73) 
finds similar support, while the .singing of folk songs in general (69) 
seems ^0;^ appeal only to the Rural and Re>^er 6s. 

t Frnallyj the proposal tNat they write their own songs in French (7^) 
is accepted only by thf Red Deer*20s* 



. Language Laboratory ^ ' . ' ■, 

j n . ret rospect the Grade Sixes should not have been asked to complete 
this part of the questionnaire, \n conversation with them, tbeir concept 
of the lab vyas'' soniet imes rather hazy. Since many of them had listening centers 
in their classrooms or In their schools, I feel that they tended to equate 
languago laboratories to thuse* 

The use of the lab fur practice in speaking the lan^juage (76)* firuJ^ 
complotu support i as dogs Its use for listening practice (except for the 
Edmonton Grade Sixes) (75)'. At. to its use for repetition drill, the 
Edmonton ZOfj^/tiavQ no opinion either way ^ and thu rural 6s do not favor this. 
On tlic ques^^ion of using the labs for tests » only the Red Deer 64i , 20s j and 
21 1, fHippurU thu *idt!a» tfio Vest buinc] opposed (78)* 



Conclusion ' I ' 

• J t must be stressed aga in that the opinions mentioned 'abov0Vepresant 
a concensus whfch represertts tha position of tjie majoMty of the stq^enti In 
a given classroom^ Th^ discussion falls to take into account the minority, 
point of view In fach room, for this reason^ ( am a strong supporter of 
some form of IndlvJdualJ^ed Instruction being Implemented In each class^ eveh 
if \t takes the form of some ty'pe of simple grouping arrangement In order 'that 
students may learn by the strategy which works^best with themj and rway 
participate in ttipse activities which ^hold the. most appeal, / 



Study Ten 



Studeht PreforoncQ for Type of Learn ing Approach as Indjcatgd 
By Select ion of One of Three I mag i nary C lasses 



*; In thU part of 'the surveyj students were asked to read descr i pt loiis 
of three very different tVpes of learning situations and^ to eKpreSs 'a ^ 
preference for onti of them. The descriptions are contained In Appendix SIk* *^ 
Opinion at all grade levels appeared to favor the /more- 1 ndi vi dual i zed approach 
excapt with the French 20 students who tended as a grq^' to favor what might be 
called a VoJk it intages -type situation. 

, .Very few students expressed opinions i^n writtyn form abouL this quest jonj 
and for this reason, most of the i r .poTmnents are given below except , for those 
which niarely offer the same kjnd of coinmenj: as one al ready . presented, 

1,'-The first classrouin sounds the most inviting because there 
of interests and act i vi t les taken up," 

feel the first two classrooms are too $lack and wouldn't^ be of Imuch 
value* I sure woul dn' t leorn anything. The third is very pract ical 
because the student may work at ^h is -own speed* 1 1 i a; bet ter learn i ng - 
atrnosphera with more activities to be i nvol ved, . Th i s wouTd have to b6 a f 
very lengthy class, but it offers better things to interest the student*" 

3*'M agree with the thjr% type of classroomj although I fe'ei more teacKif> 
guidante would be beheficiaK'' " ^ , 

4,'*Classrodm One Is an ideaT s l^tuat ion. I t^ sounds 1 i ke th§ 
of variety In it. C 1 ass room Three i s pretty good too, 
to bel [eve that certain people might fool araound tcfo 




ire woul d be a Hot 
but I woul d 
jch." 



lesson 



others 
It' wo*ld 



mipha^s on 



maybe a^ II 
You would h* 
on 'grammar. ^ 
work, I *e, 




tend 



Th4S-v 
thai have somq • 

no good. The 



s low *for the 
e^ to, • , 
t as good, 
the brighter 



_ 5_. f 'C 1 as s ro^ rd I y-any- - teache r - taugh t- 

, good for students with personal drive, but for 
d I f f i qui t ies , and need a 'push' once in awhile 
class, would be^ a waste of time," 

6,"TNe'f[rst classroom Is goqd for all studeJits - 

brighter ones*- Frenih would be .learned here. 

Second class room - niore drill - more,!^mph< 

Third Classroom. ^ All right for student 

ones i but for those who doh-tj a total loss. 

learn how to complete a-unlt.^' ' ^ ^ ' 

■ ^ ^ ^ ' , . ^ ^ ■ 

' 7^ ' - C 1 as-s room Th ree ^ This would be ^ good idea. The student would.be able 

[ learn at his own .speed and ho would have a 'sense of responsibility, ^ He 

woul dn-t be slowed down or be pushed too fast, and what he learned he 

would probajsly remember, , - ^ 

C lass room Two ^ ■ Just 'hav i ng a fmj students do someth Ing such as araswer 

' quest a very ufficlcnt way teaching tq gie. These few^will 

learni .while the others may be too shy to speak up when 



Work at own speed have to 



to 



understand. Oral drills confuse peopl e, when they 're 
small ^rotjps a person feel^s.niore comfortable when he 
something new," <. 



they don ' t 
in big groups , In 
Is first leanning-. 
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■ \ ' " ■ - . ' • r 

m.t m.jL!;>| -'*°'" ^"^^ statlsttcti data and from. the domments. 

just quoted there is a range of opinion as to the best leafnfng environment, 

for French. What^h IS means to us Is that wherever poss Ible/alternatlve 

approaches t^jeachlng the language must be provided to'^meet the dlff^eHt 

mn^^fiKi^'r^^^^^® very well be that even where It fs 

Impoisfble^to provide a different approach, part df the year 's work .might be 
carried out In a more- indi vidua I i zed fashion as a- break from the ordinary 
rout I n^* ^ ' ' ■ ■. : ■ * ^ . . - - f 
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I Study Eleven Teacher Program Attitudes , Pre- and In-Service Prepara 
^ and Priorities in the French C^urrtcu^ urn 

^ - The tables; given in this part of the study are largely sel f ^eKplanatoryi 
* and' do not require comment. For the original form of the quest lonna I ra, the 
.reader is referred to Appendix Twelve. i 

. Althoughmost parts of th©' quest I onna I re . dl d not appear to requi^re 
, comment / several ^eachers made..^6me very useful points about in-service In 
particular and tm Fren^hprdgfam' in general. These are given below* 

■ . ■ ■ ^ ' \ . . . . ^ ^ J . - 

rn-Sarvice . i ' 



'Evening credit For ruter^areas," V 

2. *'A professional French I Ibra^^ that could be passed from school to school." 

3. '^More consujtants for Work^with the teacher in the classroom .'* _ 

4. ''A program about enrichrt^i actlv^HfS and methodology at all levels."' 

5. "More in-service sessions as new programs^are introduced." ' 

6. ••|n-servide training is a Bind, because it «dds another duty to the schedule 
' of a person whose time is already fully taken up^ I *m not too qpttmistic 

about what can be achieved by this method." ^ - ^ - ^ 

7. "Facilities m^re accessible to smaller areas so that you don* t have to 

travel so far to get to them." - ^ . - 

8. "Oemonstrations by teachers who teach the same programs or visits to their 

-- c4 ass roomi . — Even i ny red i t - at-Red^Deer^.i' _ ^-^ — — —- ^- 

9. "Organi zed in such\aZay that teachers at the various levels are able-to 

.th0 problems arising-Wt each level." - 

0. "Practical demonstrations. Pract i cal mater la 1 s in contrast to too 

theoret icai." ^ / " ^ / 

In my city the facUities for in-serVlce train ing are very good owing to ^ 
the dlllgeQce of -the coordinator," ^ ^ " ' : 

j learn from watch i ng and doing. VTRs are something I have time to view 
and can do in my own school."' ^ .■ ' 

13, »'Time off, so teachers will attend. Room enough and equipment^ lots of ^ 
\ inater ials to work with." . ,^ 



11, " 

12. " 



General Comments - 

li.^VIF is a good program for about ^ ha 1 f . of the first year. Anyone fbllowing 
the course as prescribed could find it a drag^" , _ ' 

2 J " Bonjour Line loavfes 'enough scope to encourage the students in various ways 

throuqh di f ferent methods," - . * > 

J, '^ Bonjour Line is an extremely boring set of lessons^ es^^^jy from 16-21. 
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'•" ' ■ ■ ' ' ■ ■ ■ "''i'3.36 ; 

I felt that I lost my Ghlldreh whan I was teaching the lessons. Therefore ' 
I stopped them. The program is too ekhausting to teach with nine classes 
of thirty ehl Idreneaeh^" 

^. ,'Mf the instructions that go with a course are not too restrlctlyej a teacher 
can manage with almost fl^^program. What bothers me Is any ^statement 
which suggests that If the^ogram is not followed exactly as iuggeSted, 
then ht .is the teacher, not the program that has failed, I think that a 
, teacher has to Improvise and adapt , no matter what program is used . Given ■ 
this freedom a teacher can make good use of almost any program* This 
implies that the objective of the^aching of French must be realistic; 
we cannot hope to pro^ce complete^ bi l ingual people^ in a high school in ' 
any uni lingual community.*' ' ^ 



Curriculum Priorities 



A study of Table 11.9^ indicates that the teachers in this sample are ' 
not in complete agreement as to the long-range goals of French teaching with 
the except Ion of those at the Wementary* School leveU It would seem to be 
necessary for the Department of Educat Ion to discuss with teacher groups Jts, 
revised objectives, since this informat Ion either has not reached the teaching 
force, or Is not accepted by those at the Junior and Senior High School levels. 



» 
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DISCUSSION OF THE RESUUS 6bTAINED FROM THE TESTING PROGRAM AS REPORTED IN 

PART TWO • , ■ 

The reader is specif Icany deferred to the tables containe^d on pagesv 
12.19 to 12. 26, A few minutes spent with these will make the following 
discussidn somewhaL clearer. ; 

tt was hoped during the proghiim of oral testing to devise various . 
Indices and coefficients which might serve as a general type of gu i-de. to a 
teacher of French at each grdde level. By taking into account cert|in ski lis, I 
wanted to provide the classroom teacher with a mean# of determining the/ 
reiatlve standing of .his or her clasi with relation to the students tested In 
the course of this study. The assumption was that there would be a ^cont inuum 
reaching from Grade Six to French 21 , and that stages ^long this continuum, 
might be described as Grade SIk, Grade Nine, French 20, French 21, and perhaps 
even the grades and courses in between. To achieve this, the stages just 
described woufd have to beUtat I st ically significant from, each other. While / 
the continugm was certainly obtained, stat Ist leal slgnifance in several cases 
was n&t. / . 

During the analysis of the data, one plrobl em appeared almost at once. 
Except for two measures, average grammatical elements per structures and 
number of quest Ions ajked , none of the other tests produced a stat ist ieally 
s I gn I ficdn.t difference between the French 20s and the Grade Nine students. 
(There Is a difference in tf^^aw scores, of course). In view. of the fact ^ 
that some studenti who were. Wgal ly French 21s Were Included with the French 
205 for reasons which i have given e^rl ler , and s ince many of the French 20s 
"haTtik^TrincirJ]^^"^ 

somewhat surprising. If these legally French 21s had been put with the group 
to which they really belonged, since they did ach lave. at the upper end of the 
French 20 scale, the difference between the French Nines and ^he, French ^20s 
would have *been even less. 



What I's the situation with respect to d i fference/ between the French 
205 ahd the French 21s? Here the opposite Is true. /If ;we piA the legally 
French 21s with the 21s, the effect would be to increasejthe. raw-score 
difference between the French 20s and the French 21s, a^, hopefully, ^ 
obtain scores that were stat i st i call y s i gn I f i cant . In flct, in most 
Instances, this is what happens even without putting the two groups of 21s • 
together. Only the question/answer ratio (which is not- s Ignif icantly dyffferent^ 
at any level), ^ the defecrfptive ability Index from Test Four, and the number 
of d!ff(?rent interrogative structures used do not show a significant 
difference. The remaining measures are^ either s I gn ! f leant at the ,05^ level 
or^at the .01 level * 

S*ince there Is not a great deal of difference between the Grade Nines 
and the French 20s (although the raw scores favor the latter), is there a. 
significant difference between the Grade Nines and the French ;21s? Such a 
comparison was not made in every instance, but only In those measures where 
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no significant differehce between the French 20s «nd the French 21s was 
recorded. The rationale for this decfilon Is Jfl lustrated by the'^resulti 
obtained in the fol-lowing comparisoni. In tMfe first Instance, the dtffarehce 
between the French ^s and the French 21 s wa^yjgn If leant at the .05 level 
in test Three (Jask>erformance) . While there was no significant difference 
between the Grade Nines and the French 20s , t^e difference between the Grade 
Nines and the French 21s does achieve. significance. The bpposife is true 
in the case of a. sub-test of Test Four, total words produced, this timep 
even though there^is significance at the .05 level between the French 20s 
and 2iSj there is no significance achieved between the Grade Nines and the 
P^^nch^ the Grade Nines and the French lis. A comparison 

of the raw scores shows why: while the means for the latter group are quite 
high by comparison with those of thd former, ^he distribution eliminates any 
reirl difference, 

Jn analyzijig the results obtained from a ^ub^test of Test Five, the 
number jof differwt interrogative structures used, we 'find that there is ' 
a signlftcartt difference between the results derived from the Grade Nines 
and the results derived from the French 21s. The same is not true of the 
difference betwefen the Grade Nines and the French 20s* (n fabt; there is 
not even a significant difference tetween the Grade Sixes and the French 20sv ^ 
It is this last comparison that requires some eKplanation, The el Imlnat ion \ 
of one class of French 20s from the total French 20 group mjght alter the ^ 
Picture, sin^e the |cores In this class are not far removed' from the average 
scores obtained fiSr the Grade Six group as a. whole/ This is not surprising; 
in terms of cl ass hours, the ' two gitoups have taken French fot- about the 
amountiof— t I me j-a po inti^ 

same might be appi led ijo the Grade Nine/ French, 20 d I st i net ions. 

^ . . . .■ . ■ " 

Appl icat ion of . the' ^esul ts to the elassroom 

What conclusions may we draw from, this discussion and from fhe tables 
oh w^T^ it was based? There would seem to be three variables 'wh ich might 
provida^^us with a basis for d I scr iminat ing among . grade and cojjrse-level 
achievetfient* These are: the number of Items comprehended, the number of ' ^ 
tasks successfully carr ted put , and the number. of grammatical elements per 
structure produced. The^number of errors male at each grade level per 
hundred running wdrds l^ears to rema in constant , and even cl Imbs somewhat 
as students move away ^fem the fixed senterDces learned In class and attempt 
to express riew ideas. a result, this measure does not contribute any- * 
^thing useful and may eveft tend to obliterate any distinctions which might 
otherwise appear. 

The. formula given on page 12.12 for picture descr Ipt ion may of far 
some help. The closer the teacher can approach a score pf *000 the mora ■ 
successful her students may be at this act ivity. The raw scores tend. in' 
this direction,, but afain,*the Introduction of the error factor poses 
problems* . In any case it might he useful for comparing classes from one 
y^r to the next proy I djng, of course, that thS same instruments are used. 



Sdme Comment 5 on the Cbntent of the Stuaent Tapes :> . . 

Despi te Some csl' the problems ju^ ralsed,^an exarhinat lorv of the 
gives cause for some caut lous opt Iml 5m/ With one exceptions there is & 
continuum In the average results at each grade and course level reaching 
from Grade Six and ending with the French 21s i We, are achieving something. 
The problem fs that even the stude^nts^ and the ir teachers do nor bel i^eve thiSj 
and morale in a second-language class is always egg shell thin. Since we are, 
achieving results, it now becomes a matter of Improving on those results* 

• ' ' ^ ' ■ ' - • ■ • ^ . 

^TwQ areas which have tremendous' impact on -the student abl 1 I ty to u&e.: 
the language out oh the street, are aural comprehension, and question-asking' 
^bi l i ty , Both of these appear to /be In v^ryj great need ;_of attant ion. I n a 
way they are related, for the ab i 1 i t/' to ask questions demands an equlyalent 
abi i i ty to understand them wheR asked. The student who does not urtderstand. 
the teacher - s quest ion wili be penalized twice over, s^ince h i s f a 1 1 ure to 
respond- Is usually taken as meaning that he doesn't know how to answer. The 
commentjof one French 20 student is worth quoting in thl^ regard, ,: , 

/M can do the answers but ! can * t do . the qu6jt ions ' 

It must be remembered that in any conversat ion , the student is spendihg 
half hts: time either tryin|^ to understand^ the question which he has just been 
askedj or in trying to phrase the question which, he will pose In his turn. To 
develop this point Just a 1 i tt 1 e b i t f urther , I am Intrigued by , the. fact that' 
when students were allowed to form the i ^ own quest ions In the Interview 
sftuation they demonstrated a very high degree of comprehens ion of the answers, 
:|.must stress that the'girls who^ were doing the testing tried hard to adjust 
.the^JeveLo^d i£Li tulty__Q 



gra<^ level of the 'student before them, Somf of the answers which they gave 
were, extreme Ty complex, especially at the French 21 level, and, yet,, with 
minor except Ions the students appeared to have no major' problems ih**under- 
standing the responses*. Perhaps^the form of the student's quest Ion provides 
him with. an Initial problem solving apparatus tuned Xo the range of answers 
that such a question will elicit. Tra i n I f(ia I n , quest ion-aski ng abi 1 I ty wi 1 1 
it would appear, help the student with comprehens ion problems as well* 



5; 



The forms of questions used are ''a 1 so 1 ntirest i ng to .bompare* In the 
entire group that was tested, including all grade and course level Sj only one 
student used /'n'est-ce pas?^ to form a quest ioh, ^ On the other hand , . and again 
at all grade and course levels there is an inordinately heavy use of. *Que1,,," 
in a variety of forms , Including the obviQUs, such as ' (iueU temps fait-*fl?'» 
Oe quel le couleur est votre jupe?'S although in this last instance, the - 
irbitial 'De' .was absent more t imes . than i t /wa^, present . 

Perhaps the most strlkJng difference Is that between the sixes and 
nines on the one hand, and the, 20s and 21s on the other there Is a world 
of difference iH the sophistication of their questions ilj, the Interview 
situation. -^WhTle the latter , it must be confessed, .asked their fair share 
of '-Comfciien de soeurs as-tu?''i cnore frequently their questions were'^no/ 
longer lifted directly from the text which they had been, study jng of from 
the f i Imst r Ips ^h ich they had been watching, but sbniewhat deeper o'nes. 
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such , as that df the boy who asked, ''Pourquoi est^ce que vous faltei ces 
extmens?", and then ppooeeded, to denionst rate perfect comprehens ion of the 1 
rather I nvois^ed answer ■which he received. Perhaps a more basic type of ■ 
difference'was the fact that the Grade Sixes and the Grade Nines used 'tu-« 
rather indiscriminately, while the-2.0s and the 21s were mori careful with \ ' 
t^m 'tu/vous' dis;tinction when tal king t^ members of t|ie evlluati ng team. 

Finally,, as one of the: girls who had spent a year In France with a ^ 
Frenc,h family, and who had Just returned, sal.d, after woMtIng with the French 
21s for awhile, ''Most of these students would have a 1 ittle trouble at 
first , but I think that.thiy could manage reasonably wil I In a French--speakint 
community." it is somewhat alarming to find, that neither. their teacher ' 
nor the students themselves shared this /opt imism. T 



PART FOJR 
^ CONCLys IONS AND^RECQMMENDATI ONS 



What cohclusibns rjiay be drawn from fh© data eontaTned in the 
preceding pages? Certainly there ii. cause for opthmlsm, but at the same 
trme there are elements of our French program which stand In very real need 
of Improvement* Before I embark on a diicusslon of theie el emeriti, howeveri 
I should like to indicate some of the 1 iml tat tons and shortcomings of the. 
present study in order to put the remainder of my summary Into some kind of 
focus . .. • ■ , , . '.■•■.='•• 



Limi tat ions of the Study- ' 

It ia regrettable that we were unable to test and Interview th^'French 
30 and 31 groups* At, the same time^ this probably worked out for the best* 
since they represent to a very considefSble degree an atypical population 
within the great mass of students study mg French, The heavy dropout rate ^ 
in our courses wh tch the Lethhr idge Study {AppendiK Ten) underlines means 
that the French 20s and 21s are closer to the mainstream of our program.. 
I bel ieve that both the 20s/and 21s and the 30i and 31 s should be involved , 
in. any future testing programs, if only to satisfy our curiosity about the 
end product* ^ . ^ ^ / \ 

Or iginal ly tt was planned to carry out parallel testing us ifig 
standardized tests such as the PimsUur or the MLA Cooperative L level tests* 
After some reflect ion , 1 1 was decided to use the latter, since the oral, tesis 
moS r"crose ty^approached^^w 



Unfortunately, through a series of fnisunderstandings with the suppl ier wa 
were f Inal ly told that the items which we required were out of stock. This 
tragic discovery took place on the Friday before testing began, ^ueen 
El izabeth Composite High .School in Edmonton very kindly loaned us some of the 
testing materials, 'but a^art from some very limited, test ing of. aural 
comprehension^^with the 21s/ t^ese. were n used. An attempt to use them with 

he French 20s proved that fiW^. WHere very greatly beyond their ability in 
this particular area, and.the^ testing was actually stopped in mid-stream for 
fear .that it mTght*^jeopardif&! th& results of^|he fgee-tfo-face testing. 
Despite this I strqngly recortimand that test iri^ of th% ^ planned 
be carried out, s ince wh i ]e we now know to some e^^nt where we. stand 
within the Province* we still have ho basis for cpmpar ing our results with 
students outside. 



A wider sample needs to be se;l4cted coveri^ng both add i tlbnal program^- 
and different geographic regions within the Province. The studentSt too, 
need to be selected in § more random fash Ion » ttfnce, apart from St, Paul 
and Lacombe Counties, the schools where the testing was carried out either 
werp selected for us in the one instance, or wer^ selected by mutual; 
negotiation in the other. * : ■ ■ ^ . 

Reading, writing, and cultural understanding were not tested.* From 
comments made to^us during the testing, and In view of the low prlofity 
Issigned by the students ta the study of the people who speak the language^ 
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14.2 

■■..^ ' :■ ' ■ ■ ■ ^ • ,V 

.cultural understanding should prove to^ be in rnterestlng area to explore 
once suitable tesj instruments are available. = 

Admihistrators at all levels, other teachers not involved In the . 
French program, trustees, and memberi of the general publ 14 were.ndr 
interviewed. Fortunately , this cfen be done fairly eas i ly at almost any ' ' 
point in t ime, 

- \ ^' ' ■ / . ' ^ . ■ 

Parent questionnaire returns were regretably low. Perhaps a solution 
to this might be to have an -advance^ man/person explain and dfst the 
questionnaires a few weeks prior to tbe arrival of tHe test ing team. If. ' ■ ^ 

. parents were requested to mail these in to some central point, by the time 
that th^ test i^ng^team arrived i n the school jt; would be known which 
questionnaires were still not in, and appropriate steps might then be^takpn 
to ensure a, higher rate of return. \ . 

Whilfe schools did their best to provide usN^ith students who had left 
the French program, this wat not always poss ible. ¥tie solution might lie In 
more long-range studies of the present type, studjes >q which the population 
would be identified before they began French. In this ftfay, dropouts could • 
be interviewed as they dropped out, and perhaps even encob^aged to' return to 
the program. . ■ " 

It became apparent even during .the test ing that some further 
modifications needed to be made in the test Instruments to deal with problems 
^ whrl c hr h ad "no t^^even "be c^ 
One example was that their very *t3pen-endedness resul ted in alnrast no. use of 
the future or of past tenses. ' In order to maintain reliability we decided 
not to make other than very trifling adjustments during the course of the 
testing. Qther item will have to be built into the test wh ich will force 
the use of such tenses, although such tests belong more to the smal 1 -skll i 
type of test Is ituat Ion. 
. ■ - . \ . ■ ■ ■ . / ^ ^- ... • ^ ' 

The Gold. Questionnaire proved to be very lengthy , and should be cut 
back In length to something more closel y resembl i ng Its Pink courtterpart , 
Students in the lower grades appeared to have no difficulty with the Pink' 
Questionnaire, but y^ere somewhat gl assy-eyed /by the t ime they had completed' ^ 
the Gold ane.; In this connection, I do not recommend the use of these / 
questionnaires with fetudents at the elementary level who have not had 
/renchvfor at least two years, and in no case should they be used below V*. 
Grade Five. / - . 

While one of the strengths of the study in niy opinion was face-to- 
face testing,' interviewer fatigue Is a factor which must always be taken ^ 
into account. This was watched very careful ly "during the. eval uat ion. To 
the girls' credit, even after leaving Edmonton at 6-45 a.m., they were still * 
enthusiastic and still able to' react warmly to the students with, whom they 
were working at 4:00 p.m. ' . 

The most severe limitation o*f the study was summed up In the comment 
of one girl in Gr^e SIk who said, "These-tests are backwards to the kind 
that we normally have," Students of test 1 ng theory will understand- what * 
she meant, as well as the effect that this will ffave had on the results. 
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General Discussion of the FindL/igr M ' , ^ 

■ ' . . "'"^^ ' ' ' • • ■ '. * ' • ^' • . ' 

To summarize Part Three which /itfel f is al ready^^^a be 
.both difficult and unwise. There fs always ^he risk tMt a §1 ight ly dif fererit 
emphasli may be pieced inadvertently on some; import#^ For this 

reason, the reader Is strongly urged to re^diP^rtTHree (which begins on , . 
page 13 J ) , If he or she has not al ready done si^VM the same time I should be - 
most remiss If I did not attempt to h i gh 1 1 gh^t OrtV or two points which might 
otherwise be lost in the amount.of informatjon which I have had pr'esent. 
As I suggested at the beg Inning of Part Ffc 

bad news*/ First the good n^s. ^ ' S 

In the beginning, at any rate, the major It)^' of students are sincerely 
Interested In learning the lahiuage, an Interest^v^Ich their parents seam to 
support/ (We. must be careful , however, not to cdhfuse 'learning a language' 
and Mearning French*. The former enjoys more support t ^ 
the par^ntsO Many Grade Six students in ^shmont and El k , Po I nt fK 
such an interestj and this In/the face of breikfast; table comments aboiJt the 
program from their older brothers and sisters. The students who dropped 
French st 1 1 1 conserve iome IJjigering Interest in the study, s I nee roughly ^ . 
h^lf of them feep that they .1 ikpd French Qven though they, exper lenced enough 

^difficulty with It to make them drop out of the program.. That this interest 
is si;ncere Is test i f led to by the fact that 1 arge numbers of them woul d 
encourage their own children to enrol in French courses. This position Is 
also supported by students In Grade Nine an^ In French 20 Who offer as a 

^principal reason for taking French the fact that they enjoy It, 

^^"Tfi^rivoul^Teemr~tfi ~ 
may have tfeen wl 1 ling to'belleve. The respohs i b 1 1 I ty then becomes ours to 
capitalize on th Is interest , s ince we have a^ heavy responsibility to these 
students'lto improve our programi and our 'dally classroom teaching, matters / 
about whilch .1 shall have something to say when we examine^ the other side of 
the problem^ In' order both to ^maintain this interest , and perhaps to rekindle 
the Inter'est of some of those who^ have dropped out or who are planning to ^ 
do so* inj the^ery near future, ' / 

This^ interest Is Indicated in at least two other ways, Botif the Grade 
Sixes arid Grade Nines along with certalh French 20s evince a very real 
reluctance to entertain any discussion oT shortening the. French period. This 
is not'^^.the same as asking that it be Mengthened, I mus^ hasten to add, bOft 
this. 'Is; not the kind of behavior that wou)d typify a tdtally ^turned-of f \ ^ 
pgpulat'ion. There is oven^better support for our programj however, and thls_ 
'^omes ^oth from those parents who woul3 I ike to Me the program begin In ^ 
the loWer elementary, 'a posltHon wfilch Is suppoKred somf'what by dropouts from 
the program, and from the results of the testing program which has"* demonstrated 
quite linambjguogsly that those students who began French in Grade Four are 
better than ,4fi^bse who began-later, evin though both may be enrolled I^n the 
same c^urse^ , * 
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sacond area 1n which we enjoy considerable support Is in^ the area 
; y of 'the development of cultural understanding, / DI rect support for this 

concept Is indicated both by students in the Elementary School and by the 
parents in general. The concept also receives indirect support from ' . 
^s^tudents enrol led In Grades Nine and^Eleven who offer* as one^ of. thei r major 
reasory' for wishing to learn French a cfesire to, be able to participate in. 
. • conversat ions with French-speaking people. Somewhat surpr is ingly , those wHo 
have dropped out of the program express a strong desire to have a Francophone 
friend. Support for this type of act ivttyp thent seems to comtft from all; 
^ quarters* What do we do with it? ^ ; ' Vy ^ 

^ The answer which I must offer with a great deal of regre| is that we 
t do sgsry UttTe* This Is Indicated over and qvdr again In the quest lonnal re 
/responses. Apart from certai/i classes where a sincere attempt is made to 
/ develop this type of gnderstaridingi for the most part It takes the form of. . 
films o^^a travelogue nature, possibly because these-are all that may^ be 
obtained without a great de^l oi^^ diff iculty* There is an unuiually virulent 
heresy in modern language teaching that suggests tha.t true cultural under** 
'standing may ^nly be achieved through the study of' the language. This much 
I am wl j 1 ing-tp support, myself , In its extreTO form, however, it Is often 
held that cultural understanding may only be taught through the language. 
Regretably, large numbfer.s of our students do not survive in our programs 
\ long enough to bfcome enlightened; I hqpe that 'I am ov^rstat I ng' the c^ase^ ^ 
J but my discoveries In the area of ayral comprehension to which j have already 
— ^-^referred-wouid seem-to ind icat^thacH^^^^ elyv-ccnveyed 

th|pugh the languages then we had better improve the aural comprehension of 
our students. I am no longer willing to accept t^^ particular excuse for 
doing nothing In this area. If as language tiraiers feel that we are v 
unable to make a .contribut ion to)our students - growth along these l ines, ' * 
perhaps w0 should turn the whole bus iness over to our coMeaguis in Socjal 
Studies who ml ght be .abli to help. The stakes are too . important . ^ 

. Perhaps the desire of the parents to ^ see their children acquire some 

^form.of cultural orientation may be the Treason for the support of the former 
for the suggestion that v i s i ts ! to French-speaki ng communft ie^' might be made 
more frequently, ; 

The reader may well ask |^y I am opt"i?nistic in vi^w of the rather^ 
bitter corments wh ich I have J usV made*. Very simply^ the reason Is tharf 
our major support is for the total concept of learning French.^ By and large 
this is not opposed. What bad news' I have to offer is based on details, and 
progrLam details are sometbing which may be changed quite readily./ In the 
; absence of ^ttie ikind . of support Wh Ich *l have Just ment ioned*above, however^ 
changes Iq program, deta 11 s woujid be a pure wast^e of time. What , thens ^are 
- ^ some of the conditlohs which 
' ■ \ ■> ^ / • - ^ ^ ^ 

_ The first problem Is oHe of morale. Our students lack^cpnf I dence" in^ 

' " / their ability to use the lan^age.^ h have al ready refe'rred to this problt 

• in discussing the perf prmance/ of the French 21s. The answer ifjay fie In the^ 
discrete-point type of test i no wh ich we normally carry out in pur clrfsses. 



squire change? 



i 
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The present^study attenipted to f ind oUri^fj#^^ not 
where they were lacking. This is ^he dllariina with whlcK wfe are^f aced. vWe 
mult contjnue to^carr^ owt. discrete pbint-iJtesjmg^ but should 
clear to the stujjent tha^ j ts aim Is diagnostic^ that we wish to find out 
the problem areis In crder- to help him be abld to use the. language more . 
effect i very; in;.the relatively unstructured typ^^dl^test I ng which rnarkedfthls 
study. Student ^morale needs .to be devel o^d; afvd^tiia ( nta I ned^ not destroyed,, 

I tiave already referred to my concern^ ijffitit the comprehend ion Itvel s . 
of classes as a^wholep 'It is interest ing that: th i s part icul^ aspect waS; ^ , 
referred^ to ve:ny frequent ly by \ students whd^v dropped out of the progr^am 
a major cons ide rat Ion in the i r dec is ion/ Many' students al sO f irid' 'the; programs 
boring,^ an inevUable resul t of an' inabi 1 ity ^to understand* However^ there 
Is an entire area of student achievement -that . Is of even niore ^pnqern to ^ ^ 
m\ and that Is the area of the student^s perception of how well he Is doiJ?^ > 



in our program. 



At all grade 1 evol p pist Grade^ 5 Ik , one-f i f tK to; one-th I rd tf the , 
students, report; having trouble with French, Given the, high rate of . 
dropping out that sterns to characterUe our programs / this Is somewhat v ^ 
surprising'! What Ij^worse is that orfe-thlrd to two-flTth| of these students 
feel that their mar^ in FrergCh are nte as good as their marks^ln other 
.subjects. For those students who are^^^ttempt Ir^vto ach ieve^ rf^h igh grade 
point rage for entrance to some pfp^ram In an Inst Itut Ion at a higher^ 
les^l / this must inevitably i nf 1 uence thb I r decis Ion to drop Frenchs and 
a fifth to on^ quarter of the students at each grade level jn fact do propose 
to leave the Frenc'h program at 't h^^ end of the yearfc \. : . ■ \ . . : ' ' - 



Aj/hether thel r\perceptiqn of = ;theiT prMriess. is base^d on fact of Inot^^^ ^ 
^does not ^ real ly matter i s incfi It *N the- per^ptlpn and pot the real Ity that 
will color their attitude to the^Frehch program. Perhaps Ifis also^^tbis . - 
percept ion that accounts" for 'the/ very sfiTa'l 1 nujnber of students at each i 
grade l evel who express ^conf Ne^ce^ i n the | r abll I ty to carry on a conversat ioh 
In French r ighf now/ or to live In a French-speaklrig^community by tHe end of 
Grade Twelve* The quest Ion must be askecfjara our requ i rements/uhreal is£ \ ^ 
Are our approaches to eval uat Ion total 1 y out of step with approaches to 
evaluation in other subjeqt areas resuj ting In unnatural ly low scores in / 
our subject? I do not think so, and i bjse^my iorrtments oh the remarks \of. |- 
many students who mentioned over and over again in dl fferent. guest jons 'that'j 
In. testing situations they had trouble wi th aural comprehens Ion* I must: 
.apologize for my- Insistence on this point, but I have not I ce'd. f rom tlme^^o 
t ime, part icular ly among nat ive speakers of French who, vit must be 
remembered, usuan,^y learned Engl ish'^in Grade One, a f a i 1 ure^ to apprac late _ . ^* 
just how difficult ft. Is to comprehend another* unf ami 1 iar 1 an^uage -i n ^ . 
^unstructured ;s Uuatlons It Is for .t1i Is reason that, 1 usually have someorfe 
teach my own studdhts Tha I > or some similar language to bring honp this point, 
Th^ same applies tjo native speakers of English, of^n monolmguaU who 
are teaching Engll^ as a' Second Language, ' ^ * / 
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/ ' ? ' Orta r^asdh. for some of this failure may'- be, our"own traf^ 
I haVe begun quiestlon the eff icacy of th^ bn^- day , bag^of-* tricks . . 
worlcihbp. Unless. It Is par^t of a total series of suchf workihpps In-Barvjpe 
sfeisioni^ ai r planned as part^ of an overal l program, l^^ may adtual 
dofng^a drsservfqe by persuading the^ teacher that he or she is in fict on \ 
-top of jth© problem. It has been my ^eKper Fence that such workshops^ rarely V v / 
t#lk about; theory under^lylng some of our methodsV and unlesi this- theory fs^^ * 
^hbroughlyvgrasped, prdblims suth as that of failure to understand s^ok^n .\ 
Franch "wi l l cant I nue to plague us. We riee^ to have a program In which the / 

chahce to ji\St^n^meone^^^p^^ this theory and method ehsem^le into pract ice 
in;a^classrQpm with'a group of students. - - ^ ' 



1 . 



:/ ' My own vcours^s at the University have fchanged*drast leal 19^ In : thfei r . ^ 

'.content over the past few=years as. I have had a chance to eKpJore som^ of. 
these problems^ I "must digress a; 1 Ittle at *this Juncture to^make a pblnt**;^ , 
Last year I sent out my students^ foff thiU rounti of student teaching^ Orfa o k 
^them went to* a girl' who was In my first methods clfess in 1966* ' Sfie phbned^me . 
up to xomplain bitterly that this :s t u de n t ;fcnew mo r e a b ou t why th ings ;v;?ent jf 
wrong; than s|;ie rfid, and it v^s ^bt to me' tn^t I. had a very real resporislbll ityi I 
, to keep her up to date, too. I couldn't agree more. I have offered^' 
" courses VI rtuai^ly* every summer ^.^ serve as an upgrad-in^g 

e^pepience. Rearjitabl y , 1 don* 1 remember ev^r seeing the lady in quest ion^i ^^^^^^ V 
I corte back* Perhaps we need td ^look at* systemat ic updat ing of bur i njlormat ion. ^ 

. ^____i_^^^_*_Another__cul p^^ 1 east _thi,_way_. iC J 

in which the programs are used. Requests for a'change In the progrfrn^ employed- 
^ receive considerable attention In thei{ comments made by the studentship t Is 1 

' *^ not necessary to abancEDn, the program^ total ly , since the comment is 'made - • . 
. ' quite often that a shI f t i n emphas iS: f rom one component of the 'progri^ to 

another might/resul t . in increased interest* On the pos it ive s I de^ ^tbi number 
of ^tudeht s »who requested no change be made In the program was qu ite'^hygh* 
^ This fact, -and the diversity 6f\ responses to the three Imaginary leaf ^p'ing 

situations would seem^&o inericate^Shat we may need to i nteres t .ourse^es^mdre 
. in ^d i¥f erences in learn Ing -^styles' than we have in the past as we foU^^wed 
locfcstisp approaches to French, Sorr^ form of grouping as an absolute^^i^ / 
- minimum needs to. be undertaken^ a point which Is echoed by several students— / 
at the upper *levelswf If we wish to cut our dropout rate by making greater / 
provisions for diffej^ences In learning strategies ir\our classroom* V /' 
. - • ■ ' » ^ . , ~ - ■ ' . ■■ ^ ■ ■ /.V- 

In concluding this part of my comments I recommend to everyone 'jivho 
is involved in the teaching of French, the *bul let in ^bf the Departmeri¥|pf 
Education entitled French as a Second ^ Language , Level s 1 12,3/ (Secondatty ) ■ 
This publication spfells out in more detail than w^ have ever had the , 
specif I6^*competences whi,ch will 3mt our stu^dents on the road cto real fi^ 
commun Icat idh. |.t is' supposed to be ^rfH'he hands of e^ery French teach^ir 
In the Province. I am assured^ that it Is ^somewhere Mn your School rig^t now. - 

■■■ .... ■ ^ ■ ■• ■ ■ . . ' ■ ■ ' . ^^r- 
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^ 1. v Gur|:eH# appr al l >sijbjects^ must be exajnfned to 

^ . dat^nrriine "whether or ndt^ B^^K eva'l uat ion . i stcons litent with the / 
' ^ expressed goals, and iHtheseJ goals are being' achieved '4 n the course, 
/ ' Comparison ofi"Frericb^ar)d other linear subjects is particularly 
. important . We mus^^^ French is'' harder than other subjects. 

*2, We must determine ways ;fn which we can indicate to our studeist^the . 
. pragress thatch© is makfng 1h hia ability to use the language in 

unstructured s I tuat ions wh 1 1 e maki ng him awar^ for diagriost ic and 
, remedial reasons of thosavareas requiring specific attention* - ^ 

3* We must make preparat ion^ for: different learning approaches used ;by ! 
; ;Qur/studferits by implementing at^^least a grouping procedure, rather 
than cont mu ing -to force ^11 students throijgh the same approach ^nd 
rat^ of del ivery . . ^ ^ . 



V 



Cultural Awa rene s s 



\ 



^* the rationale for the goal 'ftf cultural awareness andv^objec't iVI^^V needs 
^^l^tovbe di.sGUise_di_and^the gqalii ti^fldissemi nated^moreiw^ide^l^^^ _is_ li 
. ^.obvious that e ither this has." not happened, and that many teach^f^ . 
Junawa'rjB "of. its changed emphasjis in the French^program, or el se/ th is 
•goal is rejected by teachers tat the upper grade^ levels who are ipressa 
for time, sin e i ther case, some action needs to be. taken* I 



5, 



The wayX in Jwh icH cul turaV awareness may be foslered need to J^e 
tiommun |cat^d, ^nd appropr late mater ial s developed where these are 
^acking*^ Such materials as do^<Sxist need to be made aval labia ^mdre 
vreadilVi than ;is now the case to teachers i^Kihe ffeld. 



Greater contact needs to be madd^ith people wof 
the Social Studjjes to see in whatsVways they mi g} 
ach i^eve th i s goal , . % 



jing in the are^ of 
ibe able to help us^ 



Me 

1 



thods 



4^ 



* ThQ relationshlp^hat exists between clearly defined goals, effective 
teachmg to achieve these goahs , and cont muous eval uat ion to ensure 
that the gqals are, In fact bejng met a1 mpist' On. a da il y bas i s , needs 
to be more, clearly expressed and comFrtunlcated to teachers #t all \ 
If vel s. The dfvork of the Edmpnton Cathol ic School Board In 'this afrea 




should be gi v^n v<!de publ J c ity gnd Tts/^^^ 
fever they are. needed. ' ^ ■ ' 



Greater attention needs to be given fto th^ development^^^^ " 
comprehens ion. This includes the preparat ion of materials to f urther r 
this goal a& we H as bringing to the a.t tent io^ 
those material s^whiDh al ready ek Is t| ana ^h Ic^^^^^ 



3 . More .at tent iAh to the ^ t ransfer I ; use ;.p^^^ , i ,e. , the use of 

inguage Mn .real ist ic cofflmuniefe^'^^ nei 
rom'; the very f i rs t day sy eyen^ th I s type of expr 



eds to be g i yen_r i ght 



More at tent i'ori to the 
la 

f ron>: the very first days , eyeri r^'th I s type of express ion in vol vei 
something si ightly less thah'f lavvleis use of the language; The goal 
must be to communicate whi*le makjhg as few errors as possible. The" 
competent teacher will be able to'cr^ate such . act ivl t ies, while 
keeping the potent f a j^f or error at a/ininjmal level > 



6 



Consideration needs to be gi ven to some very real chan^ges In the 
methodology M Mo^ et irTfages where It Is intended to retain this / 
program.; Paradoxical ly, the^solutiorf to difficult ies wftK^ Its use ' 
1 ies in jome schools with' too .great a devlat rbn from' the lald^aown ' 
methodology; and *in otjiers the methodology iVfol lowedvtoo slayf rhlyk 
: Teat hers who do not feel that it Is helping them to achieve their . 
goals should be free 'to subjt I tiite other programs: for \t, Tht 
essential point Ms that the gails be ach I evedj whatever changes this 
requires of the methodology. -y ^ 

The *fh^Vu€ince of the University in the area of wrl tten slf i 1 1 s i s 
alreatiy mal<|ng Itself f el t. Cbnliderably more emphasis on grammar and 
compos It ion Is beginning to be encountered at the upper grade levels 
than Was ;the casr a; few years ago;. ,The fact that reading and writing 
act as perceptual ^nd memory-aiding devices ir accepted. The ddri^mi^ 
is that too great -an emphas is on grammar and' compos it Ton wl 1 r h^^ 
at the experise lof ^the oral ski 11 s , students are al reidy beg ih/ing 
complain that th^ls Is the qase. Let us be very clear as to our .own " 
objectives before'we beg|ri to attfmpt^ to accede to whatever deTiahdi 
are made^n*us, j ^ . ' . » 



Tffachar 'Educat ion 



1 . 



TtiBre appears to be a neeU for some overall plan which wli I ensi 
that systematic upgrading may be made available to eeacfjers Iq 
parts of the Province in such a way that Mndufe hardship Is not, 
caused to anyone, fn the 1 Ight of what is being learned tflmosr dally 
about modern language learrvirigy^preparatlon for rr^dern language ^ ^ 
teach I ng i's^a career- long activity ivh ich cannot Be sat Isf led/ent Irely, 
by hit-or-mrss in-servUe sess*ldns*.; Those do mt wish to- 

participate In such programs must appreciate that tenureMmpl ies .an 
oblfgatipn on the part pf the emplpye^-to keep himself up to date , and 
an equal obi Igat ion on the part of h li emplpVer to proy Id/^such^ralning, 
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Teachers 
\ thiy are 
feacheri 



3. 



In yaf idLrsv parts of the Province who have denipn^tra'ted Ihat . 
effective teachers of French and who work walV Wi th othe^ 
_ s4>oul d be des Tgnated as Consul / ; 

woilVd provide a .setting which other visit | i In which otlfer 

taachers''ml ght, even tiach- for brief periods of time wl th : subsequerft 
dl sbuji Iqn of wha t was done , and where improvements in approach mi^ht 
be^madei Videotapes of ^Uch teac'hers should be prepared demohitrat Ing * 
specific aspects of the prograifl^ Th%se should |hen be made available 
to teachers throughout jthe Prov ince , for observat ion I n the I r own , 
ichoiol i s incie most schoo,1 S,. now hive access' to tiie necessary eqtj[pment.. 

: Professors j nvpl ved ; i n Un i,Vjers J ty-? I e ve 1 methods courses shouj d ensure ; 
that the prbfalems involved in developing both aural , comprehens ion and^ / 
f ree ^tommuh j.cat ion ab i 1 ity are understood by their s*t^dents before they / 
beg I n their . teach I ng » The matter of presenting a cMlture needs more^ ^'^^ 
work, since iTpjqy teap that they do not know how to go abou-t 

introducing rnp target culture, ' * ^ ; i 



Further Research ^ : / ' /' 

IV There Is a need to look at the effects of the parent/home language to - 
determine to what extent > the presence of another language facilitates; 

. or makes more di^fjcu^ the learning ^of French, Do we need In, some 
bases a dlfferent^^proach to the teaching of French than that use,d 
with the bulk of the population? / - 

■ "/* ^^\^- ^ ' \ ■ ' ' . ' . . : ■ . ■ : \ . ■ y y. ' ■ ' - ^ i ■ f 

Ir F^l uent -FrancQphone stude 

administered to them that were used in the study to see whether /or not 

' ^aur expectations of- Anglophone students are reasonable* 

3* The recommendat Ions that were mentioried In the section entitled \: 

*U imitations of the Study V need to be jmpilefrfented in any future ^ 
- ■■testing., . " ' ' ■ . ' ; . .■ 



Finally that a group of students be selected across the Province in < 
a variety of school settings prior to tht i r /lntroduct»!pn to French, 
and that these stjud^ts be followed through to the point at which 
they either graduate or drop Franch to assess their att itude and progress 
as thfey move .through the grades* ' V 



EKLC 



; . I shoul^dx 1 ike to^close/ ^hls study wi th a thought that is not 
mlnet but vvhfdh says better yChan I could my- .feel ing about a very key 
person in this whole bus Ine!SS/'of Meprning French^/'- 1 1 was ' sa i d by a 



student, in L indsay' THurber/Hjgh School 
quef t lohna i r^^rw 1 14 the conjment ; 



i;n Red\ peer- who cone 1 utled*:hi^ 




^' IJ' S THEf TEACHER/WHO MAKES THE D IFKRENCE, 



AppandlK One GRADE S IX STUDENTS ,WHO ARE» Survey Number 
\ : : NOT TAKING FREN&H " 



. Name 



Fami Ty Name. 



Fi rst Name 



2* Schbol 



3t Age (as of today) 



Years 



Months 



Mate 



Fema 1 e 



k* Wb^t languages can your parents speak besides Engnish?^'- 



, m5. How many peopife do you knov/^who ^ian speak French? J' 



■V 

\ 



u . 6, ;Do you have older brothers and sisters who took /rench in Junlqr high 
^ ' , or in high school?. j — ^ / ^- ^ - 

: : Yes I J f 




No 



If your answer' to the last quest ion was ; 'yes ' how do you think theylfelt' 
about their Frtfnfch course? / . ^ ' 



Pleased with it 

_ _ Qq^ I =^ 



Not very pleased with it 



, '-|8* How would you describe your marks in most of your subjects? 




/ 



Ara/you looking forwarcH^to taking FrencTi? 



Very good 
Good , 
^^Verage , = 



How do you feeJ about i.t?^ 



o 



Very interested 
I ate rested 



Don ' t real 1y want to 
No opinion V - |~ 



IQ, 



you think that everyone shdul d/^ tudy ^rench?,./ Yes j No | "| 

'(IfXyou would liHe. to talk about this a bit r^0\ prease use the^space 
uhderneath or the back of th:is: page);,-- . ° 



■ i! ■ 



ERIC 
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1X1. B#16l^/th^s'we*W l isted some ofithe thirfgs that people learn 
* aboy't when they study Freneh. Pl^iase /read the list carefully, 
*theri'^ place a number 1 in th^box beside the reason that- is 
moj^t^ important as far as you ar^ concerned, a number_2_i bes 1 de 
^theUa^ond most Important reaion. a number 3 beside the 
thi rid,-and so on, 



n 



*' a* To be able t^ write the ranguager 

b, Td be-able to spMk the language* 

c. To be , able to learn abou^t and. understand 
the pdople who use that language, 

•■ r ■ 

' d. To be able to read the language. 

V - ' ^ ■ 

Ihthe space below, ;please tell us why you thinkjhat 
important for people to study FrsnGh,ir( If there Isn't 
room, please continue on the back^ of ' th 1 s page) . 



□ 



□ 
□ 



i| IS - 
enough « 



'5.2^ ,^ 



ERIC 



9H 



\ 
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Appendix Two PARENT _ QUESTIONNAIRE V. - . - Survey d|/umber 

■ " ' . • THE AL'BERTA MODERN lANdUAGE-'^TUDY / / 

■ ■ - - - • . -• 

/ •■ I. .Please indicate which parent ijb fcoinpieting thi's .quest ionna i re: • 

' , ■ , ,• Father-. •. _'.'/ Mother \ . * ' ' ^ 

- Far the foMowmg t^ree questilons »' we'd appreciate very much havirtq 
■ mfprrrat ton about bot/i Father an^ Motheri ' • ' - * 

• . ■ ' ^ '- / ' ' ' ■ • ■ • ■ ' • 

2. I can understand '.the foUowiTig languages when spoken to ine- f 

■ ' ^ : Father ■ ■ { . . ; : . 



---^ • 'j ^ 



3* r can spesk the fol l ow trig l anguages 



/ 



/Mother 

/ 



4, I can read \ hp f^l lowing, languages : 
/ Father 



/ Mother 



5. Th^e following languages are used m ourrhomg: ■■■^ 

6. We buy or subscribe to ma gaz Ines or newspapers in the following 
languages* ■ ^ * 

7* I cogipleted school to t^he end of Grade:^ (Fathert " . ^ , 

/ V ' ^ . . - (Mother) - 



8. Durtng my .own schpaKdays r3tyd,ied thg fgl lowi.ng languages- 



9,^. Were you sat isf led vvith your own modern Qj^guage classes? Yes ^ 

(If you would like to make further cdmments please use the backr) 

MO, ^Dq have other children who are studying, or who have studied 
French? * * . \ . 

11. Are you satisfied wTth their French program^nd with the 1 r: progress ?^ 
(Please ariswer on the back of this page), - , 
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.''^ . ' V ; 1 9. ! Th€^ things that I ^on't like about ^my child's French program gre ; 



'.L.I- ' 



i 



Part Two • . • , ■ ' 

K Beldw wfe've Ustad several reasons which might be given for study Ing\ ' 

- Franeh. ^ Please re If this Is one ^pf the ra« 

that played a, part in your declsfon to have your ch I Id take rrenth," please / 
put a check mark Irt the box beside* the quest ionicheck as many\ai you wish. ' 

THE STUDY OF FRENCH CAN BE\ IMPORTANT TO MY tU]LD BECAUSE HE\ (SHE) 

^ m 1. Needs ItHa school; ; \ ' 

\^ gain good fj^ lends more easily among French^ 

I I speaking 'people- . ' 

J 3. Will be more respaet^d because of his (her) ability to 

IJ : speak French. : ^ ^ , 

□ ^it* wil 1 understand the way French-speaking people live and' 
tMnk^better* \ 

- Q- 5.-WI11 need i t- t 




- 6^ Wilt be able to meat and talk with ™f 

-j,^: 7- Will not be real ly educated unless he or she Is 
I I * : fluent In French. 

^ ^ 8. Canada is rapidly becoming a bfl inguaJ country, / 

. ^ Sv WjH need It to enter University, . ^ 

■ *: 1^ 1^ 0^^ (Please l ist on the back.)- \ ^ 

■ ^^"^ > ^" ^ . ■ .^^ . . * 

2, Oil the next faw l ines we've J isted the main reasons fbr stu^yi^g 
V ; a modern language. We'd^pp^aciate It if you would read th^fl through, 
^ then put a J^ bea Ida the reason that you th Is the most Important, 
^ a 2 beside the one that you think is next in Importance, and b\3^ 
beslde'tha ones that you thl'5k are least important^ \ * 
' . . - >/\- • ''^ - ' ^ , ' ^ ^ > ^ ' 7^. ■ 

^'23. the ab'il ity.to read and write the language* ^ : 

vj the ability to speak and understand the language. 



the ability td^understand the ppint of view of the 
{. I people, who speak the language^ " ' - , 

' ' THAMK, YOU . /' '^^ 
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12. The decision as Co whather'-or not my "eh iW. should continue to take ■ 
French should be made byf> . ' V; ' . " 

the pafenti | | the ichool. | - | 



the student 



11. I feel that students' should begin learning a second lartgua"ge In: 
' r , Kindergarten I | Grade 5 or 6 

Grades W 9 



, ^ Grade 1 or 2* 
, ' V ' G^ade 3 or k 



J 



lit. I wish tHat as well- as F^wich, the school would offer course! In 
the following languages: ■ . , < ' 



Grades 10 to 12 



□ 



15* to learn enough French td-liVe without too much trouble in a French- - 
speaking commi/ni^y^would probably take. - (please chetk one) 

ntore than 1000 hours 



lesp th^n 500 hours 



! ? 



bet$(^een 500 and 1000 hours 



no idea 



l6.\To j^hi^t ^fevel of competence do you want your chX) d"to learn the ' v 



^reneh" janguage? 

aWle to ask and answer simple questions 



\ able- to talk easily and understand a 
■discussion in which he, or she is 
V interested. ' ' 

^ able^to live without difficMlty in a 
FrencMi peak rng community-.- 

able to\read and write the language 



none of these reasons (Please explain 
on. the back of this page.) 



17. I would be in favour of my ch'ild visiting a French-speaking 
community for a^ few days If the opportunity came^up.. 

^ ' I \ - V ^ NoQ 



^8. The things that I 1 ike; most about my child's French program are- 



k/i 



PLEASE GO ON TO THE NEXT 
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THE UNIVEBSITY. OF ALBERTA 
W EBMONTorC C ANAPA TdS 161 v ;{ 



'.J 



May 1^1975 



Dear Parent, ' • I ' 

' The Department of Education In ^operat ion with y^W * 
' iehpol has asked me to. carry out a lurvey of the French language program 
in the Provinee of Alberta/ We are trying to f ind oiJt from parents^ 
itudents, and teaQhers what they think of the program that we have now, 
' but rnore important, what k ind of changes would they 1 Ike to see»made 
when the time comes to br Ing in Tiew/prograftis, Whl le I do have a chance, 
"by nature/of my worK at the University^ to say something about the French 
progr^mi I have often wished that I could say something about programs * 
in ptheP subjects. . It Is for this reason that we felt^ that we would like 
to involve you in any changes that we might make by requesting you to ^ 

f.1 I K out_ this qwest ton naire. We a polo g li e -fo r: making thi s kind ^of demand 

^ " " " ; --v : - - - ■ ■ ■ - -\ - v - ^\ . -^r 

Son your time. 



Please fill out the enclosed quest jonnaire as completely as 
possible. If you wish tq add further comments please feel free to write 
on the back of any of the pages. To ensure that your questionnaire 
rerkq^ns as confident ial as possible^ we've identafled it only by a 
number and have provided a stuped, self-adressed envelope in which to 
return it to me here. DO NOT RETURN IT TO THE SCHOOL/ 



EKLC 



since reading the some three thousand questionnaires and 
tests /involved In this study will take some' time^ and must be completed 
early in the summer so that my staff can still have soto holidaySi I 
be very grateful If you wouJdj complete the questionnaire tonight and 
.put it In the mall tomorrow, thank you for your help^ ' 

purs truly, ' 
DougVa|f V, Parker 



Assoc i ate Professor 
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Survey ^umbier 



Appendix; Three STUDENTS WHO HAVE DROPPED OUT OF THE PROGRAM 

THE albertA;modern ^lanbuXge^studV r ' : 



thc^Student 



• I ^ The paopla whc^ara^reipqns ible for ^th is study are trying to " 

i f, rmprova rnbdern language courses in the Province of Alberta. To do * 
this we are talking to a grea^ many students and asking them for their 
, /A . opinion of the courses which they have taken, I n most ' surveys like 
■■-■■d-:^yjr -: ih\}B , only students who are St 11 1 takfng' th 

their opinion. In this studyi however, we shpuldl ike to hear from 
'v :thos0 of you whos forgone reason or anoth^ri are no longer enrolled \^ 
in the French, program In order to^ f (rtd^^out why you decided not td. v 
cont inua. By I istenlng to what you havte to say about the prograni, 
we hope to be* able to* change soma of tf^ things that may haV|B,rtiade ^ / , 
you dacida to, firop'the course* Naadlejs to say , your answers will ' 
be kept cortflTdent 1^1 and 'wi l l only be^aeh by Dr. Parker and his " / 
^taff at the Untvers Ity ; ; . ^ * 

• ^ |t*s poss Ibla. that we may not have listed al 1\ the reasons that 
you might want to give for dropping French, if there are other ^ 
reasons^that you would 1 ike to mentioh oiCot ha r comments that you would 
like^to make * we've left a space at tha and of the queit ronha Lra : f or 
you. to do this. We often find that the comments that people write in 
at ithe'end are^among the most useful information that we get. 



After you have compreted this pag^^ please detach It from the 
rest of the quest lonna^ re* and hfnd it inPsepaVately , This will help 
to keep ybur: answers confidential. ^ - 



Thank ypu very much for your help> 



1 , Name 



Family *name 
2. Nime of Scbbol 



Flr|t Names 



3. City or Town in wfe^fch school Is located 
M* Grada In wh ich you are now enrol led,!] 



S^upvey, Number 



• THE ALBERTA WODERN LANGUAGE, STUDY 

. ^ f ' ■-' . 

Personal Data - , / , * ;^ 
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-i; Male I ' j Femdr© 

2, Age - - 



"'(please check one) 



J ■ 



years ' mftnths 
J'. Present Grade in School 9 



0 2 



Other ' 



ompl eted the fol lowing courses and/or gf^ades'^in French 
* (piease check all the ones .that apply to you) . 
' French vGrade Four | | - - ■ 

French Grade Five j I ^ . 

French Grade Six f ~| - : 

French Grade Seven' |~| y ^ 



- Frencfi 10 Q 
French '20 f^l 
FrencK JO 



French Grade Eight 
F ranch Grade Nine 



French %\ '^p^j; 
French 21 p^j 
French 31 q 



Note to Grade Ninai 

These pburses are 
for students in ' 
Grades Ten to . 
Twelve* ■ i ' 



Other cou>sei in French 



.ft.JHost: of jTi^;F'rench_ t^ Men; 



Women 



About the saine numbeT of e 



ach 



6,,^uring most of myyFrench courses my marks ware (Pl^asa Check one) 



Exce 1 1 ent 



Very "Good 



Good 



Fair 



a bit 



7. On the whole- i k^^^^FrencPi*; (Please check one) 
Very much 



□ 



11-^ 



Ppor 



no op I n i pn 



nor at al ll 



8* please 'Mst any language or^languiges which either , of your pare'nti 
■ can speak beside ErfglisJ^* / ^ ' ^ J ^ 



ERIC 



9* what language or lariguages arfe used In ybur 'home besides Engljsh? 

10. How many people do you know ^(otbtfr thanjyour^' teacher 4rid those' who 
" have learned French wit^^ou) who speak Fren4,tj^ , ■ • , 

> . ■"'3/2 ■ ■ y ; " ■ V'- \:\ r. f . 
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' ■ = ■ • . ■ ^ • ■ ■■■■ = ' ; 

To the student , , - » - 

When spmeone decides not to continue with Friench there are 
usgally several Reasons for this* Please read through the reasons 
g iven below,, and put a check mark in frant of the number of all of 
the reasorii thgt influenced you In deciding not to go op with- French. 

Usually^ however / there *s one reason that really helped you to 
maJ<e'Up ypur.mind - a- reason that was more Important th^n al> the 
others. If it Is one Of phe reaspnS given belbw, please underline i*t, 

* - , = " ■ ' . - 

, . Just In case we've missed any, Ve've left room on the ^next page 
to add any other reasons. If there I^sn't enQugh space, please write 
on the bacl< ofVth is page or the next one, ^ . , ^" 



j. i do not need a language for Admission to Unlvers ity. ^ 

' 2. \ wasn't learniVig enough to Justify the tirtte I was spending on it. 

3* I lost interest in stud/ffig the language. 

4. I wanted' t<r learn how to\peak the language and [ didn't think that 

. the courses were ^olng to nejp me very, much. '/ ^ ' 

5. My marks'v^ere so low in French that I didn't think tliat I would make 
it through the next course^ - > 

6. -^1 failed the last course, ^ ' ^ ' 

7. We weren-t learning how to read the language. 
8*' I Just 4tdn't feel that any more French was worthwh i le. 
9. I didn't study enough to keep up with the class, 

10. M wanted to take another subJuiGt instead of ' Frenchr 



--41-i-=^he-^vQ r k H n F ranch becanie n iorc d i f f Ixu 1 1 ^ u n J i g u u 1 d i i^ ' ~r "RcGp up 
^ with the rest of the class, ' 

12, There waj too much homGWork. , " , 



. . .... 

13. The teaching wasn't very good, 

1U, We -didn't speak tfic languagu, vary much In c\mi 

tS*^Wp tried ^to cnvor too nil^ch nioterial too faiit. 

16* I didn't » fkq tP^ 'tuachuK 
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17, The repetition was faring* V \ > ' ' ^ 

18, The^time that French took was hurting my marks^ in my other sub^'aqts. 

19, I onl^y mtended to take French this long anyway. ^ 

20* j didn't have enough time t.o^tudy the language as much as 1 

needed to. - ' * 

2J . There^'was too much granmar* ^ ^ ' 

22, I found that most of the time I couldn^t understand- what the teacher 
was say ing^ ' - 

23, J really wanted to take another language Instead. 

24, The language was too ^ard for me. 



25. There wasn't enough emphasis .^n the French or French^Canad ian people 
and how they lived, 

26*^1 '3idn*t really want to study a language, but I 'had to; so 1 stopRed 
as soon as^ I could, ^ . ^ 

27. 1 had to take apother subject which conflicted With French= on the 
timetable* . * 

28. We weren't learning French as f^st as I thought we could. 

29. None of my friends were^ going to take French. ^ 

30. I coUldn-'t spell very VAiell. 

31. French classes were very boring, 

32. My parents didn't really want me to take French. 

33. I found that I had a hard time answering the tbacher 's quest Ions . 

34. The school that I went to didn't have the next t.o"urse in French. 

35. I waattd to take another subjoct which conflicted with French on 
the tlmutable. - ^ " " 

36. Othur ru.nsons (pleaiio t^xplaln in the spticu bult^ or on th^ back of 
thiti p«igc)# ; ' 



I 
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To the Student . " ^ ^ ' . * 

This is^ thr last, part of the^ quest>onna1 re. For thi's part you 
wiirneed the IBM answer sheet that you have been given. FirlP'of all, 
if it isn't already there, please write ygur survey number In \thi 
blank space^ at the top . . ~ ' ' . J 

Below are twenty statements about French in school and m Canada. 

Please read them careful ly , then decide whether you agree or disagree 
^wlth them* On tha IBM, sheet in Part 1 youMl find numbers which ma^h 
'^the numbers b^s ide *feach. statement . Beside each of these numberss§n the 

IBM sheet^ IS *a series of boxes A1,B2,C3\ 'E5i We^ 11 use them^his ? 

way I ^ ■ ' ' ^ . ' * . =^ 





If you agree very much with the statement ^ ^ darken Al * '^^ ' 
If you ge^rally agree., darkeh B2. ' 

If you don*t know or don-t have any opinion either way, darken C3 

If you generally disagree, darken D^. 

■ . ' ■ ._ ■ \ . / • . • 

If you violently disagree, darken £5-- 



1*1 hope to study French again some time. ^ , 

2, I think that all Canadians should study French, . ^ 

3, Frepch should be a compulsory Subject in elementary school 1^ 
French should be a compulsory subject In J un lor h Igh school. >^ 

5t French should bo a conipulsory subject in li I gh school/ 

6. I think that any Canadian who wants to should be able t,o learn French, 

7^p My parents feel that studying French is a waste of time. 

8* I liked French very much when I was taking it, ' ^ ' - . 

9, I fuel tluit Cdnadfailfi are bcHruj forcoci to Icjarn French. 

10, Gvon if ! couldn ' t' npnak tht* lancjuafie I'd like to learn niore a]>out 
French Canocia antj Fraricrs 

11, j wl!,h tliat in nur Frpnch cnurse we had sliHlied mor^e about Quebec, ^ 

12, Mobt of tli<* Freiich teachiM-*; thai j kfiow are rtMlly qood teaclu^rs^ 
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13. I'd like- to Rave a /French-speaking person as a friend. 

Some of the n^y ic /from Q^uebec and from France Is real ly^ great . 

15* K'd like to be ab/le to watch French-language tel@vis Ion /programs * 

16* Whan 1 started suudying French . I really wanted to be able '^to speak 
the language* 



17. When I started F 



ench I really wanted to be able to read th^" laftgua 
1^8, *A6 "many Canldianb as possible should be bilingual. 
19* Most of my friends think that learn in^ Frenc+i Is a waste of tame*' 
20* Md enc^ufage my own childreh to learn French, 's 



Additional Comments 



2UH 
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Part Two^ 

' -r — — " • ^ 

. the Student 



. For this ppft of the quest lonna ire. you'll need one IBM Answer 
Sheet that came with part one, First of all, if ft- isn't there already, 
^^'^^ V^^"*^ Survey Number _ In the , blank space at .t-he top of th£ JJM Sheet , 



;i On this page and the pext 'few pages we'We written several- comments, 
that, ^people sometimes make ffboiJt theur French course* You may on. may " 
not agree with them. To show how you feel about jach cpmment read the*^- 
'^sentence, J then find the same number on the IBM Sheet and darken In one 
of the dotted lines beside' It on the followlnq basis^ 

If you agree verV. much with, the sentence, darken ln^0 
\ If you more /or iess agree, Td^rken ^^^^ * /; -r . 

If you don't know or if ydu have no 6p?nion,' daTkew-^in ^) 
If you 'don' t agree* darken -tn - 
If you\don't agree, In faqt yoU' re very much opposed , /darken inf^T) 

v^i^nWf^ If the sentence^ doesn't apply' tio what you do in your class, skip- ^ 
that questLon number, ^^nd go On ' ^the next sentence, . Be ^ure to 
* put the answer for the next senten^ ^ In * frhe right space, though / 



1. Thb tuachbr goes too fast for me^l^^kefep up, 

2, The sentences t^at we ara^earn i^^ar^e the kind of sentence- that 
will beluseful In a conversat ion.^l th ,a FrancH pdnson,' ' 

3*.Luarni^ng how pronounce Franch acGUr^itely Is very impqrtant. 

Our French course Is vary good for 'he 1 p i ng usjcc/rn how to wr^te French, 

SvWu'h/ive a lot of cll f f crtyit* nc t i v j t I as 1 n qyr French clasb. ' . 

6, The mnterUiU our ttYr>cher ubus ^(such m book!^ , Lopes, plcturcfO are ^ 
vt*ry good, *^ ' # ' - ' . 

V , * *" , ' ^ ^ 

7, ^sTime seeiinr to pii*>fi vory quickly In cnir rrench c 1 n*vf, , ' 

<k I rirui dolnri orol drills (suGh patliTn (Irilln) very boiyfnq. 

PUI ASf; GO ON Tp Tlir NllXr PAtil-. - 

I '20!) • , 
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- B*, Md like' to be ablej*to' pract i ce speakirrg French with tfja others J n . 
= cjMk mdre, of tert'., ■ ^ \ ^ ! ' i. . ' 

Id* i*d/l rke to s'ftend more t ime. us t-ng Preach* in^olass to 'tal k'afaout the ' 



thi/igs that we are Jnterested Jn, but vyh fch ,arjen ''t fnj oUr Frensh 

n.^lVrf ! rke t^ave-a text , for thls^&bi^se.^ ' '. . ^ ' 
12, W@ -don \t*f hay^ enough time - ih 'class to^ practice speaking Frenqh, ^ ^■ 
13- Most of the i^iNTC J^donq' t ^knbw hov| to *an^er tine* ^^uest Ions th the.^ ' 
teacfier asKS me*, " ^ ^ .-. ^ ' * ' . - . 

French clais periods should ^be Shorter* ^ ) - * ^ 

15. ' I'd ] rke to ^ave a print©d,i^|y of the senten^s tHajj^p a£a I'ed^nin^,^ 

16. 1 fjrijd th^o.ral dr I ITs *that do i.n class help iTTe"^ lot^,'/^/ . ;/ 

-1 7 . It is ^ TOOQ idea to have tapes" ^.i th ' d iff erent voltes speaking French** 

18, Wte'^arenlt really rearnlng to speak' the language,. ' . 

. / ''"^ * ^ " ' > ' ^ y ■ ' ^ . 

19, «0ur French CQurse Is. very good for helping people^ Teara how 

u n de r 4 1 ati d % qme o ne^ who Is^' speaking Frtfhch 

20. We do'more talking In, French than the teacher. doeB>^^*^ 

21. I like it v^hon I -have to answer a question In Frencff, - 
'22* 1 enjoy repeating after the tape* ^ / . 

23* I'd like to'have rmre Jtime to pr^actlce the" sentencqs that are .Dn the 

tape by myself.^ * ), . ' ' ^ 

24. I use the takc=thome records that go with our course quite a lot'. 

(If your school^^^es not have take-home rdcoMs » leave thi^answer 

blank), ' - \' ' ' ^ 

" . - . ^ ^ . ^ J * 

25- I'd like- to^fiave taku'-hofnc records or tapes to pracEice with at home* 

26. We learn ^too much mater In I every day. 

27. I 'd 1 ike ^ to have 0 Frunch-^E^ngl Ish dictionary, 

28. I^d like to have a dictionary with the definitions written In. 
simple French that I -could understand, 

29* The time seems. t\i drag in c4oss whe/i other students are repeating 
after the tapt-. 

30» I Clin usutilly urultM's L Orld wfuil t ht* .U*ac:h{!r ' cxp I .inii I I on in French 

jl, ()f)Ci* I luivi: ufHji»r IodJ h{)w ti ui'v/ 'icMUfMict^ vvoiM^s 111 | ruricli , I have 
no trnuhlr iiuiklfiij up other i.enUMict'U jubt Mkt.' It. 

7/7 ^ . fi.i Ast. do ON K) nir NrxT pAnr 

. - 210 
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^3iij^ have difficulty in repeat i ng^after the tapes i ^ \ " ' 

4'3. yfd like to spend morp time ^oing written exercfses. ' ' 

34. A French cpurse l ike ours is very good for helping people^Iaarn 

^fjidw to speak French* - : ' ^ ^ 

p\llke th^ pictures* which our teacher uses teach ^ French, 

36-^ pften I dpn't onderstand the sentences that; pur teacher 1^ trying 

to, tpach us,.% : " ' . ' ^ . , 

37. . Uwlsh that our teacher would use pictures mqrf often to help make 

^ the m^ffff ng'^ of the new sentences^ cl earer . V 

jS^We spend qui^te a bit of time learning about people who speak French, 

39p^ 1 wish^ that^ the teacher Wourd explam the new sentences to us 4n 
y Engl ish., ^ 

40, A French .j;ours6 like ours is very good for helping people learn, how 

to readi^ In Frtngh. . ^ * ' 

41* 1^ think that it helpssme a lot to have to repeat 'after the tapes, 

42, f '^usually understand the meaning of what ^J^^am saylrjg In ^enjch, 

43* Th^ peaple on thg tape ta)k too fast for^ to understand, 

44. Th4 tests that , we have in French are too easy, . 

^5, Most of the time I undmPBtand thq questions th^t the teacher asks me^, 

. ^ ' \^ ^ ■ -\ - ^ ■ . ' 

46, I should like to have mbr© tes^s so that I might have i better idea . 
' " ^ ■ ' ^ - *■ ■ ' ^ . ■ ■ * ^ 

of how we 1 1 I arm do I ng in French , \ * 

47% I am afraid' to let the tpach^ know when I donj t *understa^d;^ 

48, When w^begin some new work^ pretty soon I flpd that ^| have^ fof§.Oj6,ten 

whSt w^ learned Just a 1 i 1 1 1 e ^wh-I le ago,' ' ^ - * 

49, I think/that I cguld carry, on a fairry long'^conver^ Ion jn Frenc^j 
' wf th/someonc, ^proviuSlIgg t^fat>wo talked abput something that ^| know ^ 

!thing about. . ' ^ 

0, It is very easy to.fTiokc good marks In our FrtancK course without 

rea 1 1 y^ 1 earn i ng any Frcncli. ' ^ . ' 

51. French. I's hardui^ tiian iny^ other subjoctii. 



UNLESs'yOU Am in grade Elil/nN .^PLEASE OMIT 
T|lt QUE'^riONS ONJIIE MEXT PAGE, 
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"_NQte : THE QU^ST I ONS ON T^S PAGE AR| FOR jJUDENTS IN ^ GRADE Ej^EVEN flNLY . 

Semes Cer - Ptease answer questions In this section only jf^* your school ' 
* IS on^he semestef^ysteni that Is, where the school year 
^js divided in two'wtth Ji*f'f erent subjects In each part, 

V ■ 

\52.^ There are some subjects that the semesten system does* nbt fU. 
53' semester^ system seems to work well for French, 

5h, 1 find that after I have been taking a semester with no FfenchH- have 
no trouble when I start taking French-aga I n^ - 



-,- - - : ■ " ^^^^-^^ " - . .^X- 

^ Grammar - All Grade Eleven students ard asked to answer this part. 

K .' ■ . • ■ - ' ■ 

SS^. The grammar explanations in our Freqch text ^re very clear and easy 
to understand.' \ \ ' 

i 

56. 'I should l ike tovhave the teacher spend more t ime^ eKplalnIng French 
grammar to 'us* ^ , ^ > ' 

57* I hav6 no trouble spel 1 fng In French. 

58, I'd like^to do more' wr i tten^ exerc isps than we do now. . . 



language Laboratory - Please answer questio^ in this sect ion "on ly If 

^ you have Language Laboratory in your school,^ 

59. The work in 'the language loboratofy is helping riip understand 
spoken' French* ^ ' ^ 

60* The work in the language laboratory Js helping me speak French. ■ 

6l . The equipitient; Jn our language laborotory is usually broken. 

62. I wl^i that we 'had lafiguagu laboratory facflities r ight in our 
classroom so that wci^ could spend part of the per+od doing lab 
work, but ^/ithout having to inovu rruin, Qur classrbonbi^ 

63, Wo go to the? ranguago laboratory ut least thi-uu times a week, 

* (If you f}o inbrt' nituii, darkun AU if you don't go fit all, 

plcc3s(^ darkun Vj) . ' ' 
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Part Three 



To the Student ^ 



( 



For this part of the que|Uonnafre youMT need the othen'iBM 
^Sh«et thit you 'received with part one. First of all, If 'It fsn't'there 
already, please write your SucA^ey Number in ^he blank spacfe a't the top 
of the IBM Sheet . . ; - . '• ^ 

In this part of the questionnaire, we're trying to find out what . 
you thjnk of different ways of teaching French*- >erhaps the way that we 
have* 1 Isted on this page and the n|^ Is different from the way that; your 
teacher doeB^thingsj perhaps It Is the same. Jn either case, plea'se 
think about It , and*then''tel 1 us whether or not you think that you would 
l ike that way of doing things, or, Af that is. th# way In which your teacher 
does things, whether or not you like it* ^ 

To show how you feel about each of these, read the sentence that 
describes them, then find the same number on the IBM sheet and-darken In 
one bf Jhe dotted lines besldent In the fol lowing way: 

If you think that you'd like (or doal ready like) that .way 
of doing things very much darken^n) 

If you think that you"d like that |way of doing things 
. darken tfST 



think that you"d like that Way 




If yog don't know, or have no opinion, darken 
1f#you doQ't thiijk that ygu'd like that way, darken 

If you're absolutely po|itlve that you woUldnVt like that 
way, darken ' 



Civil isat ion ' 

In their French class the students 
1. Read about the daily lives of French-speaking people. 
2* Watch films, fllmstrlps, or television programs about French pooplo. 
3# Study the history of Frencli-spaaklng pCQplc, 

Read about the art, music, and litcraturu of French-speakrhg pooplc, 

_ 
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5. watch films about the art, music, and Viterature of French pegple, 

6, ^ talk to a French-speaking persQn about his or her life. ^ 

l\ listen .to the teac4ier*.talk about the daily lives of French-speaking 
people, 

8, exchange letters with someone who 1 ives in Quebec or Jn a country, 
where people ^ speak French, 

Presentat ion f 

"^^--^--—^-^ — ^ ^ . ^ 

"The .teacher I^Qtroduces a new conversation or sentences in French by:— 

g* showing a f I Imstr ip wh igh has a p Icture' for Just about eVery sentence. 
tlO, giving a short explanation in English about the situation before 
letting the class see or 'hear the new material. " 

11, telling or having the class read a story which contains the new . 

material . * . . r 

/ ■ . : ■ f \ ' 

.12, having the class look at their text where the sentences or wnversat Ions 

are printed in' French with the meaning nearby, ' r ^ _ 

13. explaining the rules whidh show how ybu make Up^a French sentence. 

Mean ing - ' \ ;/ 

The teacher explains the meaning of new sentences or newv wordsa. by : 

14, giving an explanation in French while pointing to pa/ts/of the filmstrip 
picture.. ^ . / ?^ ^ ^ ^ 

15* giving an explanation in French along with gestures% (apt ions) * drawings, 

16. writing the English meaning on tf*e blackboard or on thk overhead 
projector. ^ * 

J7*isaying in English what'the sentence means. ,y 

18. having the class look at the English meaning in the|.f textbook. 

Thg. teacher holpfi the students to understand g varj^ty of voices by : 

19. playing tapes with the voices of a great many different people. 

20^ playing frqpus with the voices of people from many Jd I f f erent parts of ^ 
French Canada. ■ 

21, liaviny Lhu class watch films or tuluvision progranis with French 
suundt racks , - 



s . ■ . . . . • 

Appendix %\x^ STUDENT ^SELECTION OF ONE OF THRE^- IMAGINARy CLASSROOMS 

■ .-■ ..... : . ■ . 

Part Four , " 



the Student ' 

On the fol J owing pages we've described three Imaginary French 
classroorfis* We'd like you to |-ead the descl^Ipt ions of the three, then 
decide which one you would .likev^st* To show Aur choice use question 
space number 80 on the second IBM Answer Sheet^e one that you were 
Just u^ing). If you decide that you like th&--first classroom most^, 
darken AI^» If ypu decide you like the second, darken B2, and if you 
decide that you prefer the third, darken C3.^ 

You nriay want .to make some comments about thp three classrooms.^ 
If you do, please put them on the back*of the IBM Answer Sheet. 



Classroom One ^ , ^ 

The teacher begins by as4^ing a few questions In French abou^ the 
different activities Jn which the students took p^rt after school 
yesterday. The teacher then turns on the fflmstrip projector and shows 
five pictures which illustrate a conversation taking place on a street 
in France, Since these were shown to the class yesterday, the teacher 
then asks for the sentences which go with each picture. Several students 
are then asked to repeat these sentences. When the teacher Is satisfied 
with their pronunciation, she introduces four new pictures and plays the 
tape that goes with them. She then carefujly explains in French the 
meaning of the new words in the sentences* When she is sure that everyone 
understands, she asks the students, one at a time, to repeat the new 
sentences. When most of the class can do this with a good pronunciation, 
she begins another octlvlty. This may be a talk about French-speaking 
people, a new rncord with Fronch music, or a drill. where the class 
practices riKiking new sentences based on the sentences that were taught 
yesterday. The teacher ny,ks n question which forces the students to 
chnngu a word or ..two in tfie liuntences to l it the new hltuatlon. She 
theri, turns to oni; of the pictures on thu rilinstrip and lias the! class 
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each other questions about the picture* Wh^n this has been done, 
■ ' ■ ✓ ■ % ■ ' - . 

the class Is given a written exercise based on material which they have 

already read in class.* The class ends with a reading of a story. 



C 1 ass room Two , " 

As students enter the French- classroom, certain ones are chosen 
to go to the blackboard and put the sentences on which they had for last 
night's homework. The rest sit down and open, their notebooks to the page 
A^/here they' have their homework. The teadher checks qu Ickly that the 

homework has been done, then takes up' the sentences that are on the* 

r ■ ' - -- ■ \ 

board* The students then correct their own* homework. 

When this has been done^ the teacher asks two students to give the 
conversation which they learned yesterday. She writes it*on the board, 
and, using the sentences from the conversation as eKampIes^ discusses 
in French the 'grammar problems for today - in this case, how the future 
tense of an 'er' verb Is formed," She then carries out an oral driM in 
which she gives the verb In the present tense, and someone is asked to 
give the same form, but in the future tense.' When she is satisfied that 
almost everyone In the^ c lassroom can do Ch(s quickly arid accurate^^, the 
class does a written exercise based on the verbs. The exercise is done 
in five minutes^ Is corredted, and the class, then is shown a series of 
slides which show a day' In tHeljfe of a factory worker In France, 
.Differences between his life and the life' of a sin: Mar worker In Canada 
are talked al^4ut* and the period ends, ^ 

C 1 ass room Three ^ 

As John en-ters the French classroom he goes to the shelf where 
his file folder Is kept. In It is a \\%t of the work which he ;Js to, do 
today. To begin with,, he Is asked to"(go^/t^ the 'culture corner'' and 
watch a fM'lm about a trip on a bus in Parisr^^hen ho has soen the film 
along with three or four other students he is asked to write down on a 
piecu of paper all the differonccs which ho noticed about this bus ride 
and a similar bus trip in his own city. Next he goe&>to tlio Manguago 
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laboratory' corner an^ pract Ices- the dialogua for the new lesson. He, 
does this until he is quite sure about his pwn pronunciation, sTnce 
he can hear the model sentence as well as his own repetition on tfig * 
tape. For a few minutes he is free to look at a student magazhne ^ 
written In French, He part icularly enjoys the cartoons. Then, along 
with five other students he goes to the *conversat Ion corner' where the 
teacher talks to them In French and helps them to d Iscuss • wl th each oth 
(in French, of course) subjects which are of interest to himself and to 
the other students. When this is finished, John goes to an empty desk, 
takes the textbpok whUh the class uses , and works on a written exerciie 
When he has finished, he cheeksMt against a correction sheet. When he 
has made any corrections he begins to study for the unit test which he 
Will take by himself tomorrow to see whether or not he Is ready to go 
on to the next un i t , , . . 
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' WHEN YOU HAV^FINISIIED THIS PAGE, PLEASE 
COMPLETE THE PAGE CALLED 'Port Five, 
Summary..' , 



.ApRendix Seven " GENERAU INFORMATION 



Name 



Faaii lv; Name 

Home Address 

City or Town - - , 



First Nar 



Age (as of, today)* , 



School 



Years; 



Mon^ths 



Survey; Number 



.Male : 
, Female 



/ 



7 




Y 



Grade 



French Course frv^Whiph You Are ^'^^^ 



French courses which you have al readi^takeh. ^ 

{Ple^#& dheck a 1 1 the ones that apply to you,) 
Rrerich GradeyFour./(^ _ v French 10 Q 



French "Grade F^lve 
French Grade Six Q 
French Gr|die Seven |^ 
f ranch SrWde tight Q 
Frerjch Grade Nine ^j— | 



French 20 Q 
French 30 j | 
^French 11 Q 
French 21 
French 3^ 



Note to Gridi Sfx^ 
and Grade Nina ^ 
Students: ^ ^ 

The courses In jthts 
column are fori 
High; School students. 



Other Courses l}i French 



Please list -any language or languages, v^^h ich either of ^yoUi\ ^pit^nts 



can spe^ak bes Ides* Engl ish. 



What language or Jar^guages are used in your, home besides Engllph? 



% 



How many people do you know (other than your ' to^yhdrs and those:who fiave 
;-l;dorned French w'ltfi yqu) who s^eok French? : .:J . 



I /J. 



tKo-^y' PLEASE 'GO/dN TO NEXT PAGE, ' i^" 
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Pact One ; ■ ■ ■ " '^-i ^^^^^-Z ■/ , :^ ^ -.O'" ' 

.In order to find out how you feel pbout your own prdgress In ^ 
Franfih we've ^prepared several groups of senteTices,. pf ease read each 
gwup of ierite.nces earaf ul ly I then dacfde whifch one best deierlbai^how 
youvfeelp Pla^e a Qheek mark In the square which fs to "the right 6^ 
ea,ch sentence* ^ * \ . . " , - 

■ • PLEASE CHECK ONL^~_0NE SENTlNCE IN EACH GROUPS ' \ 



1 .a* 


\ • -. • . , / 

V am gatt ihg yer^Cgbbd^f^ In Fren&h* 


-l^, — ' " 

f ■ ' 










My mar kr In French are just ayeragep'^ 








■ *^ . ' 


My mar^s: in French are liot very good* 






J= □ 




- - " "- - ' -■ ' r---- - — 1* '-^ - • • " — - ■ 



5# a. I ^ satisfied with my progress In FrenGb. 
b, I am having a lot pf/.^roubl^ I n^ French, 



6, a* I am hoping to drop Frenoh next year, 
b. J am. planning to take French next year. 
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.2*(a* My marks In French are not* as good as. jriy marks^ 

ffly, other subjects* / . • ^ ; ' 2a j 

; b* My marks In , French are about the same as my nnarks ^ ' \. ' . * 
/in my ^other SMbjects* ^ ' \. 2b | j 

c* My marks In French are better than my jtiark^ In jny 

otharf subjects * * , ^ 2c 



□ 



3V a* 


1 am having a hard time kdjiplng yp with the rest , 








,of the class* ? / ■ \ . 




r 




1 am able to keep up with the, rest of the class* 


3b ■= 




^ - f - 
■ C. 


1 think that|l coul d go faster than the rest of ^ 
the class. . . , 


■ 3e p 









1 'shoul d^ T ikej^to work at my own sF^ed and *TfOt have 
to keep up with the rest of the class* 




□ 


y ■ ■ 


b. 


1 should' l ike to work' at my own speed and go faster 
.than ,the res.t of ±he d] ass . 


kb 








c. 


The class Is going at just the r ight speed to . su 1 1 "te, 

■ : - , i » ■ ^- 







5a 
5b □ 



6a □ 
6b □ 
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J,0ik^ thh whole I 1 f ke^Freneh very much 

, On the whole I l ike French, \ ^ 

: c. On the whale I dpn't 1 Ike French. 

d* On the whole I hate French. 
. r don ' t* have an^^^nj^ one way or tKe other 




In the ipace below we *ve given some of the reasons why people 
take French, Please rea^ these careful ly, then place a number 1. In 
the box beside the reason thit Is most important as far as you are 



concerned, a -numbe r 2 beside the second most Important ^reasons a 
number 3 beside the^hlrd, and so on* 



8* a. To be able to write the language 
b. To be able jo' speak the language. 



8a' a 
8b Q 



c* To be able to learn'abbut arid understand the people who 
speak the language. ^ 8c 

d. To be able to understand the, language when It Is spoken. Sd 

~ ' , .■ - . ^; ^ -. . .... ... -L-=^ 

e. ^To be able to read* the language. 8e ) | 



"^"^—x When you finjsh Grade 12, d^ you t^Ink that you wi 1 1 be abl^e 

to sp6ak and understand French we^ll enough to l ive In a French-speaking 

town or city without too. much trouble? • 

I. * ^ % ' Yes Q , 

' . No 

' ' . * ^ Don ' t know .. 



. - Jn the space below,' we * d apprecNte it If you told us why you are 
'taking French, (If there Is not enough room/ please continue on the^ back)'. 
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Papt Five Synmry * ' ^ 

What do you Iika mos^ about V^ur French class? 



f 



2p What;do yoy dlsl Ike about your French claSB? 



3. What would yoq change in your French blass if you could? 



THANK YOU VIRY f^UCH FOR YOUR HELP 
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1 3-^996 'T 


^ . 4.263 


; 11,59^1— ^ - 




3-25 


8.926 " 




12.448 


4.315 


13.838 ' ■ 




3.269 


8.225 


3.083 


9.219 


4.263 


'11/449 




2.88 


6.716 


2.971 ' 


' 8;055 


3.631 


8.623 , 


49-. 


2.077 


5.2^1 


2,444 


6.349. 


2.579 ■ . 


;5-347 


• 50. . 


3.923 


13.099 


4.229 


16.317 


it.684 . 


;'l7.25 ' . 


, 51. 


2.885'. 


7.022 


2.941 


8.528 


,4.0 / 


10.865 


52.. 


2.808 * 


7;. 167 


2.469 


7.841 


3,421 . 


7.552 


,53. . 


2.961 


7.302 


3.222 


9.952 


4;526 ' 


14.234 ■ ■ 


■ 5^. 


2.-231 


5.552 - 


. 2.806 


7.974 


3.526 


8.461 


,55.. 


2.96 


4.804" . 


3.167 


9.56.9-, 


3.842 \ 


9*793 


56-. 


2. -643 


6. '93 5 


3..2 


9^565 . ' 


3.947 


.10.992 


57, 


3.0 V 


7.2., ; 


2.86l| 


8.596 


. 3.895 . 


10,268 


58, 


2.615 


6.388 


3.138' 


9.366 . 


3.474' 


7.366 ^ 


59. 


3.565 


8.691 


3.111 . 


9.671" • 


3.526 


8.099 'v 


60.. 


3.538 


9.626 


4.027 . 


14.906 . . 


3.737 


9.683 •* \ 
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Grade SiH ,' Go]d * QUje#frtofinalre fcorittnuodY 

^ EdmontDn ri=t26 ^ Rurafj ^ n*36 * ' Red Deer 19 

Question X sftt , X s^d' ,X = 

; No. ' • . ■ / " . ^ ^ ' 





. 3.692 


10.055 


3.666 


♦ 3.^79 


4.0 


10.138 


625- 


; ,3.209 


9.99 '"i J, 


2,861 


. 10.373 


3.579 


9.002 




2.76 


;6.385:f ^ 


, 2.87a 


7-753- \ 


3.0 r 


6.209 




3.36 


8".itl6' ■ 


; 3^166 


9.223 ' ; 


4.053 


10.437. 


65. 


.* 1.96it 


4.948 


/ 2.388 




2.895 ■ 


6.522 


66. 


1 ,808 


Ail 95 '■, 


\ . 2.416 ~ 


6.357 ; ■ 


3.0 


6,191 


67, 


2.16 


4,685,/ 


3.05? 


8.851 


3.421 


' 8.051 


68, 




7.686 \ 




9.926 


. 3.684 


8.615 


69. , 


■.'2 -96^ 


7,55 ,; 


. ■ . 3 .143 


9.684 ' 


4.316 , 


13.115 




\,'3.ii5; 


8.18 ; 


r^:^ 3.714 . 


13.033 


4^631. 


^ 15.323 


71 nJ 




8,^35 i 


'U 3.527 


13.129 


4.579 


15.127 


72. 


3.077s^ 


7.397 


|3.4t6 


10.803 


4.421 


13.421 


73. 


2. BOB 


■6.986 " 


13.25 


11 .018' 


4.263 


12,883 




1 .6it 




,2.138 


■5.622 


2.895 


6.35 


75. , 


. 2.923 


7.00H.. 


' 3.235 


9.906 " 


3,7 


9.739 


76. 


3^56 


9.065 ' 


; 13.027 


8.901 


3.474 


7.82 


77. 


3.56 


8,853 


.i^697 


7.252 


4,0 


. 11,081 


78, 


. 2.166 • 


4.631 


■ |rf-;2.3-6i; 


6.655 


3.5 


7.477 



StUjdy! Ei^ht The Gold Questionnaire 



Grade Nine 



Edmonton 
n^28 



Q.uest5on; 'X 



i.d 



Rurdr 



Red Deer 
" n^27 



' - ' J"' ^ 


2;655 


6.645 


2.845 / 


10.581 


3.148 




2.552 


10.002 . 


3.888 


17.402 


: ; 3.963 




2,31 


6.001 


: C263 


8.019 


.2 •777 


■*Tj 






7 ^ 

- * r 


q n48 




5. , 


■ 1,897 


7.988 


2.915 


11 .788 


3.259 


6. 


3.069 


7.727 


3.759 


16.27:5 


4.259 




2.333 


7.293 


2,333 


8.488 


2.741 


8. 


3.666 


.13.556 


3.81 


17i699 


4.333 


3. 


2.931 


7.592 


2 1 948 


11.731 


3.296 


10. 


3.793. 


■:12.137 


3.724 


16.747 


3.296 


11. f 


3.179 


I 9. 129 _ 


2.813 


11.454 


3.111 


12. , 


3.207 


8.821 


3.695 


16.571 


3.629 


13. 


. iMk - 


1 1 .203 


3.355 


13.889 


3,074 














Ui. ■ 


3^.069 


7.946 , 


3.169- 


, 1 4.008 


3.^44 


15- 


3.69 


11.607 , 


3.131' 


12.656 


' .3.666 


16, 


2.70it 


6.207 ; 


3.525' 


I5.AO29 


3.444 


17. 


3.552 


10.266 


3.712 


I6.J5I 


3.555 


18. 


2.897 


8.981 


3.075 


11.711 


2.925 


19. 


2.821 


6.804 


3.274 


^ 13.127 


3.37 


20. 


3.071 ■ 


7.654 . 


3.322 


li.745 


^3.555 


21. 


3.179 ' 


8.224 ■ 


3.845 


17.424 


3.74 


22. 


2.679 


6.667 


3.375 


13.959 


2.851 


23. 


3.821 


1 1 .541 


3.552 


14.399 . 


3.444 


2k. 


3.071 


7.93 


2.866 


11.566 


2.629 


25. 


2.929 . 


7.023 


2.859 


10.444 


3.074 


.26. 


3.536 


10.616 . ^3.47 


13.086 


2.851 


27. 


3^571 ' 


9.587 


3.123 


11.822- 


3.^81 


28. 


3.0 


8^472 ,2.895- 


9.451 


. 4.111' 








^vn- 48 


> 





s.d 



,12.553 
12.411 

:i:*?58' 

6.741 

8.465 
14.585 

8',42 

"14.377, 
9.105 

-9.949 
9.877 
10.322 
8.615 
97625 
12.009 
9,665 
9.85 
7.922 
9.228 
12.555 
'12.024 
7.129 
8.928 ^ 
7.254 
8.827 
7.'1 29 
11.349 
12.831 



Grade Nine ' Gold Quest lorinai re (cont Inued) 
Edmonton 



Rur#J 

n=56 



Quest ion 



s.d 



s'.d 



49. 
30. 

32. 

33. 

35. 
36. 
37. 
38. 
39. 
>0. 
41.^ 



3.036 
2.5 
:;3.571 
3.773 
2.929 
3.037 . 
3.655 
3.it83 
3.643 
3.2 
3.348 
3.276 
3.464 



8.315 

•6.009 
ljD,265 
9.807- 
7.99 
8.079" 
11 .056 

10.339 

11.322 

9.434 

8.716 

9.192 

9.07 



2.926 

2. 589 
3.228 
3.439 
2.949 
r3.904 
3.414 
3.439 
3.4' . 
2.821 
3.148 
3.392 
3.228 



12.284 

9.578 

14.697 

14.137 

11.972 

14*475 

13. 6S^ 

13.371 

IS.Sei 

10.24 

13.564 

14.231 

13.031 



22,5 



•Red Deer . . 
n=27 ■ 



s.d 



3.037 

2.593 
3.555 

3.851^ 

2.^555 
2.814 

3.074 
3\t'll 
3.925 
'2.777 
3.370 
3.629 
3t407 



8.159 

6.423 : 

10.203 

11 .912 

5,976 

7.504 

9.587 

8.192 

14.456 

8.271 

9.985 

J 0.558 



9759r 



ERIC 



42. 


3.214 


8.434 


3.226 


12.485 


2.888 


6,852 


43. 


3.724 


12.142 


•3i463 


14.748 


3.^37 


7.526 


44. 


3.786 


12.497 


3.508 


14.348 


3.296 


9.104 


45. 


2.607 


6.494 


3.115 


11.03 


2.518 


5.707 


.46^ 


' 3.536 


' 11.037 


3.228' 


11.976 


2,74 


6.537 


47. 


' 3.643 


10'.271 


3.474 


15.058 


3.629 


10.277 


48. ' 


2.852 


7.789 


3.235^ 


12.53" 


3.148 


8.552 


49. . 


2.464 


" 6.73 


2.4' 


■ 7.959 


1.888 


5.056 


50. 


3.827 


12.2 


3.333 


.12.677 


3.148 


. 7. 95 


51. . 


3.5 ' ■ 


9.674 


' 3.386 




3.74 


11.84 


52.' 


3.286 


9.364 


: 2.96 


TO. 707 


3.259 


9.941 


53. 


3.5' 


9.674" 


3.14 


11.78 


2.925 


7.825 


54. . ' 


2.5 


6.286 


2.429 ' 


8.553 . 


2.74 


7.047 


55. 


^.143 


8.09'5 


3.269 


12.543 


4.444 ■ 


12.311 


56.' 


3.393 


10.093 


3.07 
. -"^ n= 51 

226 


12.41 


•3.0 


7.416 

\ 



grade Nine Gol d Q.yeit lonnalre * (cont Inuad) 





Edmonton 


Rural - 




Red Deer 






n^2$ 


- " 


n^56 ' 




n^27 




Quest ion 














kin 
NO. 




■fid 


X , 


s , d ' 


' X 




P/ • 


1 179 


8- 748 


3 •071 


i3#996 


3.407 


3.573 


rO 

5o. 




7 one 


2.947 


11.469 


3.111 


7.982 


59. 






3*0^ 


12.988i'r 


3.333 


8.809 , 




^ 1 rt7 
i * i ^/^ 


7 DQ7 


2.789 


■ 16.178 


3. 518 


11 '.403 


61 . . , 






3*263 


14.786 


3.444. 


10.237 


62, 


4 • / qp 


7 *5 "3^ 


2*556 


ro*4i8 


2.111 


5.74 


63. 


2.53$ 


6.42 ' - 


2.772 


11 .4 ,\ 


2.074 


6.133 








2.904 


10*143 : 


2.926 


8.32 






A n^Q 


2.145 


7.546 


2,666 


7.437 








2^24 


7.641 


2:296 


5.628 


67 . 


5* u/ 1 


/ * yob 


2.66 


■ 9.516 


2.^44 


6.228 


£ Q 


^ » HQ 1 


5.50 


2.895 


11 .302 


3.185 ' 


8.284 


69. 




3.9o9 


2 ■.842 


11.117 


2.37 


5.982 


70. ^ 


3*25 


o. 


3.754 


1 6 . 949 


3.777 


n.853 


71^ 


3.107 


Q,fa7^ 


3.719 


16.014 5^ 


3.703 


11 .825 


72. 


2.607 


6.021 


2.873 


10.495 


2.444 


5.556 • 




2,714 


6,329 . 


2.786 


9.8 


2.37 


5.943 




2.379 


5.506 






1 .000 


4. So 


75- 




9.625 


3.518 


. 16.169 ' 


3.703 


12.776 


76. 


3.654 


10.647 


3.088-.'f 


11.3651^ 


3.481 


10.442 


77. 


3.741 


10.317 


3.222 


, 13.66 


2.814 


8.171 


78 


2.481 


^ 1 

w • 1 H\j 


2.317 
n=45 


7.878 


2.37 


5.825 



227 



French 20 ; Gold Quest lonna I ra . 





Edmonton 


Rural 




' Red Deer 


5 ' _ ■ ■ 








n=36 


* ■' 


■ - n=11 




Q.uestion 


X 


S.df* 


I 


i*d > 


A 




No. 














3.6 


9.364 , 


3.194 


10.92 


' , 3.. 09;';. 


6.284, ■ ,, 


4 * .... ... 

..." • : 




8.654 


3.676 


12,79s 


3.636 - 


: 9.532 ■ -■--■■rr- 




3.265 


,K p. 881 . 


2.371. 


6.073 


2.181 


• 3.6 


Zi 


3..533 


7-62/+ 


• 2.636 


7.516 


- 3.^6J^'■ 


.^7;089 ^ 


r 


J. 333 ' 


7*179 


3S083 


9^213 ' 


. 3.181 


; 5.173 r' 


6 


^-533. 


12.322 , 


3-q61 


13.922 


■ 4.727" 


1-2. 24 




3.2 


■ 6^14 


2*666 


7.364 


' 3.273 : 


: 7.377 / ' 


8, ' 


3.6 


6.926 


3.735 


11.828 


4.455 


9.913 


.ft 


3.4 , 


6.759 
8.391 


3.166 


10.555 


^.273 


4.941 


1 n 

1 u. 


3*h66 


3.777 


■ 13.297 


, 3.09 


5.873 




2*733 


5.077 


2*86r 


9.105 


3.727r' ; 


7.695 • . 




3.b 


9.508 


3 -71/+ 


12.988 p 


3.182 


5.456 : 






9,22/f 


3.055 


9.105 


3. 818 


■ 6.369 . 




3 . 1 h3 
n- 1 H 


6*099 


3.294 


9.719 


3.727 


"6. $73 , 




3.5 


7 . 773 , 


. 3.378 


11 .278 


4.455 


9-729 ' * 




3.o43\ 


8.536, 


3.167 


9.263 


2.182 


3 . 516 ^ „ 




. 3*857 


8.254 


3.861 


J5.>17 


■ / . 3..O ^ ' 


6.017' ' . 




i A 


8.302 


2.944 


8.799 


-> 2.364 


3.042 




3.357 


6. 147 


3.639 


12.062 


3.636 


7.046 ' 




3.143 


5.736 


3.5 


11.093' 


3.636 


6.622 




4.0 


9.224 


3.778 


13v873 


3.455 


8.335, - ,. 


22, 


3.214 - 


5.49it 


3.0 


8.616 


/ 3^727 


7. 485 ^ 


,23. ^ ^ 


3 . 286 


8. 166 


2.297 


'12.42'' 


' 4.455 ' ' 


9.729 




3.071 


6.673 


2.917 


9.126 


,2.273 ■ 


4.518 ; r 


25, 


2.786 


4,693 * 


3.371 


#10.409 


'4.0 . 


7.211 . 


26. 


2.786 


5.794 


3.054 


8.772 


.3.0. 


6.115 


27./ 


3.143 


5.289 


3.444 


11.569 : 


'4.455 • 


10.52 , .■ ■'■ 
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Prench 20 .Gol d Quest lonnti'l re - (conti nued) 

'" \ ' ; :. ; E^ontorl , " . ^ V RuVal ' ^ ^ Red Deer,, 

(Question X ' s.d,i_ • X S.d • , ■ ,X >■ . s,d * 



28. 


3 .5 


- 6.5^9 


2.889 


8.256 ■ , k 


, 3.^3 


5.65B 




0.^3.643 


- 7.622. 


3.028 


8.644 , ' , 


.3.09 


if. 989 . 




' ^2.857 


it. 555 ■ 


'2.686 ■ 


.7.665 ■ 


2.0 


2.966^ 


31. 


=3.071 


5.824 


3.417 


,11.867 


4.181, 


8.109 


32. 


3.6^+3 


7.732 


3.917 . 


..14.159 


4.455 ' 


9.729 


33. 


2.1 43 


4.055, 


2.445 


6.349'- 


2.727 


^*3i5 




r.Q 


,' 6 . 702 


3.594 


10,948 


3.36H 


5.626 


35^ 


3.071 


5.225, 


• 3 .^+17 . 


10.814 


3*318 


6,369 


36; ' 


:4.0 


8.832 




11.661 , 


3.636 


6*376 


37. 


3.357 


6.879 


3.605 


!|.65 






38. 


■ 3.786 


. 8^737 


2.889 


9.576 


^•09 . . 


9,104 


39. 


* 

3.714 


, 7.363^ 


^25 


9.889 , ■ 




9.757 


MO. 


3.857 


:7'931 ., 


3.389 


'10.986 ' 




8,5h2 . 








■ ' ■, - 




n^l d 






. 3 ^643,: 


.;: 7.821 


3.4l7 


. 10.366 


4*09. ' 


9". 7^' 


42. 


; .3.571' 


7,144 ' 


,; - 3vi39 


8,96 ; . 


3-^5h 


6.263 




3.571 


' 7.603 


♦ 2.833 


8,059 \ 


3 . 1 82 


pi aq 


".It. ' 


.3.286' 


'6.719 


V ■ ' 3.S,;' , 


/ 1 3 .1^9 


U.09 


, a . 4^3 




J.'o 


6.872 


2.25 


6,239 


3.273 








n=9 _ 












, 2.888 




, 2.861 


' 9.409 ' 


' 3.0 • 


4.879* 


47. 


■ 3.444 


.4.719 


3.75 


12,836 


, 4.636 


11.156 


48. 


3.333 


* '6.164 


3.^16 


''10.998 


4.0 


8.625 


49. 


2.0 r 


. 2.872 


2^,278 


6.093 




4.083 


50. 


■ J. 7 77 


5.7Br 


^ ,3.472 


1I.&92 ^ i 


"3.727 


6.544 


51. 


-3.777 


' 5.761 


.3.778 


13.387 • 


3.727 ' 


■ 8.58 


52. •' 


3,666 


',,5.7= • 


3.583 

Si , 


11 .857 


, 3.455 


• 6.25. 


•53 . 


3.0 


4,062 


■ J. 139 


ri 0.784 . ■ 


3.909 


•10.756 


54. 


2.888 


\ 


2.914. 


. 8,459 ■ 


4.0 


8;o ' 






4 









'5|R're'Hch 20 / Go 1 d Que s t i offna i re (cqnti nued) 
Edmonton, . /Rural 



Question. 
No.' 



s.d 



22.9 ■ 



RedfDe'er , 
h=10 



s . d 









5 77 A 




4.3ptt 


' . . 9.872 ..; , , 




' 2i888 




5 Qliii 


o.yip 


. 3.30^ 


0 * i p4 , ^ 


57. 


\ " ^ 888 

\\ ^ » www 


^ 7^4 




.V It oZo . , 


3*010 


0 ' f 1. 1 
0.542 


58 


\ 111 


■ ■ 


. i 


11 nQc ' 


4 H*og 


8*905 


59* 






P • 0 1 1 




3 . 3 o4 


5*372 






Q58 


P . .WWQ 


1 J . *+ 1 0 


- ^ i So 


5*173 


■}^-' ;,6r. / :\ 




"8.161 y 




1^511 
1 p p £ 1 1 




5*445 


. 62.;' 


2V66W 






7 70^ 




- 5*495 ^ 




3.666\ 


5 723 


^ /p • ' p" 


Q ^71 * 






64. 




\ 6 16^ 


^ nil 
p ■ "p * 


8 67Q 








'3*555 


Vs. 61 5 


2.583 


7 nfiq 


J • pUp 


/ , U4p 


66. . \ 


.2.666 


\,ok . 


2.078 


5 267 




/ ; - - 1 , - . . 




9 777 




• 2'&55^. 


7*137 

' f ■ . * ■ ^ 


, 3.09 


^^206 ' V 


68. , J" 


•3.777 , 


S.906.; 


.3..32it- 


10.979 ' . 


f3.455^' 


6-219^' 




■ 2.666 


/ •,3*279 ' ■ 




8.877 


2.636 


A.5 / 


. ■ 70, 


3.888 


: 6.753Y . 


4.139 


17.738 


3.81 a 


6.6 

■ 


. 7lv 


it.O 


; ^.ISS V • 


4.028 


J 5. 378 \ 


4.273, 


9.253.. 


72, 


2.555. 


/ 3 .6itit' \ ,. 


3.19^ 


,^.,J.|9 ■ . . ; 


2.727 


3.849 


' - . :i 73. - 




3,.972 ' 


.3.083./ 


•Sy§6- ■ . 


2.818 


4.308 




2.222 


/ 3.113 


'■?\278 


"^^9S. 


' 3.545 ,■ 


. 6.072 ; 




3.111 


.3.887 ^ 


3.757 


*;;^2^449 • , 


4.0 


'v/':^;211 ■ ■ , / " 


\ : 76i > . ' 


3^222 


•6,5'l5 


*3.93S 


'''l3,vil7. 


4.0 "'^ 


:':/:'-7;2i:iv',: ' 


>7. , \ 


3 Jo: 


5.291 




, J 0.909 ' 


3.182 


6.6 


. 78. * 


2.0 ^ 


M.O, 


' '2.344 ' 


' 7.074 ■ , 


3.182, 


X 4:446 



230 



ERIC 



French 21 Gol d Quest lonnaire 

Edmonton „ ,? ■ Red -Deer 

n^XT, ,• •.. . • ; 'r^B ' ■•V " ■■ 

Q,Uestion X • ! v«.d . . ■ .X ^ . s.d .. 
, No. 

1. ' '3.5 13.687 ; 3.25 6.861 ' 

2. ■ '2.706 , 5.687 , it. 325 '3.804'.; 

3. ' 3.823 10.163 . 3.375 , 5.975 . 
k. 3.437 .'10.198 / 3. lis 5.f?2 

5. ' 2.47.. ■ 5.489 ,. 3.375 ' ,8.jj65 

6. 3.765 ■9.437 ■4.625 : 10.378 
' 7. , .vf^,, 2.«47l "4.782 3V25 i 5.65' 

*8. ';-'"3.353\ 9.649 , 4.25 7-592 • 

9. 3.1'76 ' 6.405- 3.6i5 6.96B. 

10. 3,235 6.815 ' 3.625 ,6.865 ' 

11. " 3 .824 ' 11,035 3.25 .5.445. 

12. . '■ _3^375 ' a.213 • . 3^5 ' 5.099 ' 
'13.; ^'3.^7, : 7.779 3,5 . 4.721 
14. ' 3.255; ^.942 3^'5 6.989 

?i5T " /;^K76f " To7^^ 

* 16. V 2.47 V -5.113 . 2.125 4.224 

17. . ■ 3.529 'n 7.95k/ a 2.75 ' 3.845- 

18. ^ .3.059 6^036 . 'ZS 3.546.'; 

19. ; ^ ' '^'"■3.063 : ; S;555 3 . 875 5 . 963 ' 

20. _ , 2..588 ^ 5.69 . 4.125 ' ■ l 6.;i;98 
?! . 3.588 9'.855 3^0/ . 5.318 
22. . 2.437 4.32 3.8/5 . 6.978 

;'^23. ^v;:^w;''' 3,412 . 7i^^^ . 4.0 7.329 

^^'24.. ; ,3.0 6.113'',' ; ??5..;: 3.'546 

25. 3.0 ' *^5.937 . r.6p 8,3V4 

26. ■ . . '3^0 •< 7.984/ : \ 2.8?5 3.27 

27. . • ,2.823 5.04 5 3.875 6.978 

.:,).176 $.626 . ;2.5; ,3.625; 

.;?9j.'i ■'•iv;/'.;!^^ 6.991 ■ 3.125 3.4'4i ' 

30^ ■ ' ,2,.2&4 '4.819 ' ' 1 .75 -2.493! 



■i>. 
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ERIC 



22.11 



French 21 Gg Id Quest ionrtai re (continued) 



Edmonton 



Rad Deer 



ftUGsLion v . X 
No. / 



s.d' r 



s.d 



31. ; 

32:.. 

33. ". 

34. ' 

35-' 
36. 



3.412 9,244 
3 .^65..; . ;g.'459 
■* SiO'.-Vf 6.113 
. ■ 2.588" 4-. 976 



3.294 

3.. 823 



7.113 
8.946 



3.875 

4 Jo ' 

2.625 

2.625 

3.75 

3.5 



6.978 
8.298 
3 .42 
3.42 

4.9.49. 
6.989'. 



37.- 


3.176 


5-95 ; - \ 


3.5. 


6.928 




■ 4,0 


.11 .039 ■ 


;';.;.3,'o 


:'. \7..01 


S 39. . 


3.529. 


7.5^5? 


'"'■3^^375''. 


■■■ :s:.M,; 


ko. 


4.059 


11 .893. 


■ 3.375 


■S.-6Bv.., 


41. 


3:529 


.6.355 


3. '57.1 


^ , 5. '884 


42.' - 


•.74V1I8 


rl 0.499 Y^-.i 


3.571 


-T4T077 


43.- -V:-. 


■3.412 


8-853 ; 


3iO 


2.944 ' 


44. 


3,176'.,^ 


7.1 52 ' 


3 .143 


4.74. 


45. ■ ; 


2.882 


6.873, 


... 2.714 


■ 4.27 



n=9 



; 46 . 


2.555 


3.547 


3. 286 . 


3.J47. . i 

: ■ .■v-j5..^.-/.'v 


47. 


3.222 


■4/842^ 


, 4;71i+ 






' 3.222 


■ - 4^29$ ;^ 


■ 3'f71 ■ 




' 49.-. 


... 2.889 


:;,4"l.67 


. 3.286 


" 3a^7 '' 


■'30., 


' . j/667 


7'3-!22., 


>i V 3.429. 


.4.429 


,51 .' 


.4.^33- 


f 8.689. 


4.286 


6.M7; 




,3.889 




3%7i:4 


, ' 5.219 ,* 


53. 






;/.3-57l. , 


7.345 . 


^ 54. 


'2:555 


'\ 4.096 


3.429 ■ 


:4.ti5'^-- 


55... 


,^ ' 3^?778 




4.0 


. 7.326 ■ 


;;<.56,', . 


.->^;' 2.0 


\ 2. 7-84 


.' 3.714 




"'57 J' '■ 


"■.v3.333^ 


V^4;'609 


3,857. 
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French 21 


Gold Qtjest ipnna i re 

— ^ — y 

Edmonton . ' 


(continued) ' ' 
Red Deer • 

* 




n-9 




• n^? • 


Question 

. ViQ m 


A 


Std 


A S • Q ^ 


p o . 


J * J J J 




L 28A A 4L7 


DP 4' * 


3.222 


5*783^ 






3*0 


4,301 


7 RC7 f ' c 875 


61 


3.667 


5 . 83 


^ 8^7 8 


62 




3.678 


^ 0 ^"^4 S83 




'2.889 


6.509 


' 8^7 '8 Q^2 


OH • 


3 0 


S 7 * 


P , / 1 H p . 4 1 7 




3 ^ *5 1 ] 


5 1 34 


^ 9R6 A ^A^ 


fifi ^ 
QQ « 


'1 778 ' 


2 9 










^ 2fifi ^ fiBA 


Aft 

f 




^ ^72 " 


P s Qp / p s u*+/ ^ 


AO 


2.0 


3-162. 


4 . op / H , ppo 








Q AC7 C QCA 




U 272 
• 


7 AQ^i ' 


'4.143 5,843 


/4* 


2. Ill . 


3.1 


5 * ' 4p ppo - 




?..?22 ■ 


3.023 " , 


% 7ftA ^ % Afiii 

J s P » tQO p ft wwH 




1 . 889 
3.666 . 


2.369 V, 
S.7. 


9 71 U U A^ii 
4,2o6_ 7.000 


76. 


4, 1 1 1' 


8.161 


i+.lU3 6.388 


77. 


3 .555 %S..897 


3.^7 7.358 


•78. ■ » 


2.667 


3,122 


3.yi4 5.736 



i 



f 



i 
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22.13 



No. 

1.. 

2. 

3- 

k. 

5. 

6. 

7. • 

.8. 

9'. 
10. 
11. 

13, ■ 
Ik. 

16. . 

17. 

}8. 

19. ■ 
20. 
21 . 
22. 

23. 
2k. 

2S. \ 

26. 

27. 



te The 


Pink Questionnaire - 


Grade Six. 






Edmont 


on . 


Rura 1 

. n^aS ; 




Red Daer 


i r# S 


A 


s.d 


X 


& , S . U 


X' 


f » ? ' 

s • CI r "' 


2.269 


5.937 


- 

2.333 


7.167 


•' 2.176 ' 


4.475 : 


, 3.36 


10.522 


3.211 


9.779 


4.176 


12.217 


k.5k2 


18.335 


4.0 


16.164 


k.lif. , 


i9..389 


3.076 


•8.56 , 


3.243 


3.S3k 


3.429 


. 5.958 


3.555 


10.263 


3.474 


11 .018 


4.353 


, 1 1 .968 


3.^07 _ 


B.963 


■ 3.128 


10.05 


4.294 


11.021 


3.769 


10.749 


3.308 


1 1 .072 , 


, 3.706 


' 8.851 


3-f 16 


7.733 


2.947 


9'. 206 


3.059 


5.593 


2.92 


6.673 


3.321 


to. 142 


4.059" 


J 2.085 


3.04 


7.009 


. 3.368 


11 .803 


3.941 


10.527 


2.6 


5.604 , 


2.833 


8.037 


2.765 


5.495 


3.038 


7.443 


3.275 


10.407 


3.118 


6.143 


3. OS'S 


8.506 


3.317 


10.956 


2.588 


4V874 


2.208 


4.718 • 


2.421 


6.657 


2.412 


4.258 


3.15 


7.503 


3.579 


13.826 


3.882 


8.695 


■3.48 


.10.397 


■ 3.222 


9.862 


3.875 


8.468 


3.5 


' 9.807 


3.789 


15.257 


4.412 


12.703 


2.555 


6.047' 


2.395 


6.672 


2.412 


5.327 


3.769 - 


11.115 


3.552 


12.271 


.4.0 


9»555 


2.5■' 


.6:478 


2.368 


6.52 


2. 176' 


'4.825 


2.846 


•7.018 


3.131' 


9.5 18 


3.25 


6.094 


2.5 


4.704 


2.921 


. 3.055 


6.403 


2.591 


5.225 


3.081 ' 


9.dS'3 . 


3.0 


6.383 , 


2.00-.V 


2.872'V 


1 .805 


4.^i|4 


2.625 


4.703 


2.391 ,^ 


5.467 , 


3.05 


. 9,. 674 ' 


3.294 


6.631 


2.32 


4.02B 


2.605 


7.088 


2.f76 


5.376 • 


4.231 


14.567 


4.25// 


15.189 // 


4.674 


16.951 



■ ^Tg^^~" - 

.71-9 J/ n--^28 
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Grade* Six 


Pink 


^uest ionnfl i re 


(cont inue 


d) 

i 








Edmonton 


Rural 


• 


, Red Deer 










n=38 




* 

nil? 

■ . 




Quest Ion 

No, 




S . U 


X 


s.d ■ ■ 






28. 


3.615 


9.815 


4.315 


18.052 


■ 4.353 


13.397 


29* 


2.857 


5.816 


3.282 


■ 1 1 .074 ■ 


3.353 » 


6.891 


30. 


3 . 269 , 


8.312 


3.289 


10.227 


4.294 


11.983 


31. 


3.192 


7*803 


3.0 


8.761 


3.118 


10.099 


32. 


2.666^^ 


5.213''^ 


2.658 


7.287 


2.235 


5.007 


33. 


3.0 


7.23 


2.474 


,6.773 


. 3 .25 


6.738 




4.?.38 


14.269 


3.378 


1.1 .736 


4.118 


11 .1,18 


35. 


3.5 


9.638 


3.147 


8,883 


2.937 


7.775 


36. ■ 


3.308 


7.964 V 


3.286 


9.799 


2.588 


5.701 


37. 


3.16, 


7. 592 • 


3.5 


ii.git 


3.882 


9.427 


38. 


1.88 


4.885 


2.324 


6.174 


2.412 


5.257 


39. 


3. 75 


10.625 


4.222 


14.09 


.3.294 


6.862 


40. 


2.885 


6.623 


3.03 


8.248 


3.5 


6.293 


iti. ■ • 


3.2 


6.661 _ 


3.395 


■ 10.554 ' 


., 4.059 


9.915 


42. 


3.76 


9.943 


3,553 


12.033 


4'. 294 


11 .596 




3.56// 


9.319// 


3.395 


10.862 


2.941 


6.159 




2.5 


6.819 


2.579 


7.198 ' 


2.21 1 


4.894 


45. 


3.577 


10.606 


3.316 


10.102 


4.059 4 


9.915 


46. 


3.32 


9.162 


2.973 


8.639 


3-235 


7.4-71 


47. 


3.083 


7.144 


3.^63 


10.641 


3.313 : 


S.823 


48. 


3.56 


9.129 


3.684 


13.366 


3.059 


6.24 


49. 


3.087 


7.057 


2.676 


7.318 


3.647 - 


7.558 


50. 


2.576 


6.262 


2.388 


6.482 


1.882 ' 


3.569 


51 . ' 


2.5 


6.592 


3.158 


9.379 


2.706 


4.896 ■ 



n-l8 



// n ^ 1 9 



Grade Nine 'Hie Pink Quesclonnaire 





Edmontbn 


Rural 




Red Deer 






n=24 




n=56 




n»28 




' Queation X 
' No. 


s ,d 


■ ' f' 

-r 


' s .d 




e A 


1 * 


2.269 


6 . 083' 


. 3.143 


12.049 


. ■ , - - ^- 

2.037 


6.0t3 


2, ' 


3.88 


1.2.245 


3.232 


14.418 


3.0 


8.598 


3. 


4.63 


18,665 


4.15 


16.459 


4.143' 


14.485 


4* 


3 . 88 


11.734 


3.446 


.15.96 


3.5 


12.384 


5, 


2.679 


8.649 


2.446 


9.804 


2.357 


6.533 


6. 


3.522 


12.598 


2.946 


11.833 


2.786- 


6.973 




3V10-5 


7.637 


2.404 


8.083 


2.5 


6.058 


8. 


2 .88 


6,753 


3,286 , 


12.277 


3.148 


7.655 


9. 


3.3'6 


8.939 


3.696 


16.88 


i 

3.538 . 


■ 9.717 


10. 


3.6 


9 .508 


3.727 


15.279 


3.643 


10,397 


11. 


3.272 


7,796 


3,207 


■12.625 


3.8 ' . 


10.4 


- 


2.958 


7.066 " 


3.143 


12.479 


3.192 


7.482 


13 i 


2.875 


7.309 


• 3.321 


12.721 


2.679 


6.934 


' .U . 


' . 2.166 


6.982 


3.lil* 


11.592 


2,777 


6.852 


' 15. 


3.348 


8.026 


3,857 


%.574 


4.125 


12.442 


16, 

i 


■ . 4,25 


13.539 ■ 


3.407 


15.195 


3.519 


9.154 


17. 


3.375 


0.459 


3.456' 


.14.68 


3.679 > 


10,15 


18. 


1.818 


'4.089 


2.768 


9.989 


2.893 


7.46 


19.. 


3.696 


9.659 


2.885 


10,68 


2.B21 


7.344 


20. 


2.542 


6.304 


2.571 


8,934 


■ 1.963 


5.748 


21. 


3.23 


9.088 . 


2 i 724 


9.736 


3.429 


10.45 


' 22. 


2.6 


5.745 


2.732 


10.739 


2.143 


5.829 


23. 


3.32 


8.854 


3.41 


13.757 


2.893 


7,39 


24. 


2.875 j 


6,784 


1.792 


4,211 


1.724 


5.45 


25., 


2.461 


5.907 


3.29 


13.05 


2.54 


6.402 


26. 


2.923 


7.6 52 


2.873 


10.424 


2.071 


6,091 


27. 


4.0 


12,649 


■ 4.315 


21.327 


■ 4.4 


15.614 


28. 


3.5 


9.335 


4.1H1 


19.815 


4.179 


14.646 



23ii 



22.16 



29. 


3,64 


9 . 543 


3 845 


1 7 ■ n'?Q 


3 .571 


11,406 


30. 


3,0 


8.562 


3 547 


' .1 C QA'l 


3.714 


11.142 


31. 


3.636 


10.191 






3.179 


- 9.794 


32. 


2,042 


.5.279 


2 SOI 




1*928 


5.61? 


33. 


2/809 


5 .845 




1 n Qn^ 
iU . dUo 


2.769 


7 . 732 


34. 


4.0 


11 .967 


/3 01 R 


A J . UU J 


2.759 


6,669 


35. 


3.304 


8.33l\ 


2.38 




2.643 ^ 


8.216 ' 


36. 


2.708 


8.249 • 


3 01 R 




2.571 


8.085 


37. 


3.042 


7 .48 , 


2 Qfi^ 

^ . 7 U W 


11 Q 


3 ^286 


8.964 


38. 


1.913 


5.534 


1 fiQ 




1.679 


5,157 


39. 


4.0 


12.04.5 


4.018 


1 7 ^ 


3.321 


9.214 


40. 


3.916 


13.784 


2 ^Qfi 


4u . 0 ^y 


3.4 


8 .47 


41 . 


3.44 , 


8.302 






^ 2.821 . 


8.009 


42. , 


4,166 


13.067 

t 


3 .625 


1 A 77 ^ 


J .857 


13.539 


43. .■ 


3.174 


7. 785 




1 ^ n/t 7 


3,536 


10.254 


44. 


2.583 


8,717 




Q #Hoy 


2.435 


6.17 


45, 


4.0 


9 .918 




1 ^ on/ 


3,607 


12.118 


46. 


2 . 696 


6^463. ' 




. 11 , 284 


2.25 


6,168 


47, 


2.208 


5.175 


3 0 




3 , 07 1 


7, 586 


48. 


' 3.083 


8.107 


J . jU J 


1 J . 63 


3,214 


9.012 


49. 


3,542 


9 . 088 


2.553 


9.527 


2,607 


6,828 


50, 


2.375 


6.254 


2.232 


8.323 * 


2,714 


6.376 • 


51. 


2,522 


5.509 


3.333 


12,851 


2.286 


5 . 9'6'2 



A. 
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ERIC 



22,17 



French 20 / Pink Queit lonnaire 
Edmonton 



.,Rural 



Red Deer 



Quest ion 
No. 


n=l4 

X 


s.d 


n«|1 


s.d 


n-11 

- 1 


s.d 


1 • , 




7.53fa 


2.968 


8,002 


2.545 


5.733 


2, 


3.0. 


n Q ^ 

7.5o5 


3.548 


1 1 . 1 95 


' ,. 3.273. 


5.29J 


3. 


3 .7oo 


7.9o3 


4.613 


19.104 


4,455 


9.729 


L 


3.7 1^ 


in r 

I0*5ob 


3-3 


10.793 ■ 


w„ 3.182 


\ 6.209 


5* 


2 . 0/1 


4* 159 


' 2.833 


9.089 


3.364 


5.259 


fa. 


2.357 


7.938 


2.5 


6,621 


'i2.909 


5.3 


7* 




4.o54 


2.267 


* 6.269 


^2.09 


4,206 


Q 


2.928 


5.09 


3.8 


1 2 . 63 1 


#•545 ■ 


4,74 


: 9* 


3.0 


5.857 


3.968 


12.968 


A. 818 


6,369 


10, 


3*07vl 


4*968 


4.257 


17.782 


|09 


7.p 


1 1 / 


^ 4 f 

3.714 


8.119 


3.0 


. 8.274 ' 


2.818 


4.49 


12. . 


2.857 


6.212 


2.903 


. 7.599 


3.727 


6.604, 


13^ 


2.929 ^ 


5. 166 


2.645 


7.012 


2.455 


4,132 




1.714 


3.474 


^2,58 


6.515 


2'. 727 


4. 132 


15. 


3.857 . 


9*718 


4. 192^^ 


14.533" 


3.818 


7.884 


ID, 


2.929 


5.744 


3.645''* 


1Q.824A . 


3.909 


6,316 




3 . /Ob 


7.507 


4.5 


19,387 


4,181 . 


8.376 


1 ft 


2,714 


*t .031 


2,571 


5 . 602 


3.0 


4,449 


19. 


2.857 


5.17 


3 . 1 33 


9.298 


2j909 


5.088 


20. 


2.429 


4. 60 J, 


2.267 


5.669 


2.09 


3.36 


2i , 


3.357 


0,697 


2.871 


8.713 ' 


3.0' 


4.336 


22. 


3.071 


5.744 


2.709 


7.124 


^ 2.545 


3.446 


23- 


3.286 


6.821 


3.484 


9.949 


3.636 


5.662 


24. . 


2,143 


4.055' 


1.588// 


3.954// 


2.0 


2.933 


25, 


2.286 


4.631 


3.452. 


10.036 


. 2. 818 


4.875 


26. 


2.0 


4.961 


2.844 


7.599 


\ 2.818 • 


5.344 



n»"26 ' // nBl7' 



ERIC 



23B 



French 20 


Pink 


Quest ionna I re 


(cont i.nued) 








Edmonton 


• Rural 


•' ■■ 


Red Deer 






. 1, 








n=11 




Ouest Ion 


X 


s . d 




s . d 


X 


s . d 


No. 














27. 


3.429 


7.219 


4.4 


16.355 


4.0 


7.861 


28. 


4.286 


10.922 . 


4.387 


16.481 


4,636 


1 1 .156 


29. 


'3.214 


7.587 


3.867 


13.032 


3.182 


8.304 


30; 


3 ..5 


7 .-522 , 


'3.375 


13.562 


. 4.273 


10,238 


31. 


3.857 


7.94 


3.355 


9.988 


3.0 


5.639 


32. 


3.643 


7.55 


2.355- 


7.292 " 


, 2.818, 


5.115 


33. ■ 


2.857 


6,735 


2.871 


7.415 


■ 3.455 


5.392 


3^. . 


3.143 


'1 6.024 


3.226 


10.506 


3.364 


8.369 


35. 


3.571 


■ 6.665 


2.759 


6.712 


2.273 


4.052 


36. 


3.0 


6.114 


2.903 


7.599 


2.454 


4.569 


37., 


4.-0 


9.157 


3.643 


10.432 


3.0 


5.495 


3b: , ' 


2.643 


5.597 


2.0 


6.034 


■2.09 ■ , 


3.36 


39- 


3.857 


7.941, 


3.867 


14.173 


2.455 


3.417 


40. 


3-929 


8.739 


2.516 


■7.103 


2.8 


5.116 




3.857 


7 . 94 1 . 


3.379 


'10.293 


^ 3.4 


8.847 


42. 


4.071 


8,809 


3'. 903 


14.552 


3.9 


10.005 




3.571 


8.644.' 


3.741 


11.472 


3.9 , 


,7.724 


44. 


2.929 


8.775 


1 .774 


4.537 • 


1 .8 


•3,048 


45. 


3.786, 


9.688 


3.355 


11.362 


3.7 


8.744 


46, 


2,429" 




2.452 


6.339 


2.5 


4.453 




h" 


=7 










47. 


2.286 


2.498 


2.645 ' 


6.795 


2.6 


4.115 


48. 


2, '5 71 


3.259 


^•^ . 


.10.074' 


3.0 


7.616 


49. 


3.714 


7.521 


2.935 


8.82 


2.9 


4.977 


50. 


1 .857 


2.968 


2.387 


5.858' 


2.273 


4.003 


5>. 


2 . 1 43 


2.34 


2.774 


7 . 23;7 


2,8 , 


3.521 



n-6 

T . . 
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Pink 


" Quest ionna i re 


(cont Inued) 


■ 






Edmonton 
n=7 


Rural 

n=25 




Red Deer 
n— 0 




Quest ion 
No. 


X 


s. d 


X ' 


s.d 




s.d 


•52. 


3.857 


5.047. 


3.0 


7.147 


3.10/ 


2*563 


pjf • 


3.714 


'5.736 ' 


3.13 


7.332 


3.167 


6*338 


-i' ~ ■ 


2.857 


3.625 


2.792 


6.31 




3*209 


55* 


2.666 


4* 131 


2:6l5 


5. ,524 


2,033 

rt= 1 U 


3 *HOb 


56. 


% 666 

^ • www 




3.393 


8.938 






57 • 


2.666 


3.011 


3.036 


8.426 






58 


2.833 


^3.488 


3.069 


8.426 
n=17 


3.2 


5.073 


59. 


3.5 


6.317 


3.363 


7.474 


3.6 


7.427 


60, 


3.333 


4.633 


3.529 


'8.016 


3 '7 


8.706 


61. 


3.0 


- 5.019 


1.778 


3.766 ' 


2.2 


5.20y 


62. 


3.333 


3.724 


2.769-A- 


. 4.71 1'"- 


3.3 


4.572 


63. 


3.833 


4.834 


3.882 


; 9.493 


4.4; 


8.796' 



! 
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French 21 


Pink Quest lonnai re 






■ 


Edmonton 




Red. 


Deer 




n= 1 8 ■ 






10 


Quest ion 


X 


s.d 




s.d. 


No, 










1 . " ■ '.. 


3.0 , 


8.636 


2.3 


4.218 


2. 


2.555 


5.823 


3.0 


' 6.289 


3. 


4.278 


11.66 


4.7 


.ir.294 




2.889 


10.346 


3.2 


6.143. 


5. 


2.111 


5.759 


2.1 


3.957 


6. 


3.778 


9.944 


,2.9 


5.587 


7. . 


1 .944 


4.783 * 


1 .9 




8. 


2.722 


5.634 


2.4 


1.222 , 


9. 


4.167 


10,607 


,4.1 


8.412 


10. 


3.47 


8.079 


4.4 


8.796 


11. 


3.625/ . 


10.039 


3.1 


4.483 


12. 


3.611 


9.03 


4.1 


7.46 


,13. 


3-5 


7.422 


2.8 


5.095 


li*. 


, 3.333 


6.919 


3.1 


4.175 


15. 


3.687 


10.078 


4.2 


8.39 


16. 


3.562 


7. 183 


3.5 


6.276 


17. 


4.055 


9.86 ' 


4.0 


. 7.831 


18. , 


3.722 


8.91 


3.3 


■ 4.373 


19. 


3.333 


6.615 


3.4 


6.275 


20. " 


2.167 


4.63 


1 '.b 


2.836 


21 . 


3. 1 1 r 


7.259 


2.2 


3.225 


22. 


2.5 


4.5 


3.6 


8.784 


23. . 


3.833 


9.218 


3.1 


5.547 . 


24. 


2.778^v 


3.4i9vv 


2.2 


4.392' r 


25. 


3.5 


8.813 


3.1 


4.483 


36. 


2.944 


7.392 


2.5 


3.923 


27. 


4,176 


11.5 


4.1 


8.975 
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22.21 



rrencn di 


Pink, Questionnaire 
Edmonton, 


(cont 
Red 


inued) 

* 

Deer 


■ ■ 




r 


n=l8 












Quest ton 
No, 




s.d 


X 


s.d 




J 




it. 1 ,'(} 


11.5 


4vl 


8.975 






28. 




12*287 


4.4 


8.796 






29. 




6,717 ^ ' 


3.5 


'5.562 






•30. 


k.Q 


10,229 


3.8 


7.345 






31. 


3.765 


8 , 205 


3,5 


6.276 






•32. 


3.0 


5.657 


2.4 


3.949, 






•33. 

3k, 


2.70& 
2.47 


5.6^3 
^.96^4 


1.9 
2.4 


3.9 
2.675 






35. 


3. J75 


6.25€ 
^ • *- ^ 


2.7 


6.7 






36. • . 


3.529 


7*426 


2.2 


4.263 






37- 


3.29^4 v 


6 371 


2.9 


■ 6.573 I 






■38. 






1.8 


5.029 






IS. 


3.176 


7.978 


2.3 


3.831 






ho. 


3.765 


13.52 


3.3 


7.514 






h\. 


'3.^7 


8.094 


J.8 


10.086 . 




kl. 


it. 588 


14.625 - 


3.9 


8.77^ 








3.588 . 


9.179*- ■ 


3.1 


5.065 








,2.412 


4.963 


2.1 


3.315 






^5. , 


it.O 


10.488 


4.0 


8,994 







n«10 



46, ' 


1.8 


3.795 ' 

♦ 


2.5 


.3.837 


47. 


2.6 


^.835 


2.5 • 


, 5.017' 


^6. 


3.9 


7.37 


3.1 


7.578 


49, 


3.0 


4.109 


2.8 ' 


4.614 


50., 


2.8 


5.978 


2.1 


. 1.923 


5'1. 


2.5 


■5.017 


3.0 


4.055 


52. , 






3.3' 


■ 6.667 


53. 








2.923 


5^». 


■1 




1.5 


2.718 
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Pink' Quest ionna i re 


(cont i 


inued) 




Edmont^ 




Red 


Deer 










'10 


Question 










No , , , . 


X 


's . d 


X 


i • d 

k 


55. 


2.333 


3.391 


2.6 




56. 


3.272 




■ 3.3 


5.012 


57. 


3 .555 , 


5.807 


2.7 


3.802 


58. " 


3.333 r 


^ 4i^i|3 




> 4.809 


59. ■. 


3. 555 


^ . 247 . • 


3-6^ 


7.516 


■60.' ' 


3.667 . 


5.7 . 




1K318 


■'61."", ^ 


3.111 


5.372 


2.8' 


5.287 


62. 


l.Mkk ' 


it. 719 


' 3 -if 


6.04 


63. . 


2.0 


6.0 


2.1 


,4.581 
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■Append iH Nine RESULTS OF THE PILOT IVALUATION 



, Early in 1975 preliminary .forms of ■ t*he questionnaires to be used w'-ith" 
students still involved In the French program were prepared and piloted in ^■ 
four..Edrtonton area schools . The Edmonton' rtubl ic and 'Edmont6ni Cathol ic 
Schools -were asked for an elamentary bnd a junio|- high school e'ach..' The '. 
principal investigator, was given permWlon to pilot the questlonna i res ' in ' ' 
Father Lacombe Elementary. School and St> Cec I'l la JunJbr'.^igh of the Catholic 
,, system' an,d,Lendrum Elementary arld;,HardIsty Junior High of'the Publ.ic System. 
Following the piltJtlng of the questionnaires severaf revisions were made to . ■ 
them on the basis of comments made by the students during their" completion. 
The revised formats are to be found In the preceding appendices, 

WhUe detaiied staclsti'cal analys is was not app] led to these pilot forms, 
the results are still of interest, and 1t was thought to be .advisable to Include 
them in an appendix, especially since th^se are the only results, frorfl Publ ic ' 
schools In the Edmonton area. The form of ...report ing will be someV^at less 
ftormal than was the case wi th thtf f.inal' qtjtfsC IOnr>ai^res . For ease of reference 
the corresponding item number on the final questlonfiairei Is given In brackets 
fol lowi,ing each quest ion /except In Part One. ' : , 



Part One , Students 's Perception of Hjs:ot^»Her Own Progress 

: ■ ' ' \ J " r ' 

. student? were asked to check- as marry , statements from this part of the 
questionnaire as they felt coincided with their point of view. The results ■ 
-given below in. per cent represent the per cent of the s'tudents in each school 
' who checked the statement In question,. 

Father Lacbmbe Lendrum Hardisty gt, Cecilia 

U I am gettlng^ood marks in French. ^ 

93.1" 56,0 k0.7k 31.58 ' ^ ' " ^ 

Thi$ school fhas no forma 1/tes t i ng in French. - ' 

2. I can do tests in French without too much trouble, 

- . 76.0 ,62.96 .63.16 - , 

3. I am able to keep up with the rest of the class, 

■ '100.0 88.0 77.77 73.68 

^, I am satisfied with. my progress in French, 

100,0 76,0 ' ^k.h^ 57,89 

5. My marks in French ara just avurage, 

6,0 ^ , r ■ 72,0 . 37.0^ ' i*7,37 .-. • 
6.. I am hovlng a lot of trouble wl tli .French. 

0.0 T.h 15.79 . ■ . , 



Father L^combe • Lendrum* Hardisty St. Cecilia 

f' 7. My marks in French are riot very good. , i ' 

■ it.o ^ 18,52/ '^f:$6^" '.^ ^ 

'8* My marks in French ari not as good as my marks In my^other subjeqtsi 



9, My marks in French are* about the same as.Jny markff In my o'ther subjects* 
86.21 48,0.^ ? . kk.kk 36.84 



10, Hy marks In French are better than in my other subjects'. 

, 6.9 : 8.0 • li+.8r 15.79 

11, 1 have to work very hard in French, ' ' ^ 

20.69 36.0 22.22 .^+2.1 

12, I 'm hoping .to drop French next year,' ' '■ 

6.9 • • 8.0 , 25.93 36. 8i 

13« I do not have t^-work very hard in French. 

72;4l kO'.Q . . kO.fk 52.\63 




1^. I think that I could go faster thran the rest of the class. 
' ' ' 31 .02 ,8.0- 14.81 21 .05 



rest- of the, cl 



15. "1 am having a hard time keeping up with the res of the, class, 
0.0 8.0 7.^ ^21,.05 

1^6> I should like to work at^my own -speed and riot have to keep with 
the. rest of the class* * ^ ■ ' - ^ 

3.45 ' 24-.0 H.81 .26.31 

17* I should like t© be able to work 'at my own speed'ond go faster than the 
rept of t\m class, ' 

24.14 4.0 18. S2^ 15,79 

18, The class Is going at just the right spued for me 4 

79.31 84,0 62.96 63.15 
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Part Two Attrtudes 'to Exi sting Bi^ditfams " , " ' ' 

. 'j-w'-. ' . ■ ' ■ ■ 

k - f ^P^i^". the most part t^e information sought fn this pilot form is ,to ' 
be found in St^dy EigHt in'the revised form for thW actual classes which >■ 
were finally 'used. Wr the , sake of convenience, the numbers in brackets ' 
after Mch quest^ion^^r to its corresponding item In the revised forms, 
niost , frequently W'^ifQund Jn Study E ight .but al so in other studie ■ • 

. Here again we have us-el the des ignator to facilitate cross-refferencing. 

' ' . •':/^W''- " . . - ' ■ • 

^ ; Instead, of .providing a statist icaT analysis, items have been grouped 
on th€. basrs- of the number of schools, levels of instruction, schobl boards 
or Ntf- Discernible Pattern.' In the case of^.the,f,|rst itmm. which is further 
^ divided into Total CQOcensus'. and 'Total Concensus Except for One School ' 
to indicate the direction of opinion more clearly the wording of the origiriaj 
i?em has been changed, to make t-He statement read as hav! ng been agreed-, to by 
al l parties. An exarii|le fol lowsi ' ^' ^ ^ . 

• - ^w French 4liss-per ibdslthouyd/be ihort ' ' - . 

;v'v' All clartes disagreed with thi.s, but rather than confuse' the iss-Ue^by 
putting I'l^gree" "Disagree-t^ irt fron|, of each'statement; it was thought to be ' 
simpler to make all statements read as though the ol asses agreed wUh th^m. 
In.the case of the item mentioned above,' it wiM I appear below as- 

'^t ^^^^f^; ^'^^s per iods shpiyd^not be shorter. '. ' ■ ■ • ' 

Total: fipnceftsus- of g^:inion . , * , , 

"•2. The sentences that we are learning wi 1 1 be useful in realvlife situations. 

(8v2) , ■ ■ ■ ■ ■■ , ^ ■ . ; : .■ . ■ ' ■ 

,3., It's very important to develbp good pronunc lat ion. (8.2) . ^ ■ 

k. The teacher always makes it clear to us how we shall be aWe ti use tha ' 
Fcench' seh^hces wiii0h_ we are learning in conversation With a rrerich 
person, (not used m^^^^^^^^^^ questionnaire) 

I6. French class periods should not be/shorter. (8, 14) 

18. I find the oral drills that we do in, class very helpful, (8. 16) 

21. We are,, learning to speak the language. (8.l8) . ■ \ 

22. A course' l ike Che one that wo are taking Is very |ood for helping people 
■ ^ to learn to Understand French. (8,19) ft - \ 

23. We do not do more talking jn French than the teacher docs, (8.20) 

27. I do'not us.e the; take-home rocords that go with our course very mych. (8.24) 
'29, We do not learn too much new. mater lal evory day. (8,26). 
30., I 'd l ikc 'tp Imvc a Ffonch-Engl i sh diet lonory. I (8. 27) 
34. r would not- ijkc to go foster. In the C|^rsG th^ri wq oro now. (x.B) 

37. I am not' Kovittg di ff icul ty in repeat iV^;oF'ter thd tapes. (8.32) 

' ' - % I 



3:9. ANEourse 1 Ike the one that we are taking is very good 'for helping 

students- learn tb spfeak French, (8,3^) ' . ' " - ' 

kOV\ like the pictures which our teacher uses to teach French^ (8^35) 

^♦2, Once I have learned several new sen^nces I, can usually see and understand 
■ the grammar pattern In them, (not used In revised quest ionnalrb) . ' ^ 

5<0^1 I do not^'think that the tests wKlch we have are too easy* (8.4i+) , I 

5% It Is not very easy, In our French course to make good marks without 
real ly learn ing any French. (8.5) 



Concensus of Opinion With One EKCeptlon ' - ^ . 

As in the previous sectfoni to avol d any ambig^ i ty j the original / 
.questions have been re-worded where necessary to make very clear the position 
which the studehts In fact took. In this area, too, the school which took the 
oppo^'te point of view Is listed in brackets after the Study Eight reference 
number. ^ ^ « ^ 



t. The teacher does not try to cover the material too quickly, (8.1) 
(St, Ceci Ha) ' 

5, A course like the one that we are taking Is yery flood for helping people 
^ learn to write French, (8.4) (Lendrum) / 



^ 9t- fivT^he-end of^Grade^wel ve-j -^h 

; a community where everyone speaks French. (x.13) (Father Lacombe) 

10^ I do not find doing or^a] drills very boring. (8.8) (Hardisty) 

11, I should like to. have mor# opportun 1 1 les to speak French with other 
members^ of the class, (8,9) (Father Lacombe) 

12. I'd like to spend more time in class us Ing French to tal k about things 
that we. are interested in, but which aren't in our texts* (8.10) (Lendrum) 

13.. Md like to have a textbook for th is course, (8,110 (Hardisty) 

i^. We have enough tjme In class to practice speaking French, (8, 1 2) 
(Father Lacombe) \ ' 

15. Most of the time I know how to answer the questiDns that the teacher asks 
me, "(8.130 (St. Cecil ia) ^ ^ 

17* I'd Uke to have-a printed copy of the sentences that we are. learning. 
(8.15) (Father Lacombe) / ^ ; . . 

20. I think that It Is a good idea to have tapes with different ^voices 
speaking French. (8.17) (Father LacdmbeJ V 

24. I like it when I have to ahswer a question In French, (8,21) (St. Cecilia) 



28. Md 1 Ike to have take-home records oi" tapes to practice with at horn©; 
(8.25) (Hardlsty) . 

3J. I'.d like to have a dictionary with the definitions written In simple 
,. French. (8.28) (Father La combe) 

33. I cart tfsually understand what, the teacher^s explanitlon In French of new 
. vyords rneini .^48,30) (St . Cet 1 1 la) * . 

38.^ I ihould not iike to spefnd more time doing written grammar exercises. 

(8.33) (Hard i sty) . : .. . . _ 

4U Many times T do not urideritand the meaning of the French sehtences that 
f our teacher ^is trying to teach us. (8.36) (Father Lacombe) 

43* I wfihrthaic the teacher would use^ pictures more often to help make the 
^ meaning of the new sentences clearer, (8.37) (Father Lacombe) 

h7, \ usual ly understand the meaning of pwhat I am sayjng In French, (8*^*2) 
(St. Cecil ia). , ^ " ^ ' ' . 

48,^. It is difficylt to hear the difference betwen some of the sounds in French 
(not used in revise^d questionnaire) (Father Lacombe) 

51. Most Uf the time I underitand what the <ueik.OTrr-maanth teacher 
asks me. (8.45) (St. Cecilia) J \ ^ < . 

52*- Mob t of the time 1 understaify ^what the. teacher is saying to the class In 
French, (not used in revised questionnaire) (St, Cecilia) 

53t I should not like toshave more tests so that I might have a better jflba 
of my progress In French. (BM) (Father Lacombe) 

I not afraid to l^t the teacher know when I don't understahd, fl k7) 
(St, Cecil ia) V 

56. ^hen we begin soma new:^ork, pretty soon I find out that 1 have forgotten 
what we learned just all ttle while ago, (8,48) (Father Lacombe) 

58, I do npt like to take tests so that I can find out the things that j need 
to work on because I don't really know them, (not used in revised ' 
questionnaire) (Hardisty) 



Concensus of Op in ion Within Grade Level 



6, There Is a lot of Variety in the activities In 
our French class, (8.5) 

7, The materials used In our French 'class are very 
good, (8.6) I 

8, Time seems to pass very quickly in French. (8,7) 









. -- ■ * ' 


Grade 


Grade 


Six 


. Ni ne 


Agree 


Disagree 


Agree 


Disagree 


Agree 


Disagree 



^ ' G^ade Gride 

■ . ■ .' = - . ;-. . ' V f ... %\k ■ ' Nine .. 

26, I slhould llkf to'have more time to practice the • 

sehtantes that are :on th/? tapes' by Disagree Agree 

32. The time seemi to drag In class when the other 

students are repeating after the ttpei. (o-29) » Disagree Agree 

49^* The people on the tapes talk too fast for me to . r 
/ understand* (8.43) . Drsagree. Agree 

SS jTr th in^ testis are grven J uit s 

have a mark to put on our report cards* (not used^ 
• ' in revised quest fonria ire) Disagree Agree 



Concensus of Opinion Within a School System - publ le Cathol le 

19. I can hear the senteneas on the tapes very clearly. ' ;^ 

(8. 16) ' DlsagrSe Agree 

45. A course like the one tha't we are taking is very 
good for helping people to learn to read French* 
. (8.40) V ; / / Disagree Agree ; 

57. V think that I coul d carry ^n a fairly long 

i.:j_._converiatlon iriLFrench jvi tft_.s ■ - - ^. 



.providing that we talked about something that 

I know something about* (8.49) Agree Disagree 



No Discern ible Pattern ' 

25-'' 1 fenjoy repeating after the tapes, (8.22) 

(Father Lacombe: No opinion; Lehdrum and St, Cec il la: Agree; Hardlsty. 
. Di sagree) ' ^ , ^ 

35. Once I have understood how a ^sentence works in French j^ave no trouble 

making up other sentences just like it* (8*31) , ^ 

(Lendrum: No opinion; Father Lacombe and Hardisty Agree; St, Cecilia: 
Disagree) ^ \_ 

Mf. I wish that the teacher would explain the new sentences to me in English* 
(8.39)^ (Lendrum and St. Cecilia: Agree; Hardisty and Father Lacombe: 
Di sagrecp) " ^ >■ \ . . 

46. 1 think that It helps me a lot to have to repeat after the tapies , (8*41 ) 
(Hardisty: No opinion; Father Lacmbe: Agree; Hardisty and St. CeciUa 
Disagree);, ^ 
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Part Three Student React Ion to Suggested Act i vi t ies . : 

The firit part of this series of questions had to do With the content 
qf the cul tul-al sect ion of , the proposed future prdgr^^^ while the second part 
dealt With oral speech. It was later decided not to Include this section ; ; 
fn the fiHal ques^nnalre owing to the need'to cut down on the length to a ' 
very considerable degree. 



QuestioH 1 



I Should like 40 learn about French-speakirig people of;all ages 
who 1 ive in / * : 

Cormient ^ Strong preference was shown for France and Quebec 
V (33% and 27%), while Alberta and other French-speaking 

area? receive only 20%, ' \ V 



Quest Ion Z 



should lifie £0 study about people try own age who speak French 
and 1 Ive in ; ^ . , . 

Cotmient ^ S.itu dents showed a preference for France first (33%)* 
Quebec and other parts of the French-speaking world 
/ ' (25% each), and Alberta (17%).^ / ; , 



Question 3 The pictures that we use in our French class should be. taken 

i n ■ " _ - * 

' Comment - iKire was 1 Itt le difference between the various areas. 
Fri^^B Other parts (33%) 1 Canada (29%) 



Question 4 I should like to be.iable to understand French as it is spoken In 



Canada 



France ih5%) ^ 



Question 5 I should Uke to be^able to speak French as it is spoken in 

Canada .05%) France (45%) ^ - 

Recommendat Ion . * 

That any future programs Include a strong component 
that will help Anglophone students comprehend dialectal 
Ganadlan/French speecH. - 
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.part Thi;(ie (continued) Analysis of Quest ionnaire items Relating to 

_ Suggested Act 1 vf t ies 

' ' ^ ■ • ■■ " ^ ' ^ = ^ . 

While crosi-referencing to the revjied quest ionnaire Is n provided 
In this part of the survey, the topic headings remain basically the sa^e, 
aefe ranee Bhou^d be made to Study Nina m the earlier part of this raport. 

Culture ".. ^ - ' * ^ ■ 

Strong preference was expressed for films and f i Imitr ips about the 
-daily ^1 fves of f rench^speakm 
ifi having resoyrce people talk to the clasi about their own lives In French 
speaking .areas,, (ntereit was eKpressed In corresponding wi th FranGh-speakJng = 
people, . * . 

' * ■ ■ ■ " ' ' ' -. ' , ' . 

Strongly negative opinion was expressed about listening to the teacher 
talk about Frenchrspeaklhg people dr about the history of thesa papple* Three 
put of tha four 'schools eKpresied a sjmi larly negat i ve att itude toward tha 
studying of their artp music, and riterature. The fourth, Father Lacombe, 
was very posjtiva about the Idea, - ^ 

Frasentat ion 

.Strong support was expressed for having the teacher explain how French 
sentences are constructed,, and for having the French sentences being laarnad^ 
ifva ria61er;fn~pf I n^^^ Except f or H¥rWsty7 TFt^Test was expFassad. In 

having a Voix at images -*type presentation of new mater Idl , I,e*, reference 
tb a f i Imstrip and its accompanying tape* Except for Lendrum all expressad 
a wish to have a br ief expl anat ion of the (itew material in Engl ish befora It 
was drilled, . ^ » 



Mean } ng / . 

Considarable inrerest was shown in havlag the teacher say In English . 
what the new sentences meant* and for playing tapes with. a variety of voices, 
on them; The same held true for watching TV or films with French soundtracks. 
In general, the classes did not want to look up the meaning In a book, 
and the two elementary school classes drd not want to see it by means of an 
overhead projector, but the Junlpr high classes dld^ The two public schools 
did not want to do away with the, f I Imstr Ips * AlX^^ted meaning conveyed by 
a nar tety of methods* ^ / 

Repet It Ion * ^ \ 

All classes were yi favor of haying the teacher act as the modal , and 
all but one were equally in favor of haviM the sentences presented on tape* - 
Opinion seemed to favor^ one-person-at-a-t fflie repetition either after the 
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'teacher or after the tape. Rrobably as a result of hdw they wertf 'taught, the 
Cathol Ic^ichools favored group repet rt Ion, vwh! le the fubl ic schools did not. 

Drill Activities (Acguiajtlon) ■ .. f 

The four groups, were strongly in favor of, act ing out the dialogues 
They were generally In favor, but not to the same degree, of pattern drills, 
rquestlon-answer work; and only slfghtly In'f 

■ 4 

Except for St, Cecil ia, al 1 elassei^ere. against reading aloud. The 

Catholic ichooti were In favor of copying new sentancei in their notebooks; 
the Public schools were opposed. - ' ^ 

Only weak agreerent with the 're^ le cormientaire' type of activity 

was expressed. ' 

Drill Activities ( Confflun icat Ion ) ^ 

Very strong interest was expressed In preparing and acting in skits and. 
plays in French,' in producing puppet plays, playing games in French, and in 
.tan<ing In French with someone who knows the language. Some Interest was 

^offer^dJn^d«crjbingj^p^^ 

oWn lives or Interests, and in cr-^ting their own d ialogues ,. al though the 
Grade Nines expressed some reluctate about this last activity, 

■ ' ' . ' ' ' ^ .- ■ ■ ■ ■■ - 

They Were against summarlzing^stories, providing written captions for 
pictures, or to some extent asking questions about s tor les with which they'd 
been working. They were violently opposed to giving an oral report or 
composition In front of the class, " 



Reading . ^ ' ' * 

Owing to rather 1 imited exposure to this activity, the elementary 
schooJ students may not have known totally ^hat they were tal king about * 

Junior high school student^ were very much in favor of reading 
fiction, student magazines suph al Bonjour^ and three out of the four 
clasies were interested in making up their own newspapers or magazines in 
French. The same appi ied to reading plays Trt French, 

; Strong dis interest was shown in ^ read rng poetry or in reading magaifnas 

for French-speaking people, such as Paris Match , .mry-mWd interest was 
expressed in reading French-language newspapers by 1 but one class, 

■ = • j . . . , _ 

Writing " " ' o . ■ ' . ' ■ ' • ■ 

The same comment wh i ch 'was made about the el ementary scho61 ch i 1 dren 
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and read fug appl ]es here with equal force. \ ..J/ 

Junior hi^h students were very much in favor of f 1 1 in-the-blank . 
eKercUeSs dictees, and to a lesser extent, copy jng from the board* All 
were against written compos It ions , and only one class was In f avor 
wrltlng-poetry (Father Lacombe) . .The junior high students were against 
writing captloris for a picture* while tjhe elementary school students were 
In favor. Except for one Junior high school, all showed mild interest In 
preparing material for a school mag newspaper In French, 

Mus ic ' ' • - ' : : " ■ ■ ■ 

The exf^nt to which students supported^these act ivit ies appears to 
depend on the! r own experience with music in French, All classes excapt 
for Hardlsty were in agreemfent as to their position on these activities. 

All were against writing their own songs In French, Three out of the 
fx5ur, as merit loned above, were very much In . favor of 1 istenlng to and " 
singing folk songs^^ t Cecilia only mildly so. With the pne exception, all 
were In favor of s Inglng^songs from Cluebec or from France, but Father Lacombe 
was not in favor of 1 Isten ing ^to modern music frbm either of these areas. 

Language Laboratory 

Although none of the schools Involved had such an instal lat Ion , I ^ 
should conclude on the basis of discussion with them that they were famll lar 
with the concept. ^ 

With the exception of taking testSi and even the ejementaries were 
prepared to go along with this, every other act I vl ty I Isted received supports 
listening to tapes, doing oral dr 1 1 Is , repeat i ng sentences, watching 
fllmstrlpSi and listening to cormientary. ; 



Part Four Classroom Preference 



. No results are given for Father Lacombe in view of^ the fact that 

many students In this school did not have tlrite to complete this part of the 

questionnaire through no faultfof the school , Reference should be made to 
Study* Ten for comparison* * ' ' r 



Classroom One ' 
Lendrum kk»kk 
Hardlsty 11,11 
St\ Cecil la 15.79 



CI ass room Two 
Lendrum 38,88 
Hardlsty 33.31 
St. Cecil la 5.263, 



Classroom Three 
Lendrum 6I * 1 1 
Hardlsty 92,592 
St. Cecil iaJ2.63 
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Part Five Written Commants 



Likes 



Landruffi 



Father 
L^comba 



the teacher's patience when children did not understand was 
mant lon^d over and over again as was praise for the wide 
variety of activities that went on In that c1assroom« Songs 
and games were also vpry . popular. 

The puppet plays that the teacher had been us Ing were ment loned 
by aliTOst every ch tl d wi th comments that showed a great deal of 
enthusiasm. The games emplpyed also came In for f^^^drable 
cormient. 



Hardisty - The students felt that the teacher was real ly one of the group 
and were very positive about thelx relationship with him. The 
introduction to wrltlngj games, and discusslohs in French wer-a 
commented on favorably. 



St. 

Cecilia 



General support for the teacher and her teaching was expressad. 
The students enjoyed reading the dialogues and acting in plays. 



DIsl ll<es 



Lendrum - Short per lodi ^ answering quest ions to wh i ch you don't really y 
know the answer, and not being able to write in French, 



Father 
Cacombe 



The short period and not enough tlme^o watch French mov*ies 
and French-language television programs* 



Hardisty - The filmstri'p and the amount of time spent on It was .ment lonad 
sevaral times* A wish for some time to be spent on cultura 
was expressed. The same dally routine (probably a factor of 
the Voi X et images program) was criticized. 



St , 

Cec i 1 ia 



Several mentioned problems with comprehens ion- 



Changes 

Lendrum 



Longer periods, clearer test tapes, slowing the tapes down, 
introducing writing. 



Father 
Lacombe 



-More time for French, more reading, more puppet plays. 
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Hardisty - A variety of other act Ivi t les was mentioned In the hope that 
they could spend less .tiflie on the f llmstrips. Several 
suggested a change to C 1 as sroofn Three (Study Ten). 

St.: ^ / , V; ■ V-..; ■ .. r ■ ■ 

Cecilia - More work invimalK groups, more films:, and more emphas is on 
comprehension.- 



> 
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Apperidjx Ten THE LETHBRIDGE STUDY 



I am very much mdebte^d both to Mrs. Johanna C, Vander Beek of - • 
Lethbr Idge Cbl leglate Inst Itute who davised the - quest lonnaf re and,: to Tier 
Superintendent, Dr.. R.B. PUKton for permiss Ion' to use th^^ ffhdingi* In 
the Interesti of space there h^s been some abrfdgement*Jhe mater lal was 
sent to me when it became clepr that It would be Impoiijble to conduct any 
part <»f the study In Lethbrldge, , 



of Enrolment 


m French 


Classes at 






1972-73 


1973 


-74 


French 10 


89 : 


87 




. 200* 


69 ■ 


' 1 9 






158 


106 





1 974-75 197'5-76 

. (Projected) 

87 121 

36 (French lOX) 15 



•-123 1 36 Y 

French 20 US 45 ./^^w^ \ : 71 ' 

^ ^ 21 (20X) 

" ^ ; • - ■ ; ^ /' ^ : " ; _ ^-^^ 

French 30 1l6 : 95 61 4l ~ 



French 31 



local number 



I should like to quote from a statement prepared by'Mrs. Vander Beek 
which oMtllnes both the problem and the steps which were taken to attempt, to 
find out I ts cause, . ^ ' ^ 7 

"In Novemberi^ 1974, when students were asked to indfcate which courses 
they would 1 ike to take In the 1975 spring semester, a^ startling discovery 
was made, i^e^, only 8 students s igned up for, French 20, That In spite of ' 
the fact that there had b^en 4 French 10 classes with more than 80 students ^ 
in the 1973^74 school year, and only some 38 students wefe taking French 20 ^ 
in the 74 faj 1 semester. Two questions arose Immediately: what had ^ 
happened to the 40 students and why did so many not wish to continue their 
study of French* * , 

"To. find out It seemed best to; ask the students involved by means^f 
a questionnaire*. When discussing the problem with Dr. G.^ Sevan, Director of 
Curriculum and Instruction, he offered his, as well as the services of — 
Mrs* Albiston, Humanities Coordinator, 



"Aithough the origi ha V Intent eontaet only i+O students it / 

appeared prefareable to administer the quest lonna! re to a sample of 
students (hoping the sample would InGlyde many of the itO) as W^ll as to ' ] 
sttidfBnts actually enroiled In French, Hence two types .of questionnaires 
ware develbpedr form A for FreqeK students, and form B for students not / 
enrolled In Frenih. The two types of questionnaires were administered in 
December . r ; 

••. ^ . ^- . \ . • : ■ 1:^-'' ^- 

results of the two quest tonna I res Just ment joned are ^ji Iven . bel ow h,> 
in somewhat abbreviated form, Teacriers wishing to consult the original ^^^^^ 
questionnaire should apply to Mrs, Vander Beek; Any errors which may have 
crept in are my own* / 

\ :Ques . \ 

8. I am planning to take French nekt year. Yes 82,35%, No 17»65% 

to. Indicate whether or not each of the following persons influenced you 
in choosing: to study French. 

a. your parents 65.96 • \, 

^^your frlend(i) : 12.76 ^ 



' : counsel lor or teacher 17*03 - : 

' d. other * ^.25 

11. What were your reasons for choosing to study French? For each Item 
given, rate the Importance It had for you by circling one of the ' 
; three. numbers as follows: - 



In ^55 except where a ^ 2. slightly important 

■ student left it . ' 

\ out J 



J . vary important 

2. si Ightly imf 

3. unimportant 



a. French seems easier than other . . - 

* subjects I could have taken. ^ . ; 1. 1.92 2. 19*23 3/ .78..8S 

b. French seems of qreat impor.t- 

:ance in today's wpr Id. . 1. 38.18 2. 54.55 3. 7.27 

c. French will probably be useful 

in getting a good job someday'. 1. 46.43 2. 41.07 3. 12.5 

d. French will be useful In my • 
probable field of study (e.g.) 

medicine, law, graduate work, ftc. 1. 35.71 2. 42.86 3. 21.43 



I want to visit the cc^ntry where 

Franch 1$ spoken, , v iVl^fO.b; 2, 36,36 3, 23.64 

/f , I want to understand better the^ ; \j > ^ 

people who speak French and theii^^^ ' V 

way of Ufe. , ^ ; L 23,65 2; if5,45 3. 30,9 

g. Freneh^wi l I *ennlch my backgrourad^^^^^^^^.^ ^ ^' : : . ..^ L . 

and broken my cul Kural hprlzonsV 1. 32,73 2, 4|.46 3, 21.81 . 

h. French is (or Ivas at onfe t Ime) . ^ 
t spoken by my relatiyes or persons ' 

close to me, : " 1* 5-^5 2. 20,0 3r^74,55 

I V Knowledge of French wTll add to ^ ' 

my social status. ' 1. 7,27 2, 27*28 3* 65,45 

J. It IS required for University : ' 

entrance, ^ ^ ; 1 , 52.73 2ri^9 3/16.36 



(Please react to questions 12 to 25 in terms of th^ Franch course you 
are now studying) . . . , ■ „ ' . . ... , ' ':. : . '■. _ 

Indicate the extent to which you' are iatlsfled with each of the 

following aspects of French by circling one of the three Jiumbars * 

a^ fol lows: , . * . ' 

/ 1 i qui te sat isf led / * 

2. fairly satisfied 
3t dissatisfied 

a. the type of ski 1 Is; you were ^ ^ . ■ 

taught in the course. 1- 52 j3 2, ^3,64 3. 3.63 

b, the text you have used, 1. 40.0' 2, 52,73 3, 7.27 

c. the classroom activities, /u 36,36 2, 49.09 3, 14*55 

d, the language laboratory. \ 1* ^0,0 ^ 2,' 43,65 3. 14,55 

e. the homework yoy were assigned. 1, 20,0 2, 45*45 3* 34*55^ 

f. the readings you were assigned. t. 25.45 2, 61,83 j/ 10.91 - 

g, the outside opportunities you 
have had to practice the languagej 

(e,g, conversing with natlv^^ / 
speakeri, 1 Istenlng to'radio ^ ' 

broadcasts, reading magazines , etc. 1 , 12.73 2, 29,09 3,^58.l8, 

h, the informat ipn you received * 
from your teacher as to how you . 
were progressing in the course. ' 1. 14,56 2, 50.9 3, 32.73 



258 



I. the way ybur' progress, and , 



aeh lavement were'^Bvatuated, ■ ■ . 1^ 21.82 - 2." S6. 35 3. "23^6^ 

. the ove^al 1 ainount of time , . ^' - - . . ' : ' . " ] 

you were gi ven for itudy-. , - U 2. 50,9 , 3- 3^^.55 

■ k. the semester I ng of freneh i / . 

pUises. ' \ ' ' . .l..i+9.D9 ^ 2. 20. 6 " 3.* ^29^.^9 

i the length of your, daily : V - . 
> French period (87 minutes 

' instead'of 40) . 1 . 43-64 2. 29.07 3- 27.27 



m* the teacher *i personal i ty ^1 . 6J.63 2. 30.9 ' 3v 5.45 y 

n, the teacher ' s ,ab i 1 i ty to . 

speak the language. ; 1, 96,36- 2, 3.6^ 3. 0.0 . ^, : 

0. the teacher *labfl ity to . ' ■ r " \ ■ ' _ ^ 

. help you (his/her helpfuN 

ness) ■ . ^ 1. 41/81 2V 47*27 y 3. 12*72^ 

= ^ ^ ' ' ' ^ - ■■ ■ ' ■ . - ... ■ 

p*. the teacher's avaijabi lity ^ l ; 

for conBultation outside the . ; % 

regular classroom. / 1. ^5.45 2. 4l ,B2 3* 9*09 : - 

^(Questions 13 to 19 were answered Of\ a *YesS »NoS 'Can*t Say* bails) : ' 

,13, Do you feisl the teacher placed ^es No Can't Say 

^^^^oo muc^h^emphas i s- on -s^peak j ng 



correctly at all timesJ 1. 98.18 2, 1.82 -3* O.o; 

14, Would you have found It useful to . » ^ 

be able to use French more to * ^ . 

express your thoughts even if it ' V - ^ 

it^^peaklng Incorrectly? 1. 45,45 . 2. 29.09 3. 25*45 



15. Do you think it's necessary to be . ' . " 

able to speak a language correctly . ^ 

(pronunciation, gramnar) In order to ^ ' ' 

\ be able to* commun Icate ; I n that language? ^1. 69*09 2. 20,0 3* 10,9K 

J 6, Dp you think students should have ' 

a greater say in the content of ' ^ - ^ "' , 

courses in mathematics and science? / 1, I8,l8 2* 50.9 ^3* 30*91. 

17, Do you think students should haye . ^ . / 
a greater say Ici the content of ^ 
French cfeurs^s? " I. 49.09 2, 30.91 \-3. 16. 36 • 

18. ^Wou Id you have 1 ikeB to spend , . : 
more tifne discussing the culture ? 

...:.^;..:..of ..Fpa.nGh.^^people^^^^^^^^ ......i............ J.... Jj:*83.:....,.2.. ^- J * 9 * 09- 

Discussions in French? ; 1. 56.36 2. 27.27 3, 16,36 ^ 

Discussions in English? 1.63,64 2,23,65 3.10.91 
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^^9.. Could yoy have acco^Tfshed more|if the iFrer|dh 



^''^M^ course you: took beerj drganizsd in 4a 
• ^£ dif farent: way?V jf^ VYei? describe^ briefl^ the 't 
)^*0' fuggestloni you Have Ceig'i more or lassT' J ^ — ^ ? ' • ' 

' s.trudture in class, more or less ex'plaiiat^!|ons ' 'j] 

j^in grammar * more or less drM It^mora^or^f^ess ' ' 

: = use of EngUih, etc.). , ^ T 1. 33.93. 2. 28.57 3. 38,18- 

20. How enjoyable do you f ind the study of FrB|ich? . . ^ * 

Very enjoyable 29.79 SI ightly enj^^yable 46. St Not enjoyable 23*4 , 

21. Do^^^reel at ease when making use of .the;|^ki 1 1 s . ^ 
ypM;^re learning in French? 



^ a. In l|stening 

>^ ' b. In speaking 

\ ^• c, in read ing 

^d^ in writing 





Yes 


No 


Not Sure 




6,0.0 


27.27 


12.73 


■ ' V 


21.62 


50.9 .■ 


27'. 27 




83 ,M 


10.9 




... 




W.09. 


7-27 



22. To what Extent ar e you In f avo r of the ■fol lowing: In each gase chrlcj ^^oh e ___ 

of the ft hree^ numbers. ' . - ^ ^ 

|w ; ' 1 « very much in favbr^ ^ 

, ^ ' ^ ;2s slightly in favor \ 



1^-78 il'8 


2. 


10.91 

.. *" 


V3. 


10.91 


1. 7^.08 


' 2. 


20.38 


3^ 






2.. 


21.15 


3. 


J4.55 


l.'O.O 


2. 


5.^5 


3. 


94.55 



I \^ ,, *3k not In favor 

a. beginning the study of French 
in elementary school. 

b. ,ha\/ing three years of French 
in Junior High School*. 

c. having three years of French • 
in Senior Hi gh^ School . 

d. el inllnat ing^the .teaich ing of 
French Mn duir schools, 

22. Some people feeV, uneasy, or are afriid to make mistdkeSj or *to sourid 
ridiculous' when Ithfcy try to speak French'. How of ten^ do you tend to 
feel this way yo|i!|elf? - x 

Always 23*64,|^' Ocqasionally 70.91 Never 7*27 . • 

■ ^ ■ • ^ ^ v ^ • • ^ 

23. In these s| tuat iq^sl, to whom do you attribute any uneasiness? Check 
an those that apgly to you, / . , p \ " / 

mostly to yourselr/ ^0,0 mostly to other students In the class 

mostly to the taachar , .don^t know 11.25^ \ ^^-/^ 



Quest'ionna i re on French - " Form B 

(to be completed by students who are not taking French this year 
(either semester)) 

8* 1 am planning to take French next year. , Yes 5*0 No 92*0 

10, Indicate whether not each of the following persons Influenced you 

in choosing to study French, / 

^ a* your parents ,47*0 b. your f r lend (s ) 1 6,0 c, your high school 

counsellor or teacher 
28.0 

11, What are the reasons you are-not studying French this year^ Check all of 
the reason^ that apply to you, 

a. It Is not required for University entrance, ' 53-0 i 

b. No one ever told me to take French.* 5^0 

Cm It was suggested to me that I take French but I am not convinced of 
its value, if2.0 ^ 

d. There Is not enough time to take French, as I am busy with too many 
* othe^'r courses I have to or want to take, 42,0 

e^ I think a French course would be too difficult, 36.0 ^ 

f. I do not like the French teachers, ^ l6,0 ^ 

i 

g, I do not like the way In which FrencK^is taught in my school, 47.0 



h, I want to take a foreign languagep but the one I am interested 
in IS not offered in my school, 16,0 

i. People whose judgment I trust are against it, 0.0 

12, If you have been taking French, but are not continuing your study of 
Fr^Mich, indicate th<j t^Ktunt to which you were satisfied with each of 
the following aspuctb by circling one of the three numbers as follows: 

1, quite satisfied 

2. foAiHy satisfied 
3 * d i ssat i sf led 



tuucjht in thf course . 




1. li.o 


2. 69. 


0 


'3. 


19,0 


b; lint 


text you lujve Ubud, 




I., iz.o 


Z. fj3. 


f) 


3. 


22.0 


c. thi' 


C 1 OS H VQiW\ tJC I i V i I i i'S 




1 , 16.0 


^I'i. 


0 


3. 


36.0 


d. the 


1 iifujUtHic' 1 nfjcHMt ory . 




1. ZB.O 


' f! 36. 


0 


3. 


33. n 


n, thr 


honu^wnrk yoii wrrc^ ns' 


» i,t)ru:d. 


^ 1. a.o 


2. hi. 


0 


■3. 


« h7.0 


f. tht^ 


'rt*iHlin<r. you wim i* ns* 


. 1 (jlli'il. 


1. H.O 


1, 5B, 


0 


3. 


I'j.O 



2()! 



21*. 7 



3 , i 

g, the outside opportunities you have 
had to practice the language (e.g. 
conversing with native speakers, 
listening to radio broadcasts, 

readJnj magazines, etc) ^ 1 . 5.0 2. 11 ,0 3. 83#0 

h, the informatiQn you received from 

your teacher as to how you were ^ - ^ 

prog'ressjng rn. French, / ^ 1. 19,0 2. 38,0 3. ^2,0 

i, the way your progress and ^ ^ f r 
achievement wefe evaluated, 1. 25.0 2, j6*0 3* 19.0 

j, the overall amount of time you 

, were given for study. "1. 8,0 2, 64.0 3,* 25.0 

k, the semesteri,ng of French classes* K 19.0 2« 53*0 3* 22,0 

* « 

.1.' the length of your daily French ^ _ 
period, (87 minutes rather than 

40 minutes). . ^1. 16. 0 2.^42*0. 3. 42.0 
the teacher's ability to speak 

the language, ^1, 58.0 2, 25*0. ^3* I6.O 



m. 



n. the teacher ' s personal ity, 1. 33.0 2, 33.0 3. .33*0 

0, the teacher's ability to help you \_ 

learn (h i s/heV he 1 pf u 1 ness) . 1, 25*0 2-, 28,0 3. 47.0 

p, the teacher's availability for . - . 
consultation outside the regular 

classroom hour* 1,'36*0 2, 44.0 3. 11*0 



* ^ ^ Yes No Can' t Say 

13. Do you think students should have a 
greater say in the content and method 

of courses in mathemotics and jcience? 39.0 36*0 25.0 

14. Do you think students should have a 
greater say in the content and method 

- of French courses? ' 61,0 14.0 25.0 

15. Do you wiiUi you could i^poak Frtmch ^ ^, 
like a native npi^aker? ^ 75«9 25.0 

16. If you liad to *itny hi nnothur country 
, for an eKtcMided prricul of time, would 

you mnkc?* ii tjrc'ot effort* lu luarn the 

liintjuayt' spoken lh(*rc* cwun tlioiMjIi you '■■ 

could get nlonc) In [Lnyllsh? . ' 64.0 '8.0 20,0 



2C)2 



■ - 2if,8 ^ 

17. Do you think It is important^ for Canadians to learn Frenth?' 

yes kk.O : No ' 3U.0 Can't Say 25.0 

18. How enjoyable did you find the last French course you took? 

Very enjoyable 8*0 Not enjoyable 42*0 Si ightly' enjoyabl e 47.0 

19. In your Judgment, do the following people consider French study 
i^ortantl ^ ^ ^ ^ ^ , 

a. Youfr parents. 42.0 36. 0 22*0 

b. Your friends. 14.0 58*0 28.0 

c. Your High School teachers 
other than the foreign language 

teacher. 28*0 14*0 58.0 

d. Society as a whole. 19*0 42,0 39.0 

e. Yourself* 44,0 44*0 11*0 

20* To .what extent are you in favor of the following? In each case circle one 
of^ the three numbers* 

1 , not in favor 

2* si Ightly in favor 

3* very much in favor 

a. beginning the study of French In 

Elementary School* ' 1, 22*0 2* 31*0 3. 47,0 

b* having three years of French in 

Junior High School. 1. 14*0 2. 36*0 3* 50,0 

c, fiaving three years of Fren^^h in ( 
Sunlor High School. ^ ,1* 14*0 2, 50.0 3. 36.0 

d, el i^mi nat.i ng the teaching of French 

in aur schools. 1- 78,0 .2. l4*0 3. 8.0 

21, When you lost took French did you feel at ease when making use of the 



sk 


I lis? 


* 
















Yes 


Ho 


Can ' t 


Say 


a* 


in 1 i s ton 1 ny* 




39.0 


47*0 


14*0 




b, 


in upceikinc). 




33*0 


56.0 


11.0 




c . 


in rutuJint). 






44.0 


5*0 




tl. 


ill wr 1 L i ncj * 






75.1) 


3.0 




Do 
ti * 


, pcK: ill! L U 1 I'til 


fUiliofi LhtU Lo bo 
inv it? 


(jood in Fru 
39*0 


rich you 
50,0 


liavo 
1 1.0 


to liave 


II 


' y(*^ * 1 ujw nuu-h 


oj I h i !. spt^c i *i 1 Lol unl 


do you tlii 


nk you 


hav«^ ? 








B.t) AviMMfjc^ I4.U 


Uu low MViM agu 16* 


0 Don 


't Know 8,0 



■ , ; 24.9 



23* A whole-hearted commitment to the study of French and the culture of 
French people endangers one^s own cultural Identity, 

'Yes 5.0 No 64.0 Can*t say 28.0 



Appendix Eleven" EDMONTON CATHOLIC SCHOOLS - GRADE SEVEN STUDY 



During the 197**"/^ school year the Edmonton Catholic Schools 
upilotednew programs in French as a second language at the Grade Four, 
Grade Seven, and Grade Ten levels. At the request of Miss Marie'Louise 
BrugeyrouK, the Supervisor of Modern Languages, it was decided to carry 
out a program of evaluation In one^ Grade Seven class which happened to be 
located in the same Junior High School as one of the Grade Nine classes 
which was to be tested* It was felt that the quest lonnal hes might prove 
too complicated for the Grade Fours who were In the I r f I rst year of « 

..French, and a tight testing schedule prevented any testing of the Grade 

* Teh classes* 

The results are^iven below. All figures are In terms of averages, 

r\ n - 9 



Test One - Comprehension Coefficient (No Visual Cues) 

1.316 * * ^ ^ , 

- Test Two - Comprehension v^/^th Visual Cues 

.Questions Understood 3.95 Answers Given 3.0 

Test Three - Task Completion (Specified) 

' ^ Tasks Accomplished 2,125 Comprehens Ion-Affect in Errors 3,125 

Errors Not Affecting Comprehension 2,875 

Test Four - Descriptive Ability With Visual Cues 

Total Words 30*0 Different Lexical Items 16,25 
Errors Affecting Comprehension 2.375 
Errors Not AffGCtlng Comprehension 2.875 
Different Structures Used 1.75 

Average Number of Grammatical Elements Per Structure 3*313 
Index ,171 

Test Five - Ques t ion-Abk 1 ny Ability 

Quest Ions Asked 3.5 ^ 
An swe r s Un da ru t ood 3.75 

Number of Dirrerent | n ttM* rucjo t I vu Struclures Used 2.375 
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. ' 25.2 

' . ' ' " .. ' ' ^ 

Answers Based on the Questions Contained in Appendix Seven " ^ 

Since the language spread of the parents of the students answering 
the questionnaire Is very similar to that already described for their Grade 
-Nine counterparts In the same; school, j do not Intend to discuss this aspect. 
The remaining questions are described in. synopsis fashion below. The reader 
who wishes to check on the wording of the actual quest Ion involved should ^■ 
ref^r to Appendix Seven, The question numbers are the same in both cases* 

1. Perception of marks in French. 

.* • 

Very good 24. I4 per cent Average 68*97 Not very good 6,96 

_ . » ' ■ - 

2* Marks in French compared with other subjects. 

Not as good 24,14 About the same 62,07 Better 13*79 

3. Difficulty In keeping up with the class. 

Having a hard time 10,35 No problem 86,2 Could go faster 3*45 

4. Desire to work at own speed. 

Not go as fast as class 17.25 Go faster 6,89 Fine as is 75.86 

5. Satisfaction with progress In French, 

^ isf led 79.31_ Having difficulty 20*69 

6. Plans to continue with French, 

Plans to drop it 27*59 Plans to keep on 72.41 • 

7- Liking for the subject. 

Likes very much 10,34 Likes 58,62 Dislikes 17,24 Hates 0.0 
No op i n I on 13*79 

3, Curriculum Priorities In French, 

Speaking 31.73 Compretenblon 29*52 Writing 15,13 
Cultural Understandincj 12,92 Reading 10*7 

9. Perc(*pt ion of ability to exist In a French-speaking community, 

Yos 34^10 Nc> 10,34 Don't Know 55-18 

1 



2()U 

o 

ERIC 



Appendix Twelve ALBERTA MODERN LANGUAGE STUDY - Teacher Questionnaire 

While your class is taking part in our survey, we'd be grateful 
If you would answer the questions contained in this questionnaire. 



Part One - Genetal 



1, ^fy school is located In 



a . Edmonton or Calgary 

b. Other slty 

c. Town or county : ^ 



I teach in a(n) 



a. El^entary School 

b. Junior High School , . 

c. Senior High School 



3, The school has 

^^does not have 



a language laboratory 



Part Two' * Teaching Responsibilities 

Please check off the French courses which you are teaching or have taught 
during the 1974-75 school year. / 



Frpnch Grade Four ^ 

Five 

Six 



Seven 
..Eight 
Nine 



French 10 

. 20 
30 



11 

21 
31 



Other 



Approximately what percentage of your time is spent teaching French? 
1974-75 % 1973-74 ' % 1972-73 % 



What other subjects have you taught during the past three years? 



For how many years have you been a) teaclilng? 



b) teaching French ? 



Would you prefer to teach other Hubjectfj a) an well an Frunch? yes 

b) LiiHtuad of Fronch? yen 
Pln/iHc name the French prop.ram?; whiclL/you arc* unlng thiM year 

_________ ^ > u) ____ 



No 
No 
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ALBERTA MODERN 'LANGUAGE STWY - Taabher' Ques tiQnnaire page two ^ 26 .2 



please express your satisfaction or^, dissatisfaction with them on 

a five-point 8cale follows : 1) extremaly satisfied 2) satisfied 

3) no pplnion 4) dissatisfied d5) extremely dissatisfied . 

Program a) - Program b) . Program c) _____ 

You My wish to comment further about this. Please feel free 
to do so on the back of this page. 

Part Three - Professiohal PreparaCion 

Have you taken any formal courses in the methods pf teacMng a modern 
language? 

How many? Where? When? 

In which of the^ following activities related to modern language teaching 
have you participated during the past five years? (check as many as apply)" 

Summer School and/or Evening Credit Courses 

Institutes and/or Workshops (more than a day in length) 

Day-long or part-day In-service Sessions! 

Travel or Study in a French-speaking area * >^ 

Regular reading of professional Journals related to modern languages 
Other (please specify) 

We are very concerned about facilities for in-service training* What do 
you see as the major need in this area? 



Lielow are some possible ways in whicli in-service might be achieved. 

Please check off the ones that appeal , fo you most. Any additional conmients 

which you might wish to make (on the back) would be very much appreciated; 



one-day worksliopH 
untvernlty courQCM 

video taped pi o^; rams on n 
r; f.n|L?le topic 



wcM»k-lang , all -day Inst 1 tut es (Summer) 

vLdeutapes o\ other tenchers working 
wi th tht^ same pru|^ram 



rept lrit'M ol st»luct ed art Iclos from 
pro fc'fi r, i unn 1 j ouriia Is 



tliret»-dny crash pru^^rain^ 



other (pI(HU»e Hpr*cl ly) 
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ALBERT MODEM aNpMGE STUDY - ^T^^ pige three 26.3 

Part Four ^ Objectives ^ 

You've' probably noticed that when the new courses of study came 
out the objectives were In a sllghtly'dlf ferent order. We'd like to find 
put the priority which you assign to the iasic skills./ Please read the 
objectives listed below, then place a ^ beside the one which you feel 
is most important, a 2 beside the second/ and so on, 

a. To be able to wtite the language, ^ ■ ^ 

b. To be able to speak the language, 

c. To be able to learn about the people who speak the 
language (I.e. cultural underatanding, 

*d. To be able to understand the language when it is spoken, 

e. To be able to read the language* 



THAm YOO VERY MUCH FOR YOUR JELP 



